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PREFACE A

.

In May, 1974, a five memher study team from Teachers College, Columbia
University spent four and one-half days in BiringhAm, Alabama for the pur:-
poses of (1) collecting information that describestthe desegregation process
as it evolved, (2) intervieng principals, administrators, teachers, stu-
dents and community leadereielative to their impressions of the desegreg-
ation move and'its impact, and observing random classrooms, hallways, caf-
eterias and ,playgroUnds at twelve selected schools:.

Given our time constraints and budgetary limitations we systematically
chose twelve dchools from the more than ninety that serve the young people
of Birmingham. Our sample included schools (1) with an almost equal dis-
tribution of Black and White students, (2) those having both a sixty per-
cent Black and White population, ,(3) those having almost an eighty per-
cent Black and White enrollment, and,(4) those that had all Black students
and several having an almost all White student body. Thus, our sample
allowed us to viewa microcosm of-the girmingham school system.

We'extend our gratitude to all school personnel, stuOents and commun-
ity people who graciously gave us a part of their time. Special thanks are

,,---.s.xten41to Superintendent Cody who gave us permission to come to Birming-
ham, to Dr. Matherson who coordinated our work and paved the way for our
kind of reception, and to Dr. Goodson who spent the four and one-half days
with us providing transportation, introducing us land keeping us on a rigicL

'schedule.
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CHAPTER I

BACKGROUND

Description of To and Demographic-Date
1

In the 1840's iron ore, coal and limestone were found in a midlands
region of Alabama called Jones Valley. By 1860 planshad been made to
intersect a railway connection in this valley between Chatt4nooga ii, the
North and Montgomery in the South in order, to exploit these vast mineral

deposits. The Civil War broke out and,delayed these railway ties until

1870. A year later the area surrounding this junction waieurchased by a
private corporation, the Elyton Land Company. Plpts were lstablished and

put up, for auct,ion. Apitional spaces were reserved for churches, parks

and streets. The Lana Company also decreed that the cityto be built
would be called Birmingham in honor of "the best workshop in all of

England."

...

..

In December, 1871, the city received its charter and was inhabited by

approximately 1,000 people. Ruring the succeeding 100 years its popula-
tion has grown to more than 300,000 and has'corre to be recognized as a
major industrial and medical center of.the South.

When one thinks historically of Birminghani thoughts of slavery, in-
humane actions against Blacks, police dogs, fire hoses, -civil rights
marches, and the bombing of a church in 1W12 where four little Black girls
were killed are evoked. It is the city that the,late R v Dr. Martin

King, Jr. called "the most segregated city in America." These events

happened, and are truths of Birmingham:s past.

One can easily advance the opinion that the treatment of Black citi-

zens up through the mid-nineteen sixties was directly related to the senti-

ments expressed by a majority of the community and the political leadership.

It is more difficult to speculate about the internal feelings and attitudes

of the general populace at present - it is conceivable that these old atti-

tudes persist with many - but a brief description of Birmingham's demography
and political leadership over the past ten years suggests that in relation,

,,to its past it no longer deserves the reputation it gained in the 1pte

1950's and early 1960's.

1The data included in this section are primarily taken from reprints of
articles appearing ,in the.Narch.28, 19,72, edition of the tew York

Times, the June 10, 1R72, edition-of the Birmingham Post, Birmingham, '

England and from an information packet compiled 1;y Dr. W.C. Matherson

of the City School System.

2
The New York Times, Marc1128, 1972.
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Perhaps th ing point in the minds of the people was prompted by
1962 church bo ing Eor by 1967 the first Republican mayor ever was
elected. By 1971 two, Black men had been elected to the city council as
well as a White female and two White male liberals. Since that time the
governing body of the city hascbeen composed of a moderate- liberal major-
ity. One of the first acts performed by this new body was to appoint the
city's first Black judge., A Black and White group of leaders was formed
into-a community affairs committee. They are credited for eliminating
the dual lines of progression for Blacks 'and Whites in the steel,industrye

The.politicalleadership of Birmingham has done much to improve the
living conditions in the city for its citizens and to'bring in revenue.
This pi.nt is viewed as critical Since we have witnessed the decay and
bankruptcy of many Major cities and a number of smaller ones over the past
ten years. Quite often problems of White migration to the suburbs and the
transition of cities into an ethnic minority and a poor economic population
has been hailed as a major factor contributing to this decay, which has
consistently been linked to forced integration. fn spite of being subjected
to similar conditions, Birmingham has achievedpa higher level of economy
and prestige subsequent to desegregation. This progress is viewed as re-,
markable when one conside the violent stance taken by the community in.
the late 1950's and early 960's.

.During the late 50's and early 60'sBirmingham was in an economic de-
pression due to progressing automation in the steel industry. By contrast,
since,tft late 1960's, the city "has completed'twenty sanitary sewer projects,
filled thiry-three open ditches and storm sewers., built three railroad over-
passes, installed 8,800 new street lights, torn down 2,173 abandoned dwellings,
opened nineteen new recreational facilities,...invested $556,000 in'youth
activities,...has helped fund the new Metropolitan Development Board, and
has begun a rehabilitation program for jailed prisioners:"3 Most of this
work was achieved because the voters.pasged a 50 million dollar bond ,issue
for public improvements in 1968, the largest in the city's history.' By
1972 building permits had increased from $52 million in 1968 to $110 million
due to outside companies deciding to move or open branches here.

Also in 1972, twenty:-three industrial.plantsIWere closed'because they
had contributed to an especially foul period of air pollution. These com-
panies then announced they were undertaking expensiv,e measures to combat
pollution.

Recently, several million dollars, of construction has been spent in
the building of several large hotels and two skyscraper-like office buildings.

Birmingham's prosperity is obvious - the,research team flew into a new
airport; stayed in a new hotel overlooking the new $35 million civic center;
walked along the newly. refurbished main street with its wide, grassy, tree
and bench lived median while gazing into the beautiful buildings on each side

3Reprint from the Centennial edition of Birmingham Magazine, December,

-2-
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of the street; and drove past 69,000 seat Legion Field, the home of a new
professional.football team beginning in the fall of 1974..

Many feel that Birmingham will come to be known as an educational and
medical center rather than as a steel town. Presently, the seven higher
education institutions are attracting professionals who probably would.not
have thought of coming here ten years ago. The University of Alabama in
Birmingham is becoming a major institution in its own right and.presently
employs the second largest number, of peoRle'in the city, U.S. Stdgl is first.
The University Medical Center has come to be known as one of the nation's
best in its study and treatment of the heart. Projections suggest then when
this center is expanded it will be the most prestigious of its kind in the
country..

Back in 1972 the University of Alabama in Birmingham, with only a ten
percent Black enrollment, elected a Black student as its president. During
the week of our fields study Alabama State University, a predominantly Black
school, conferred honorary doctorates on both Ralph Abernathy and Governor
Wallace at their commencement exercises.

Although Birmingham's future seems bright, it acknowledges that there
are problems yet to.b dealt with. Some. priorities include: a more pro
fessional police force, increased measures for public safety, and a natural
expansion of city limits. Birmingham has experienced a flight to the sub
urbs by White citizens; by 1932 the city population had decreased_by 40,000.
Much of the land ,surrounding the city limits is owned by the steel industries
and they have been instrumental in delaying annexation. Were annexation
possible, more taxes would be paid by the industries as well as the people
living in those areas who would then be required to pay the city's occupa
tional tax. Including Birmingham and its suburbs the population exceeds
.7oo,000.

Because Of its racial and-cultural progress Birmingham was named an
All American City in 1971.

See following inserts for a more comprehensive listing of demographic
data r lative to census information and public school information.

Description of the School District Prior to Present Desegregation

As desegregation has been in progress since 1963, during which time
three plans have been employed, only a brief statement is necessary to de
scribe the school district prior tp 1963.

V
Up to 1962 Birmingham operated a dual school system. That is% all

White students went to designated White schools and all'Black students
attended designated Black schools. The teaching staffs were divided in the
same manner. Of course the principals were of the same race as the schools
were designated. At the central administrative level there were no Blacks
filling a superintendent or assistant superintendent's position. A Black
did act as Director of Negro schools. In essence, Birmingham was a house
completely divided along racial lines.

*gr."
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.
Community` housing was similarily divided. "There were some large

areas with 'Black residents while there were smaller "pockets" of lacks
adjacent to White housing areas. In order to serve both Black an
White students separately one might have found a large or regular sized
school for Black children in a heavily populated Black residential area.
But it was also common to find a small four to six room building put up
and staffed by four to six. teachers Black "pocket" housing area. Thus,
much care was taken to prevent integration of children in,public schools.

)
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B
i
r
m
i
n
g
h
a
m
,
 
A
l
.

3
5
2
0
2

T
e
l
e
p
h
o
n
e

3
2
3
 
-
8
5
2
1

S
U
P
E
R
I
N
T
E
N
D
E
N
T
 
O
F
 
E
D
U
C
A
T
I
O
N

'
T
h
e
 
f
i
r
s
t
 
S
u
p
e
r
i
n
t
e
n
d
e
n
t
 
o
f
 
S
c
h
o
o
l
s
 
w
a
s

o
p
p
o
t
n
t
o
d
 
i
n
 
S
e
p
t
e
m
b
e
r
 
1
6
8
3
,

T
o
 
d
a
t
e
 
s
i
x

s
u
p
e
r
i
n
t
e
n
d
e
n
t
s
 
h
a
v
e
 
b
e
e
n
 
a
p
p
O
'
I
n
t
e
d
.

T
h
e

S
u
p
e
r
i
n
t
e
n
d
e
n
t
 
o
f
 
E
d
u
c
a
t
i
o
n
 
i
s
 
a
p
p
o
i
n
t
e
d
 
b
y

t
h
e
 
D
a
n
r
d
 
o
f
 
E
d
u
c
a
t
i
o
n

a
 
n
o
n
v
o
t
i
n
g

m
e
m
b
t
r
.

-
H
e
 
a
c
t
s

a
t
h
e
 
s
e
c
r
e
t
a
r
y
 
o
f
 
t
h
e
'

B
o
a
r
d

c
o
n
d
u
c
t
*
,
 
a
l
l
 
c
o
r
r
e
s
p
o
n
d
e
n
c
e
,
 
a
n
d

a
d
m
i
n
i
s
t
e
r
s
 
a
l
l
 
B
o
a
r

s
.

T
h
e
 
S
t
i
l
l
e
r
-

i
n
t
e
n
d
a
n
t
 
a
s
 
o
f
 
O
c
t

e
r
 
1
,
 
1
9
7
3
 
i
s
'
D
r
.
 
W
i
l
m
e
r

S
.
 
C
o
d
y
.



E
N

2R
A

N
C

r 
IV

Q
U

IR
E

M
E

N
T

S

E
l
e
-
^
n
t
a
r
y
:
 
T
o
 
b
e
 
e
l
i
g
i
b
l
e
 
f
o
r
 
f
i
r
s
t
 
g
r
a
d
e
,

p
 
-
2
 
1
s
 
:
7
.
,
s
t
 
b
e
 
s
i
x
 
y
e
a
r
S
o
l
d
 
b
y
 
O
c
t
o
b
e
r
 
1

o
f
 
t
h
e
 
y
e
a
r
 
t
h
e
y
 
e
n
t
e
r
.

A
c
c
e
p
t
a
b
l
e
 
r
e
c
o
r
d
 
o
f

b
i
r
t
h
 
m
u
s
t
 
b
e
 
p
r
e
s
e
n
t
e
d
 
i
n
 
o
r
d
e
r
 
t
o
 
c
o
m
p
l
e
t
e

e
n
t
r
a
n
c
e
 
r
e
q
J
i
r
e
r
e
n
t
s
.

A
l
t
h
o
u
g
h
 
n
o
t
 
m
a
n
d
a
t
o
r
y
,

i
t
 
i
s
 
s
u
g
4
e
s
t
e
d
 
t
h
a
t
 
t
h
e
 
c
h
i
l
d
 
a
l
s
o
 
h
a
v
e
 
a

g
e
n
e
r
a
l
 
O
y
s
i
c
a
l
 
e
x
a
m
i
n
a
t
i
o
n
 
b
y
 
a
 
p
h
y
s
i
c
i
a
n
.

s
i
x
 
y
e
a
r
 
o
l
d
 
w
i
l
l
 
b
e
 
e
n
r
o
l
l
e
d
 
a
f
t
e
r
 
t
h
e

f
i
r
s
t
 
t
u
o
 
w
e
e
k
s
 
o
f
 
s
c
h
o
o
l
.

1
,
f

a
r
e
c
e
i
v
e
d
 
n
i
n
e
 
r
j
,
n
t
h
s
 
o
f
 
f
i
r
s
t

g
r
o
d
z
 
i
n
s
t
r
u
c
t
i
o
n
 
i
n
 
A
 
p
r
i
v
a
t
e
 
s
c
h
o
o
l
 
a
n
d

.
.
a
s
 
s
i
x
 
y
e
a
r
s
 
o
f
 
a
g
e
 
o
n
 
o
r
 
b
e
f
o
r
e
 
J
a
n
u
a
r
y
 
1

h
e
 
i
s
 
e
l
i
g
i
b
l
e
 
f
o
r
 
t
h
e
 
a
d
v
a
n
c
e
d
 
s
t
a
n
d
i
n
g

o
r
o
g
r
a
m
 
a
n
d
 
f
o
r
 
p
l
a
c
e
r
e
n
t
 
i
n
 
'
a
 
s
e
c
o
n
d
 
g
r
a
d
e

F
o
r
 
f
u
r
t
h
e
r
 
i
n
f
o
r
m
a
t
i
o
n
 
C
a
l
l

:
2
2
-
C
3
:
1
,

2
4
5
.

F
^
v
)
n
l
a
r
v
:
 
P
u
p
i
l
s
 
c
o
n
i
n
g

r
o
n
 
a
n
 
a
c
c
r
e
d
i
t
e
d

i
l
l
 
L
e
 
g
i
v
e
n
 
g
r
a
d
e

a
c
e
m
c
r
.
t

a
c
c
o
r
d
i
n
g
 
t
o
 
t
h
e
 
c
r
e
d
i
t
s
 
t
r
a
n
s

r
r
e
d
.

c7
A

D
I.

:7
.7

io
n 

R
I-

.-
Q

ui
R

E
Z

Z
:T

S

.
:
b
e
 
e
r
e
 
m
i
n
i
r
=
 
f
o
r
 
a
l
l
 
s
t
u
d
e
n
t
s
.

O
n
e
 
u
n
i
t

I
s

t
o
 
t
o
 
s
e
m
e
s
t
e
r
s
-
C

Z
r
.
,
1
1
1
s
h

4
 
u
n
i
t
s

s
c
-
,
c
!
:
-
I
 
s
t
u
d
i
e
s

3
'
u
n
i
t
s

M
a
t
t
e
r
a
t
I
C
S

2
 
u
n
i
t
s

S
t
.
-
1
4
,
n
c
e

1
 
u
n
i
t

Z
d
.
 
(
o
r
 
E
l
a
n
d

o
r
 
i
 
:
O
T
C
)

4
 
u
n
i
t
s

r
7
.
C
r
t
:
 
i
s
 
a
 
c
h
o
i
c
e
 
o
f
 
i
n
s
t
r
u
c
t
i
o
n
c
l
g
r
o
g
r
a
m
s
,

a
r
e
 
e
r
c
o
u
r
a
g
e
e
 
t
o
 
m
e
e
t
 
w
i
t
h
.
t
n
e

P
e
r
s
,
,
n
r
e
l
 
S
e
r
v
i
c
e
s
 
L
e
p
n
r
t
m
e
n
t
 
t
o
 
d
i
s
-

z
u
i
s
 
t
L
e
 
a
l
t
e
r
n
a
t
i
v
e
s
.

-c
 s

cc
or

,c
;z

,r
y 

sc
ho

ol
s 

ar
e 

al
l a

cc
re

di
te

d
by

S
a
i
:
t
h
e
r
n
 
.
A
s
s
o
c
i
a
t
i
o
n
 
o
f
 
C
o
l
l
e
g
e
s
 
a
n
d

s
c
h
o
o
l
s
 
a
n
d
 
b
y
 
t
h
e
 
S
t
a
t
e
 
o
f
 
A
l
a
b
a
m
a
.

'
r
e
.
7
1
-
V
S
S
 
i
s
 
b
e
i
r
g
 
n
a
d
e
 
t
o
w
a
r
d
 
t
h
e
 
a
c
c
r
e
d
i
t
a
-

.
a
c
n
 
o
f
 
t
h
e
 
e
l
e
m
e
n
t
a
r
y
 
s
c
h
o
o
l
s
 
a
t
 
t
h
e
 
p
r
e
s
e
n
t

:
r
e
.

1^
-6

4

1.

S
P
E
C
I
A
L
 
E
D
U
C
A
T
I
O
N

T
h
e
r
e
 
a
r
e
 
1
4
0
 
f
u
l
l
 
-
t
i
m
e
 
t
e
a
c
h
e
r
s
 
w
h
o
 
s
e
r
v
o

t
h
o
s
e
 
c
h
i
l
d
r
e
n
 
w
h
o
 
i
n
n
n
o
t
 
f
u
n
c
t
i
o
n
 
i
n
 
t
h
e

c
l
a
s
s
r
o
o
m
 
b
e
c
a
u
s
e
 
o
f
 
t
h
e
i
r
 
s
p
e
c
i
a
l
 
n
e
e
d
s

r
e
s
u
l
t
i
n

f
r
o
m
 
a
 
p
'
d
y
s
i
e
c
l
 
o
r
 
e
m
o
t
i
o
n
a
l
 
h
a
n
d
i

c
a
p
.

T
he

re
 is

p
r
n
v
i
s
i
o
n
 
f
o
r
 
h
a
t
a
c
 
i
n
s
t
r
u
c
t
i
o
n

i
n
 
c
e
r
t
a
i
n
 
i
n
s
t
a
n
c
e
s
.

I
n
 
a
.
d
i
t
i
o
n
,
 
t
h
e
r
e
 
1
5
,

a
 
f
u
l
l
-
t
i
m
e
 
H
e
a
d
 
S
t
o
r
'
t
 
p
r
o
g
r
a
m
 
a
n
d
 
a
 
T
i
t
l
e
 
I

p
r
o
g
r
a
m
.

P
U
P
I
L
 
P
E
R
S
O
N
N
E
L
 
S
E
R
V
I
C
E
S

T
h
e
 
B
i
r
m
i
n
g
h
a
m
 
C
i
t
y
 
S
c
h
o
o
l

S
y
s
t
e
m
 
p
r
o
v
i
d
e
s

t
e
s
t
i
n
g
,
*
c
o
u
n
s
e
l
i
n
g
,
 
v
o
c
a
t
i
o
n
a
l
 
g
u
i
d
a
n
c
e
,

e
v
a
l
u
a
t
i
o
n
 
s
e
r
v
i
c
e
s
;
 
a
n
d
 
J
p
e
c
i
a
l
 
p
l
a
c
e
m
e
n
t

s
e
r
v
i
c
e
 
f
o
r
 
a
l
l
 
t
h
e
 
p
u
p
i
l
s
.

T
h
e
r
e
 
a
r
e
 
6
0

t
e
n
c
h
e
r
s
f
r
o
m
 
g
r
a
d
e
s
 
o
n
e
 
.
h
r
o
u
g
h
-
 
e
i
g
h
t
 
w
h
o

a
r
e
 
f
u
l
l
y
 
e
m
p
l
o
y
e
d
 
-
t
o
 
p
r
o
v
i
d
e
 
t
h
e
d
e
 
s
e
r
v
i
c
e
s

t
o
 
t
h
e
 
p
p
i
l
s
 
a
n
d
 
t
h
e
i
r
 
f
a
m
i
l
i
e
s
.

E
D
U
C
A
T
I
O
N
A
L
 
O
P
P
O
R
T
U
N
I
'
;
I
E
S

T
h
e
 
D
i
r
M
i
n
g
h
o
m
 
C
i
e
)
,
 
S
c
h
o
o
l
 
S
y
s
t
e
m
 
h
a
d
 
2
0

k
i
n
d
e
r
g
a
r
t
e
n
 
c
l
a
s
s
e
s
 
o
n
 
a
n
 
e
x
p
e
r
i
m
e
n
t
a
l
 
b
a
s
i
s

i
n
 
1
9
7
2
-
7
'
3
.

I
t
 
o
p
e
r
a
t
e
s
 
a
 
s
u
m
m
e
r
 
s
c
h
o
o
l

p
r
o
g
r
a
m
 
f
o
r

r
e
m
e
d
i
a
l
 
a
s
 
w
e
l
l
 
D
A
 
a
c
c
e
l
e
r
a
t
e
d
 
w
o
r
k
.

T
h
e
r
e
 
a
r
e
 
f
o
u
r
 
c
l
o
s
e
d
 
c
i
r
c
u
i
t

k
c
h
a
n
n
e
l
s
 
o
f

I
n
r
t
r
u
c
t
i
o
n
a
l
 
T
e
l
e
v
i
s
i
o
n
.

T
h
e
.
.
e
 
a
r
e
 
a
d
u
l
t
 
p
r
o
g
r
a
m
s
 
i
n
 
S
e
s
s
i
o
n
.

C
O
.
N
i
M
U
N
I
T
Y
S
C
H
O
O
L
S

C
o
m
m
L
n
i
t
y
 
e
d
u
c
a
t
i
o
n
 
i
s
 
t
h
e

c
o
n
c
e
p
t
 
o
f
 
t
h
e
,

e
x
t
e
n
s
i
o
n
 
o
f
 
t
h
e
 
r
e
g
u
l
a
r
 
s
c
h
o
o
l
 
d
a
y
w
i
t
h
 
a

p
r
o
g
r
a
m
 
t
o
 
s
e
r
v
e
 
a
l
l
 
t
h
e
 
p
e
o
p
l
e
 
o
f
 
t
h
e

c
o
m
m
u
n
i
t
y
.
 
T
h
e
r
e
 
a
r
e
 
t
h
r
e
t
 
c
o
m
m
u
n
i
t
y

s
c
h
o
o
l
s

I
n
 
o
p
e
r
a
t
i
o
n
,
 
W
o
o
d
l
a
w
,
 
A
v
o
n
d
a
l
e

a
n
d
 
W
e
s
t
 
E
n
d
,

w
h
i
c
h
 
o
f
f
e
r
 
c
o
u
r
s
e
s
 
a
n
d

a
c
t
i
v
i
t
i
e
s
 
t
o
 
m
e
e
t
 
t
h
e

n
e
e
d
'
s
 
o
f
 
a
l
l
 
a
g
e

g
r
o
u
p
s
 
i
n
 
t
h
e
 
c
o
m
m
u
n
i
t
y
.

F
o
r

f
u
r
t
h
e
r
 
i
n
f
o
r
m
a
t
i
o
n
 
c
a
l
l
 
t
h
e

W
o
o
d
l
a
w
n
 
C
e
n
t
e
r
 
a
n
d
,

a
s
k
 
f
o
r
 
J
i
m
 
F
e
l
t
o
n
.
'

.
1:

:e
a

4

T
V
V
:
1
1
1
1
1
1
3

ST
A

FF

A
t
 
t
h
e
 
p
r
e
s
e
n
t
 
O
n
e
 
t
h
e
 
p
u
p
i
l
-
t
e
a
c
h
e
r
 
r
a
t
i
o

i
n
 
t
h
e
 
e
l
e
m
e
n
t
a
r
y
 
s
c
h
o
o
l
s
 
i
s
 
3
0
 
t
o
 
1
.

r
t

i
s
 
p
r
o
j
e
c
t
e
d
 
t
h
a
t
 
i
n
 
t
h
p
 
s
c
h
o
o
l
 
y
e
a
r
 
1
9
7
3
-
7
4

I
t
 
w
i
l
l
 
b
e
 
2
6
 
t
o
 
I
.

I
n
 
g
r
a
d
e
s
 
n
i
n
e
 
t
h
r
o
u
g
h

t
*
e
l
v
e
 
t
h
e
 
r
a
t
i
o
 
i
s
 
2
2
 
t
o
 
1
.

T
h
e
r
e
 
a
r
e
 
s
i
x
t
y
 
g
u
i
d
a
n
c
e
 
t
e
a
c
h
e
r
s
 
w
h
o
s
e

r
e
s
p
o
n
s
i
b
i
l
i
t
y
 
i
s
 
t
e
s
t
i
n
g
,
 
c
o
u
n
s
e
l
i
n
g
,

p
l
a
c
e
i
r
e
n
t
 
a
n
d
 
e
v
a
l
u
a
t
i
o
n
 
o
f
 
e
d
u
c
a
t
i
o
n
a
l

p
r
o
g
.
r
a
m
s
.

T
h
e
r
e
 
a
r
e
 
s
p
e
c
i
a
l
 
t
e
a
c
h
e
r
s
 
(
P
.
E
.
,
 
r
e
a
d
i
n
g
,

a
r
t
,
 
e
t
c
-
,
)
 
i
n
 
a
l
m
o
s
t
 
e
v
e
r
y
 
S
c
h
o
o
l
.

T
he

t
o
t
a
l
 
n
u
m
b
e
r
 
o
f
 
t
e
a
c
h
e
r
s
 
e
m
p
l
o
y
e
d
 
i
s

2
4
5
2
,
 
o
f
 
N
c
h
i
c
h
 
1
7
7
0
 
h
o
l
d
 
b
a
c
h
e
l
o
r
%
s
 
d
e
g
r
e
e
s
,

W
I
 
h
o
l
d
 
m
a
s
t
e
r
'
s
 
d
q
r
e
e
s
 
a
n
d
 
4
8
 
h
o
l
t
!
 
A
A

c
e
r
t
i
f
i
c
a
t
e
.

,

U
S
E
 
O
F
 
S
C
H
O
O
L
 
B
U
I
L
D
I
N
G
S

%
,

S
i
n
c
e
 
p
r
o
v
i
d
i
n
g
 
e
d
u
c
n
t
,
o
n
 
f
o
r
 
a
l
l
 
i
t
s
 
p
u
p
i
l
s

i
s
 
t
h
e
 
p
r
i
m
a
r
y
 
f
u
n
:
H
o
n
 
o
f
 
t
h
e
 
B
o
a
r
d
 
o
f

E
d
u
c
a
t
i
o
n
,

r
e
g
u
l
a
r
 
s
c
h
o
o
l
 
p
r
o
g
r
a
m
 
w
i
l
l

L
:
;
.
0
 
f
i
r
s
t
'
 
c
l
a
i
m
 
o
n
 
t
h
e
 
p
u
b
l
i
c
 
s
u
h
o
o
l

fa
ci

le
i
v
i
e
s
 
a
t
 
a
l
l
 
t
i
e
s
.

P
e
r
m
i
s
s
i
o
n
-
 
t
o
 
u
s
e
 
s
c
h
o
o
l

f
a
c
i
l
i
t
i
e
s
 
o
f
 
t
h
e
 
B
o
a
r
d
 
o
f
 
E
d
u
c
a
t
i
o
n
 
m
a
y
 
h
e

g
r
a
n
t
e
d
 
t
o
 
p
u
b
l
i
c
 
e
d
u
c
a
t
i
o
n
a
l
,
 
c
i
v
i
c
,
 
g
o
v

e
r
n
m
c
m
t
a
i
,
 
O
r
 
r
e
c
r
e
a
t
i
o
n
a
l
 
n
o
n
p
r
o
f
i
t

o
r
g
a
n
i
z
a
t
i
o
n
s
 
u
n
d
e
r
 
t
h
e
 
r
u
l
e
s
 
a
n
d
 
r
e
g
u
l
a
-

t
i
o
n
s
.
o
f
 
t
h
e
 
h
o
a
r
d
.

L
U

N
C

H
Ic

0C
M

 P
R

O
G

R
A

M
S

M
o
s
t
 
o
f
 
t
h
e
 
B
i
r
m
i
n
g
h
a
m
 
p
u
b
l
i
c
 
s
c
h
o
o
l
s
 
h
a
v
e

a
.
l
u
n
c
h
r
o
l
M
 
p
r
o
g
r
a
m
 
p
r
o
v
i
d
i
n
g
 
a
 
s
e
l
l
-
 
b
a
l
a
n
c
e
d
,

h
o
t
 
l
u
n
c
h
 
O
.
 
a
 
l
o
w
 
c
o
s
t
.

C
h
i
l
d
r
e
n
 
m
a
y
 
a
l
s
o

.

br
in

g,
t
h
e
i
r
 
l
u
n
c
h
e
s
 
t
o
 
s
c
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City Government and the_School 'Board

Before describing the three desegregation plans it is well to describe
the structure and organization o; the City government and its relation to
the school board as each of these bodies played a vital role in the desegre-
gation movement. e

Ten years ago there were three commissioners who-ran the city. It was

during the time of the most violent racial conflicts that these individuals
and their system of government began to decline. LeaderShip-changes then
began and a new form of government was initiated-municipal government which
resulted in a bi-lateral power structure of a mayor and city council. These
new leaders were described as social pregressives who strived or equal treat-
ment for both races. The current mayor was one of Ore early members of the
ci,ty council that decided to open the schools under the first desegregation
plan in spite of the ensuing conflicts which were anticipated.

It has been indicated earlier that by 1971 there were two Black males
on the fity council and a White female. The council appoints school board
members to overlapping five year terms. At present there are three White
board members and two Black. A Black male is currently serving his second
term and a Black female is in her first. Due to 'the fact that boArd members
are appointed by a progressive city council it is obvious that school board
decisions also take on a liberal flavor.

The First and Second-Desegregation Plans
AO

The desegregation plan adopted in 1963 was the result of a voluntary
action taken by the school board. The table below illustrates the proposed
plan to desegregation two grades per year and the number of Black 'children
who attended heretofore white schools. This plan was implemented during
the school years 1963-64 to 1966-67.

TABLE 1

Black Students Enrolled in Predominantly White Schools: 1963-64 - 1966-67.

School Year Grades Desegregated

Black Enrollment in White Schools
Elementary Secondary Total

1963-64 1-12 2 3 5

1964-65 1-11-12 2 7 9

1965-66 ' 1-2-9-10-11-12 7 50 57

1966-67 1-2-3-8-9-10-11-12 115 246 361,

Table 2 is a listing, by school, of the number of Black students
who entered predominantly White schools from 1963-64 to 1966 -67. This

table as well as the one above indicates that the movement to desegrate
did not receive much impetus until the third year,. There was no move

to send White students to Black schools.

-8- 12,
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TABLE 2

NEGROES IN PREDOMINANTLY WHITE SCHOOLS

elr

1963-64 to 1966-67

High Schbo1 s. 1963-64 1964 -65 1965-66 1966-67
J, 4

Banks 2

Ensley .
2 13 44

/

Jones Valley 1 5 67
Phillips 3 10 33
Ramsay 1 13 52 ,

West End 2 1 3 24
.

WOodlawn 6
---r-

24
IP.11.

Total High' 3 7 50 246 ,.

Elementary Schools 1963-64 1964-65 1965-66 '1966-67

Brown 1 1

Bush 13
Eagan 1
Elyton 14
Graymont 2 2 42
Jones Valley Elem. 19
Kennedy
Lee 15'
McArthur 4
Norwood
Powell 2

Pratt 1

Elyton Charlanne PH 1

Total Elem.

Grand To tal

2 2, 7 1Pr

5 9 361

Table 3 is provided to show the pertwitage of Black students enrolled
in redominantly White schools during the'1965-66 add 1966-67 school years.
Nosy that in 1965-66 only .17% of the Black students attended predOminantly
Whiff: schools, A.05% in 1966-67.

TI originally proposed plan for desegre.ga,ion was nullified by a dis-
trict urt order requiring Birmingham to utilvie the "Freedom of Choice'
Plan" t the 1967-1968 school year. This second plan lasted through the
1969-70 chool year.

14
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The court oder de'creed that the parents of all students under fifteen
years of age and not yet in the ninth, grade would be allowed to select the
school of their choice for their. child to attend. Students in the ninth
grade or above and of fiteen years of age'could select the school they
wished to attend. By this"plannoBlack or White student wag required 6o,
select a school of a racial composition other thar his own. Iniadition,
no staff were 'to lose their employment, be discriminatorily reassigned'or

i demoted as a consequence of this court order. Another stipulation required
that'all schools that remained open would be of equal quality. Periodic
reports to the courE in.order to demonstrate compliance was required o the

I
board of education. (A transcript of this decision is found in Append x
A.) Although no specific_ instructions were given, the court recommended
that staff desegregation begin and that more than one member of the minor-

,
ity race (white or black) be assigned to the newly desegregated faculty.

(See Appendix B for a copy of the Feeedom of Choice form inclUding
a listing of all Birmingham s510061s.)

TABLE 3

Total Enrollmeht Figures for 1965-66 and 1966-67
"1

Total enrollment, White ar Black 41r7 =. 68,121
Enrollment in predominantly White schools = 34,217
Enrollment in Black schools 33,904

Total =4 68,121

Blacks enrolled in predominantly White schools 57

Blacks enrolled in the system (33,904 + 57) or 33;961
% Blacks in predominantly White schools 57 -

33,961 = .17%

FQR SCHOOL YEAR196671967

Total enrollment White and Black = 68,023
. Enrollment in predominantly White schools.,,, = 33,968
Enrollment in Black schools 34,055

Total 68,023
10

Blacks enrolled'in predominantly White schools = 361

Blacks enrollee 1n the system (34,055 + 361) or =4 34,416
% Bl-cks in redominantly White schobls 361 = 1.05%

34,416

1 5

-10-:,
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TABLE it

Black Studefits Enrolled in Predominantly White Schools DurineFreedom of
.4

Choice plan
.

HIGH SCHOOLS 1967 -68 -1968-69 1969-70

Banks
Ensley
Glenn

.

,

Jones Valley
Phillips
Ramsay
West, End

wooalmin
Homebound

Total High

8

#181

7
190
237
203
71

93
--

3
122
19.
160
461
222

72
1

97
8

6
4 no

e

20
140
662
263
103,

115

7

990 .1,164 1,426
.

ELEMENTARY SCHOOLS 1967-68 -1968:69 . 1969-70

Avondale
Baker,

Barrett
Brown
Bush
Gomer

2

7
6

14
185
18

5
7

16
154.

6
,-,

.

, 5
13
20
202

4
Dupuy 24 155
Eagan 60 117 312
Elyton 168 160 164
Fairmont 43
Gate City 1 29 123
Gibson 3.2 23 65
Glen Iris 48 85 '133
Gorgas 42 56 60
Graymont 444 495 527'
Huffman 3 1 1
Inglenook 16

----Ae

39 63
JaCkson

4
10 17 72

Jones Valley 100 132 162
Kennedy 52 67 52
Lakeview
Lee

51
44

...

85

55

121
63

McArthur 1 32 48a 677
1v nor 5 13 12
North Birmingham 7 17 51
North Roebuck 6 13
Norwood 7 33 41
Powell 37 77 11
Pratt 165 359 01.

Robinson 1 3
Soyth East Lake . 1 4
Wilson 1 2 6
Wylam 47 52 84
Homebound 8 6
Speech and Hearing 4

..
12 17

Total Elementary 1,884 2,634' 3;786
Grand Total - 2,874 XI '3,79g,

5,23.2

1 6
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Table 4 indicates the numbgr of Black students, by school, enrol
in predominantly White schoo s during implementation of the freedom o
choice plan. The increase Blacks attending White schools took a
notable rise during this time - compared to that of the earlier plan. In
1966-67 there were 361 Black students attending predominantly White
schools compared to,2,874 in 1967-68, thus indicating an increase of
approximately nine hundred percent. By 1969'-70 there were 5,212 Black
students attending predominently White schools. ,

During the first year of freedom of choice Birmingham's pupil count,
as compared to the enrollment of exactly one year before, was down 1,231
of which 157. were Black; As 1,074 fewer White students were in attendance
1966-67, itseems that the exodus to the suburbs had begun. Since we
cannot affirm that other factors did not contribute to a flight from the
,city, the previous statementIghould be interpreted with caution.

t

Table 5 illustrate's that status of faculty integration during these
three school years. A quick glanCe reveals that Black faculty members
moved to predominantly White schools.at a much more rapid rate than White
teachers to Black schools. Specific reasons fo this disparity were not
revealed. However, we are led to 'believe that all transfers, were voluntary.
(See Appendix C for a copy of Superintendent's letter .to staff requebting, '

transfers. Also see Appendix D for a copy of a report on efforts to in-.
tegrate staffs submitted to the court by the Board of Education. Appendix
E shows a copy of "Targets for the School year41968-69" toward staff in-
tegration by-the school board).

Table 6 shows the status of integration in the Birmingham Public schools
as of March, 1969.

0

TABLE 5
^-4

Faculty Desegregation Under Freedom of Choice Plan

1967-68 1968-69 1969-70

Black Teachers in
Predominantly White

High Elem. Total High Elem.' Total High Elem. Total

Schools 11 20
..

31 22. 89 111 . 23 .103 126

White Teachers in
Predominantly Negro
Schools 3 3 11 38 49 25 51 76

4

W.

r

-12-
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TABLE 6

Status of Integration in Birmingham Public Schools in March, 1969

ITEM

No. :Schools 98

No. Schools with Integrated Student Bodies* 43

No. Schools with Integrated Faculties 80

No. Students in Schools with Integrated Facplities 8,443
No. Students in Schools with Integrated Student Bodies 28,731
Percent of Teachers as Members of Integrated Faculities 87.4%
Percent of Students as Members of Integratea,Faculities' 87.3%
Percent of Students4e Members of Integrated Student Bodies 47.0%
No. of Blacks ,in Formerly All White Schools 4,092
No. orWhites in Formerly All Black Schools' 3

No. of Schools without Integrated Faculities 18
No. of Schools without Integrated Student.,Bodies 55

To 'summarize Table 6, .we find that less than half of the schools had
integrated student bodies by the end of the freedom of choice plan; approx-
imately 90% had integrated faculities as well as approximately 90% of the
students being in schools with integrated faculities. These figures do
not indicate theexotent to which students within these schools were exposed
to a teacher of a different 'race.- An estimate is that such opportunity for
exposure was minimal given the small number of faculty member employed in

-4-
schools where they represented a racial minority.

-13-
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CHAPTIIR II

A

Development and Description of Current
Desegregation.Plan

' in 1969 the United States District Court held freedom of choice to
be inadequate for the disestablishment of dual school systent.and directed
Birmingham to submiea plan to the court, to be effective during the
1970-71 school year, which primalfly called for the use of zone assignments
to end the dual system. The school board was also instructed to collaborate
withthe U.S. Office of Health, Education and Welfa?le in the preparation of
such plan and to direct their efforts toward student and faculty assignments,
facilities, athletic and other school activities in order to make a conver-
sion to the status of a unitary system. Busing was not a factor in this\,
directiVe as Birmingham employed no school transportation system.

The designated collaborator, representing the U.S. Office of Education,
was the Auburn University Center for Assistance fo School Systems with
prolqlems Occasioned by Desegregation. Jointly they developed the plan that

'waslsubmitted to -the court on December 30, 1969. In an interview with an
assistant superintendent it was reveqled that in addition to the select"*
eight member panel, these individualt worked on theplan ih conjunction .

with members of,the NAACP and the Justice Department prior to presenting
a document to the court. A summery of the proposed plan, which was approved,

by the court with' molifications, follows.

;

9Itudent Assignments. Birmingham Continued tp employ the same organiz-

ational structu consisting*of elementary schools (grades 1-8) and high

schools .grades 9-12). Eight previously all Black elementary schools were
closed and the remaining 76 divided into attendance aweas, and one previously",
all Black high school was closed and the city divided into 13 high school
attendance areas. A provision was.provided for majority-to-minority student
transfers at bothrlevels; such right to transfer dependent on the capacity
of the receiver school. An additional provision allowed,high school students
to transfer to a school offering a particular curriculum that as unavailable

tin his designated school zone. Twelfth graders were allowed, 'f their
parents desired, to continue in the school they attended in 1969-70 in

1970=71. Finally, a small-number of students from the county were allowed
to continue in particular city schools. .

Faculty and Staff Aseignments. The board's intention was to assign staff

so that'25-33 10% of, each school's faculty would'be in the racial minority.

Buildings and Facilities; Construction and Site Selection. Theplan pro-
posed 18 improvement projects for elementary schools and sit projects -Nr
high schools in order to facilitate the achievement of a unitary school system.

Sch 1 Activities. The plan merely' pravided for a merger of all school
sponsored functions, i.e. athletics, clubs, leadership groups, etc., insuring
equal opportunities.

Minor modifications were suggested by the court but most were eventually.
ruled inappropriate and concurred with the sohool board's proposal.

PIP
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(See Appendix F for a full copy of the gurt decision, Memorandums from
the Superintendent's office and the Divigion of Personnel relative to the
reassignment of faculties are found in Appendicds G and H).

Of interest at this point is to view total enrollment figures of the
Birmingham Public Schools from 1960 to 1973 in order to compare the number
of student's enrolled prior to the first desegregation plan with enrollment
figures throughout the iplementation of all three plbans. Table 7 shows
the total student enrollment in the Birmingham Public Schools from 1960 to
1973 according to race. From 1960 to 1962 the White population remained
relatively stable while the Black population showed an'increghe of apprbx- .

imately 1,300. With the beginning of" the first plan in 1963 the White .

enrollment dropped by about 850 while the Black enrollment increased by More
than 600: At this time there were approximately 2,500 more Whites than
Blacks in the Public School System: In 1967, the beginning of Ireedom'of

If

choi , the .Black population outnumbered the White fly more than 1,000. By 4

the d of the freedom of choice option the Black students' enrollment ex- --gre'

ceeded that of the White by almost 4i000. During the current plan White
'enrollment has decreased by more than 7,500 over the four years while the
Black enrollment has dropped by less.thah 200. Total figures over the 13
year period indicate a relatively stable Black population, varying by less
than,3,000, with an overall gain of almost 1,000. On the other hand; since
the first desegregation plan, there has been a steady degrease in White en-

e--xollment. Over the 13 year Mime span White enrollment has dropped by approx-
imately 17,000. With a combined racial attendance count we find a'total
school enrollment in 1973 of 15,700 less than in 1960. In 1960 the White
enrollment accounted Apr 53% of the total, whereas in 1973 they accounted
for only 38% of the total enrollment..' The greatest drops in Wbite,enroll-
ment coincide with tile current plan, forced desegregation. Where these stu-
dents havelo6F-Ig-iindetermined; however, it is felt that many moved to the
=predominantly White suburbs while, others attend one of the many private ,

schools. .,,r

.:'

Tabi.V8 and 9 show enrollment figures over the 13 year period according
to elementary and high school levels. Considering that the ratio of grades
in the elementary schools is 2-1 compared to he high schools we see that
the attendance drops were comparable at both eveis. Again, it .should be 1,

pointed out that other factors combined with school desegregation could l',

easily account for a.part of this withdrawal of Whites from the public schools, ,

i.e. escaping from the occupational tax,' construction of freewpys eliminating
houAing property, etc. In view of these other possible factors one still
simply must- assume that forced integration in 1970-71 continues to-be the
prime.reason for the dragatic decrease in White enrollment over the past
four years.' )

Some of our field investigators carefully studied a map of the school
district that identified the schools as they functionA under the dual
school structure which, in addition, had the new attendance zones super-
imposed on the rface. By comparing formerly.all Igack schools, in terms
of size and location, with those still open and the racial composition of
each, it is highly visible that Birmingham is in a transition phase in
blousing patterns over almost three-fourths of the city. The eastern end

-1S- 0

2 0



.

of the city limjts remains primarily a White community, whereas the
center of the city is heavily populated by Blacks and the estern
se'c'tion is rapidly becoming a Black community. It should be pointed
out again that although it would seem that many of the ci y's wealthier
residents have left, the city has become more prosperou Perhaps the
business centers, recreation areas, and entertainment attractions are
continuing to pull in the money from suburbanites although they no longer
live within the city boundaries. This seems to be an extremely important
factor; otherwise, the future of Birmingham would be precarious.

TABLE 7

Total Student Enrollment for Ilrmingham Public Schools: 1960--to 1973

YEAR WHITE BLACK TOTAL

1973 20,-934 33,907 54,841

1972 23,659 34,440k 58,099

1971 26,246 33,990 60,236

1970 28,236 34,168 62,404

1969 31,406 35,.145 66,551

1968 32,504 34,679 67,183

1967. 33,800 34,814 68,614

1966 '34,750 34,970 . 69,720

1965 . '35,657 34,957 10,614

-11964 IN 36,333 35,449 71,782

1963 37,202 34,839 72,04f

1962 37,645 34,207 71,852

1961 37,515 33,821 71,336

1960 37,610 32,959 70,569



r

:TABLE 8

Total Student E9rollment in Birminghim Public High Schools: 1960 to 1973

(TEAR WHITE

1973 7,206

1972 7,965

1971 8,714

1970 9,169

1969 10,043

1968 10,055

1967 10,109

1966 10,324

1965 10,470

1964 4083
1963 11,643

) 962 . 11,368

1961 10,894

,196o 9;90o

BLACK TOTAL

10,816 18,022
10,833 18,798

'1°,469 19,183

9,939 19,108
9,708- 19,751

9,1L7 19,202
9,044 19,153
8,905 19,229
8,723 19,193

T ,9,322 20,705

8,965 20;608 /

8,327 19,695
7,869 18,763
6,641 6,541

TABLE 9

Total Student Enrollment in Biimingham Elementary Schools: 1960 to 1973

YEAR WHITE BLACK TOTAL

1973
1972
1971
1970
1969
1968
1967
1966
1965
1964
1963
1962

19.51
1960 A

13,728
15,694
17,532
19,067
21,363
22,449
23,691
24;426
25,187
24,954
25,559
26,277
26,621
27,710

23,091 36,819
23,607 39,301
23,521 41,053
24,229 43,296
25,437 46,800

25,532 47,981

25,770 49,461
26,065 50,491
26,234 51,421
26,127 51,077
25,874 51,433
25,880 52,157
25,952 52,573
26,318. 54,028

22
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A final point to consider here is the issue of faculty reassignments.
Table 5 (see chapter 1) indicated that in the last school year of Freedom
of Choice, 1969-70, there were 23 Black teachers in predominantly White
high schools.and 25 White teachers in predominantly Black high schools;
in addition, there were 103 Black teachers in predominantly White elemen-
tary schools and 51 White teachers ,in predominantly Black elementary
schools. The,sdhool board, in its effort to integrate faculties under the
unktary plan, attempted to place equal ratios of Black and White teachers
in each school. (See Appendices G and H).' An absolute equal raCiql ratio
has not been realized but the movement toward its achievement has been
positive over the four years of the current plan ,(See Appendix I for stu-
dent and teacher membership counts froni"1970-71 through 1973-74according
to school).

Table 10 shows the number of Whiteiand Black teacher's employed at the
elementiry and secondary levels since a970-71.

TABLE 10

Number of Black and White Teachers 1970-71 to 1973-74

High School Elementary'School Total Grandabtal
Year "---' Wht. Blk. Wht. Blk. Wht. Blk. ti

1970-71 , 440 407 /35 868 1,193, 1,21.5 2,408

1971-72 439 425 726 744 1,232 1,199 2,431

1972 -73 430 421 762 764 1,192 1,185 2,377

1973-74' 438 415 687 742 1,125 .1,157_ 2,282

The above table indicates a relatively stable ratio, nearing the goal
of employing 50% of each race. Over the four years we see that_at the
high'school level there has _consistently been Moce White than. Black teachers
and the reverse has persisted at ,the elementary level.

0 c?
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CHAPTER III
A

Process Leading Toward Implementation

The school board appointed committees to articulate the desegregation
plan''to the community. Community leaders, administrative and faculty per-
sonnel served on all the various committees: It was reported that the comMun-
ity leaders went to"all sections of4 the city4to hold "Rap-Sessions" with
the people in the various neighborh'ods. In many instances this approach
helped in the transition ro desegregation.

Local newspapers, churches and civic organizations pitched in and
suppoited the implementation Of the desegregation plan. The Black news-
paper strongly supported the 4ye; while the White press was favorable, it
justified its stance by proclai*gg that such was the law`and it must be
complied with. It was reported that many potential problems were squelched

4 by this same, rationale. 1n:essence, desegregation would be put into effect
in spite.of p&tests, such Was the law.

\
_,,,'

Ii is essential to undatstand the importance of the prevailing notion
4, that there was no alternative to 'the desegregation plan - compliance was

the only option. In 'the absence of alterna-erves, those who were dubious
and potential agitators remained neutral and no significant issues arose
to be used-as a vehicle around which to rally opposition. i

- In the phases of informak,ion giving and preparation of the community,
staff, and students there was an absence of community Involvement. Decisions
and plans were set at the highest level and arl information was released
internally; there was no externyl input. ,

Preparation of Staff, Students and Community

To properly service the faculties, staffs, students and parents OX
a community and system this large in preparation fort desegregation is
obviously a task of monumental proportion. In the discription which
follows of the human relations program that was implemented, the reader
will see that too few were directly effected. Federal aid was granted
to help carry out the human relations activities. (A time chart iden-
tifying the activities that were proposed and implemented during 1970-71
follows) .

4

4--The pre - desegregation in-service human relations training involved
individuals from four population groups and was held during June of 1970.
Consultants from Auburn University helped in the design and implementation
of these workshops.

The first training program included approximately 125 principals,
supervisors and program directors. These individuals were exposed to
group techniqus and worked toward the identification of potential prob-
lerds and a means to dial with such problems. (See Appendix J-1 for an
outline of activities).
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The second in-service program included approximately 500 staff members
,from the 89 schools; they were designated as the School Leadership Group
and charged with the responsibility of coordinating human relation programs
at the building level. (See Appendix J-2 for, an outline of activities).

A third workshop was designed for wo high school students rept!esenting
the 13 high schools. This workshop was directed toward the development
of activities to facilitate interracial undeYstanding. Some were: a plan
for welcoming and orienting new students; making posters and slogans, writing
songs, poems and jingles to create better interracial understanding among
students. (See Appendix J-3 for an outline of workshop activities).

A.finalbworkghop was conducted for approximatley 200 P.T.A. members and`
P.T.A. council officers. These sessions were oriented toward learning to
work together, how to prepare communities to accept change, strategies.for
'b,reaking down racial. barriers, and exposure to teachers who had made a
successful transition in schools where they represented a minority. (See

Appendix J -4 for an. outline of workshop activities).

A final pre-school activity in human relations was conducted in August,
1970. Over a five day period programs were conducted in individual schools.
The nature of these activities varied according to the preferences of the
leaders at the building level. (See Appendix J-5 for an outline of pro-
fessional activities).

As
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CHAPTER IV

Programs and Practices Incident to
Desegregation

As discussed in the second chapter, the primary goal in Birmingham
was to develop a unitary school systpm. .This included a plan to 1), zone
students so that practically all schools would be delegregated, 2) re-
assign teachers so that approximately a third of each faculty would be
represented by the facial minority (either Black/et White), and 3)* that
all student activities, clubs and athletics would be a a unitary offering.

As a'consequence of devising attendance zones nine formerly all
Black schools were closed, eight elementary and one high school. For the '

most part those schools were the smaller ones t1it had serviced the small
pockets of Blacks living adjacent to White neighborhoods. However, since
1970 two of those schools have been reopened due to an annexation and
pOpulation,shift/.

The vast flight,of Whites thethe suburbs and'the'enrollment of others
in private schools has already been described and illustrated 13.a table
showing studenvenrollment by race since 1960 in Chapter II. Also,
Appendix I shows enrollment by race since 1960 in Chapter II. Also,
Appendix I show enrollment figures by school since the inception of.the
unitary plan. The obvious question is: To what extent are the Birmingham
Public Schools now desegregated? Table II indidates student enrollment
figures taken from an attendance report of October, 1973,

TABLE 11 .

Black Enrollment in Birmingham Public chools by Percent: October, 1973

Nnmber having Black Students enrolled within the
Indicated percent Ranges

Percent Range High,Schools Elementary Schools

0-25% 2 ' 20

26-50% 2 12

51 -75% 4 4

76-100% 51 422

1. Two had 100% Black enrollment.
2. Twenty-one had 1001 'Black enrollMent.

Since twenty -three schools have all Black enrollments we find that
25% of the schools are net desegregated, thus, in a technical sense,

28
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Birmingham is a partially desegregated school system. The Oave mentioned
reasons, White flight and private. schools, accounts for much of this 25%.
In addition, remember that three-quarters of the city housing is,involved
in a transition phase where Black families are moving'into formerly White
neighborhoods. These facts are included without the intent of either in-
acting. or justifying the large percentage_of all Black schools, but to
indicate that mobilfty, seems to be such a factor at present that 'the
sqhool board is rendered unable ,to desegregate all schools through a zone
plan. In any event, the,4ua1-School system ceased to exist in 19q0-71.1'
-However, the eabld indicates a better representation of racial distributions
at the elementary level, perhaps due-to their being more conveniently
located than the high schools. Whereas 59% of the elementary schools have
more than a 50% Black enrollment, 69% of the high schools have more than
ar -507 Black enrollment. Recall that it is possible for a high school stu-
dent to transfer to ~a school out of his zone if it offers.a curriculum,
that is not offered in his zoned school. Another means employed to obtain

.a transfer is for the parents to obtain a medical or psychological recommend-
ation that their child's physical or emotional health requires that he/she
be placed in a,different school. .

'.Administration and Faculty Ratios

As mentioned in Chapter II, Birminghai "chose to assign faculty members
at equal ratios in each school. Table 10 clearly indicated an unequal but
positive effort at achieving this goal. In manyinstances there is an .

uneven assignment of teachers at the various schools. When such is the
case an effort is made 03 comply 131th the policy of filling the odd position
with a teacher of the same race as the majority of students at that school.
-Teacher enrollment figures fro 1973-74 indicate that this policy is
probably followed at the elementary level but not at the high school level..
It was indicated that in insta es *here teachers were needed in special
academic areas, but no acceptable applicant was available from the preferred
race, excepti6hs were made. It was reported that this had presented no

problems. Principals are-assigned to schobls based on their being of the
same race as the majority of the students; so are clerical workers. Although
some principals resigned, this act created no problems or loss of jobs. No
data was secured that permitted us to verify that all principals are currently
assigned according to the policy statement.

?sr.

Up to the time of the move to a unitarr school system there were no
minority assistant superintendents, just a Director ofNegro Schools. Cur-

rently there' are a few at the assistant level and in su ry sory positions.
No specific data is available.

' When teachers wire reassigned a few never reported to work while others
reported to their former schools. Since there was too way to legally contest
the reassignments most reported to their new assignments within.ca,few.days.
Some teachers who proved it a hardhsip were reassigned, usually to a school
where they were in the racial minority. Transfers were allowed if the
teachers would accht assignments to schools here they would be-in the

minority. Attrition has been no problem as there are plenty of applications
on file at the personnel office.

7

2

-23-
S.



ti

-

Although we, as a researell.team, cannot report on the equity iii re=
assigning teachers based on an gqual distribution of quality throughout
the system, we can report that\in,one all Black elementary - school that
TA visited all the seventh and eighth grade teachers were social studies
specialists. Whether this was an,ekception or a frequent practice was
undetermined.

,Grouping Patterns

Grouping patterns were observed in sever4ljways. In-class observa7
tions allowed us to count the enrollment by tWC'e'and ifiterviews with _

teachers, students, principals and counselors permitted us to ask if
student's were ability, grouped and whether they were allowed to choose
their courses at the high school level.

At the elementary school leVel 29.teachers and 9 principals were
interviewed. Amazingly, 77% of the teachers said ability groupinwas
utilized, only 22% of thd principals admitted to this practice. eMe
teachers said that they grouped children most often in reading and less
frequently in math. Primarily, the basis for grouping was. the 106 of,
scores from standardized achievement tests. Those teachers who did not
group students were generally firstgrade teachers. A few, as well as
most principals, said that ability grouping had been used previously but
had not seemed to serve/4useful function.and had been discontinued.

What could have been a reason for the above discrepancy, s in how
teachers and principals might have interpreted the- term groupilA.
Our observations generally indicated a good mixture of.students,in class-
rooMs, racially-. Perhaps-students are assigned to classrooms hetergeneoUsly
by the principal but the teachers group within this general heterogeneous
assignment for particular subjec ;s.

'ok
7 42

Seventh and eighth grade students in the elementary schools take sub-
jectsjust as high school students do. Although their math and reading
teachers generally refer to each class,as having .relatively higher or
lower abilities, they tend to view the students as having a rather heter-
Ogene6us pattern of abilities. At this level the students have no choice
of courses, 'al are required and the, curriculum is not diversified.

41.

Table 12 shows the number and percentages of Black and White students
in the elementary classes we observed. The figures reflect the students
present in each classroom during our observations, not the total enrollment
figures. Only twentylalassrooms are included; two schools, one with an _

all *Black and the other arCall White enrollment, are omitted. Thus
Table 12 includes observations, in 7 elementary schools across most grades.
Notice that the ratios. of Black and White students vary a great deal but
reflect the micro4osm of racial distributions we chose in our sample.

At the high school' leveLall schools used a type of ability grouping
known as tracking. However, tracking was more min terms of offering cur-
ricufum-that was appropriate for each of the three diploma programs -
Academic, General and Business. The general opinion Was offered that most

5 0
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TABLE 12

Racialopistributions of Elementary School Classrooms Observed

1

Grade Total No. No. White Percent White

Level Students Students Students

14 0 00%

2 21 5 24%

2 20 15 75%

3 21 4- ' 19%

3 30 17 57%

3 21 5 ,..

.1.-,./ w 16

4' 18 17 94%

4 24 14 58%
C

4 25 31 44%

5 . 21 6 29%

6 28 '22 79

6 25 18 -72%

7 20 10 50%

7 .. 22 6 26%
.

7 24. 11 46%

8 26 15 58%

8 21 9 43%

8 25 5 20%

Sp.Ed. 13 10 77%

Sp.Ed. 10 6 60%

No. Black Percent Black
Students Students

(A)

14 . 100%

16
0,,,,

T6%

5 25%

17 81%

13 43%

76%

1 16%

ltr 42%

14 56%

15 71%

6 .'21%.

7 28%

50%

16 74%

13 54%

11 42%

12 57%

20 807

3 . 23% '

4 40%.

(A) This class was for tow readers in a 76% Black School.
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students entered high school with an understanding of which program they
would eventually enter,based on their awareness of their abilities. The
ninth grade served as a final opportunity for students to. recognize their
abilities and make a decision as to which diploma program they would pur-
sue. Since students are enrolled in English and Math classes at the ninth
grade level according to achievement test scores and teacher recommendations,
it would seem that thbse wishing access to the college preparatory program
are predetermined to a great extent prior to the tenth grade in that they
have been placed in classes deemed commensurate with their ability. There
is much research evidence that suggests students become aware of/and inter-
nalize feelings of academic ability from be level of their placement, thus
many must be locked into the general or busiriess programs during the ninth
grade. The term tracking is applied wits reference to the three diploma

. programs in that the'curriculum content varies with each program and is
designed to correspond to the substance required for focus in each.

c

One of the high schools we vi ited had an approximately 50/50 racial
ratio, one all Black and one 95% White. Since observations.and information
collected in the two latter cases were devoid of racial findings they are
excluded in,)the remainder of this discussion. *.,,,

In the high school with an approximately equal racial distribution it
was found that an estimated 20% of the students were in the business pro-
gram, 50% in the general program and 35-38% in the academic program. Some
estimates obtained through interviews suggested that no more than 5% Black
students are in the academic curriculum. Also classes in ROTC and food are
almost allBlack while classes in Trigonometry, Physics and Chemistry are
__almost__all ..White..., __Interview _data_ also indicated that there are more Blacks

in basic courses (general curriculum) than Whites.

Given the above information we can conclude that by a process of selec-
tion through the use of grouping, Black students are disproportionately
placed in lower tracks and -remain there, at lest in this school. And also,
being aware of their placement in lower tracks, Black students select a gen-
eral or business program. Such a procedure is doing very little to offer
Black students an opportunity to experience an education that would en-
courage them to seek access to vocations offering the material comforts and
rewards associated with middle-class American ideals.

We must also conclude that the five classrooms we visited in this high
school were filled with students in the general program (see Table 13 below),
-based on the percentages of Blacks and Whites observed.

In our observations of general classroom seating arrangements we found
that Black and White students were not segregated. However, in the few
classrooms where we observed reading groups (primarily at the elementary
level) we saw much evidence., of resegregation.

It should be noted that disproportiOnate racial representation in

shigher and lower tracks and in reading and math groups does not seem to
be intended-as an act of resegregation. Similar procedures were followed

3
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TABLE 13

Racial DistribUtions of Students Observed in One Integrated High School

Total No. No. White Percent White No. Black 'Percent Black

Class' Students Students , Students Students Students

Eng. Lit. 24 .9 37% 15 61%

Soc. Stud. 26 15 58% 11 427.

Geome try 27 14 52% 13 48%

Algebra 17 9 537. 8 477.

.

Library(A) 23 9 39% 14

(

61%

(A) For our purposes the library is a learning setting equiv*alent to that
of a classroom. The significant observation here was that all of the students
had completely segregated themselves by race in their seating and interaction.

in schools haying all Black and all White student bodies.

CURRICULUM

In the area of curriculum modifications, which accompanies desegregation,
there was no apparent structure nor were guidelines provided. There was
marginal evidence of supplying texts with multi-ethnic characters and themes
and a few high sch61 courses Were primarily oriented toward Black History.
Two obseryations of critical importance were made at the elementary level.
(1) There is a tremendous disparity across schools in the quality of facil-
ities and instructional materials; for the most part textbooks are very old.
It seemed that the greater the minority enrollment the greater the disparity.
The superintendent, who, is relatively new, recognizes this problem and is
aware of the fact that the is.a disparity in the allocation of funds.
(2) Such contrasts, as mentioned above, are permitted with relative frequency
because, in general, elementary schools in Alabama are not required to be
accredited by a regional evaluation association. However, a movement toward
accreditation is now in progress, in order for the elementary schools to
meet the requirements of the accrediting board, all must pass minimal stan-
dards in terms of instructional supplies and materials, in-service plans,
long range edd.caticial staff development, adequate space for maximum
enrollment, etc, ,,B5 undergoing the process of accreditiation the elementary
schools will,haVe to meet acceptable standards and thus upgrade the overall
level of their quality. 'Therefore, in equalizing'dIfect win- have to come
and funds will have to be allocated-6n a.negds basis.

EXTRA-CiiRP5,1PULAR.ACTTITiES

Participation of Black axid'Whitst.tidenti'iil'el.itra-ctArricular activities
was examined at the 7th, 801,and high'school level:S. All, data cAlvaed

,
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through interviews with students, teachers and principall. Thus the
following description is impressionistic rather than absolute.

At the elementary school level the only activities identified were
worts related, with the exception of class elections reported in one
school. In the case of the latter the principal decreed that class
officers would be racially mixed. The general feeling was expressed that
more attention should be given to establishing activities that promote
social experiences for Black and White children.

The extent to whirchschool athletic teams played each other was ,

approached ambiguously., It seems that teams do play each other on an
interschool basis but this program is more related to initiation at the
building level than as a.result of central administration policy or planning.
There are no elementary school football teams. These are prolOded through
the Parks and Recreation program. It was interesting to note that in two
schools having a 55% White enrollment one had two Black and the other had
three Black members on the basketball team while in a 55% Black school
there was only one White basketball' team member. This observation reflects
the trend in schools having more or less of one race than the other with
regard to basketball. Track Leans are racially mixed. Soccer and badminton
are predominantely White. One school having a 55% White enrollment had no
Blacks on the softball team. Another school having 4 55% White enrollment
but a Black female coach had very few White girls on the volleyball team. -

Our observations and interview data suggest that the majority race
predominates athletic tears and the race of the coach also has a great
influence on a team's racial make-up.

In the high school having less than 5% Black students the; ollowing was
reported. There are Do Blacks on the basketball or football teams. There

are no Black cheerleaders. The track team,has a few Black members. It was

indicated that a few Black boys went out for basketball but didn't make the
team. There are a few Black studenti on the yearbook committee and in the
dramatics club. Also, a few Blacks are on the Teen Board - a cooperative
program where students work and model clothes in department stores. Another,

finding was that no Black students hold a student council office or are
officers in clubs.

Reporting or extra-curricular activities in the high school with an
approximately 50/50 racial distribution (actually more Blacks than Whites)
should be prefaced by stating that one should not generalize the following
findings to other integrated high schools in. Birmingham as they differ
greatly in their demography. This school, for example, was formerly all
white and has made a transition from having a highly regarded academic
reputation to one having a qualitative reputation below the mean. Many

Black families have moved into the school zone while the poor White
families have remained. Thus the economic strata in this school population
is predominately representative"of. the lower-middle income level.

0 .Ttlis high school has a Black student body presidene:' Clubs, organiza-
tions and athletic teams that are racially mixed included the Y-Teen group,
Driver Ed6cation Club, Cheerleaders, Rocket Club, Junior Red Cross (officers
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mixed also), Choir (mostly White), ROTC (70% Black but has White officers))
Honor Society (2/3 White), Shop Club (mostly White, an unusual finding),
Drama Club (predominantly Black), football and baseball teams. The Pep
Club andasketball team are all Black.

Social and Friendship Pattern's
Faculty, Staff, and Students

Data reported 'n this section gleaned from interviews with principals
and teachers. Interview leads only required the" respondents to express
their perceptions., It should be noted that the data pool was comprised
of 12 principal interviews and 40 teacher intervrws.

Student Interaction
'ON

14 the elementary school level the principals' impressions greately
coinbided with our observations; namely, that children mixed well in the
classrooms and on the playground but not in the cafeterias. The following
are some examples of typical responses:

"Kids don't even think Black and White this year." and
"They may segregate in the cafeteria, but they do intermis
on the playground."

Principals' observations at thetwo
G
desegregated high schools follow:

"Almost. no mixing extra curricularly" (attributed to the fact
that Blacks have not chosen to participate) . and "I'm especially
proud of the.way studentS here basically conducted themselves and
the way they get along."

The 29 elementa ry teachers tendeto giva p6sitive comments on the
student's interaction. However, as a whole; their observations did include
a wide range Of-responses: The comments Cited below illustrate their answers;
and it should be noted, there was no tendency for Blacks or Whites to express
any point of view that could be attributed. most Often' to either race.

"I see Blacks and Whites Walking dOWn the hall ogether."
"White children will nominate Black children for class offices

--but the reverse is not true. ?'

Some White boys imitate the dress style of popular Black boys."'
"Ibis week is 'Good Citizen Week'. My class elected aBlack girl
and a White boy." .

"The students interact quite well. Black Students argue a lot
among themselves. White students occasionally call the Blacks
'nigger':"
"Children play together and, eat togethet."
"Small children bring prejudices from home. ManyWhite children,
don't want to play with Black`children.-".

Teacher opinions at the senior high level seemed to be more po-sitive ,

andgeneraL in content. They made comments such as:
. ^



"They group themselves along racial lines but they get along
very well. ,.

.

"Student intertction is good and very much improved."
"There are always exceptions but students get along well in
this school. However, they tend to polarize themselves."

To summarize, with respect to our sampling of teachers and principals
from a few schools, it appears that students do interact in the classrooms
and on the playgrounds better than in the lunchrooms. And at the social
level they tend to group among themselves. It was reported that more open
expressions of prejudice appear at the earlier grades as a result of home
prejudice being brought to school. And everyone seemed to feel that racial
interaction has continued to progress in a positive direction;' however, it
is noted that the word friendship was excluded from the comments offered in
response to patterns of racial interaction among students.

Staff Interaction

With only a few gxceptions alftst all principals and teachers felt that
racial interaction 'among staffs was good in the respective schools but that
such interaction did not extend beyond the school itself. It was reported
that in one school there had been family parties including both races.and
mixed baby showers. At their assigned schools teachers, are reported to work
well-professionally, but at two of the buildings Black and White teachers
have gradually come to use separate lounges. Only one interviewee indicated
that teachers in her school had little professional interaction. It is
apparent that although more, than 95% r the-principals and teachers viewed
staff relationships as good there is a great deal of variance expressed in
the content of the word good. Our i ssion is that Black staff are more
willing to extend the current status of racial interaction than are the
Whites, and as a result of the present conditions Blacks seem more uncom-
fortable and disenchanted with the nature of the interaction'.

It was also ldarned that for the most part teachers and students of..
the same race tended to have better interaction than cross- 'racially.

In additionto asking about staff interactions, principals and teachers
were asked what their schools do to promote racial interaction among them-
selves and students. A vast majoriFy said their schools did "nothing."
A few suggested that racial interaction took place through athletic teams
and clubs which had been in existence before desegregation. Only one school
indicated that through assemblies directed toward the. theme of character
building had there bee any such efforts, and this at the student level.
An additional few.indinted that interracial relations should develop through
experience and that intentionally 'resigned programs are often counterprcf-
ductive.

L

Equality of Student Discipline

Since an important aspect of equality of educational opportunity is that
of the right to be treatqd equally as human beings, the study team sought to
collect the impessicins of advisors; principals, teachers, counselors and
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,students relative to the consistency or inconsistency of disciplinary
measures as applied to students of each race.

It is noted that the boy's advisor in the most integrated high
school of our study stated that one more White than Black student
had been suspended during the school year. This information was not
collected at the elementary school level.

It seems that there are no specific guidelines or codes of stu-
dent conduct established for the entire system. Therefore, varying
degrees of conduct codes exist among the schools. As a consequence
of desegregation administration of corporal punishment has become a,
system-wide policy. That is, only principals may administer paddlings
at the elementary level, no longer are teachers able to render this
type of punishment. At the high school level the boy's advisors are
given the same authority.

Teachers on Discipline

Teachers were asked whether discipline and conduct codes were
applied consistently across races.

In all instances the high school teachers felt that students were
treated equally and fairly (this applies in bot ac aDd White teacher
interviews). At the well integrated high schoo teac, rs indicated that
discipline problems were sent to the student adv sors; roblems are not
racial, fights most often occur within races; 'an older tudents create
more problems. In the predominantly White high school, teachers commented
that treatment of students is fair; discipline codes are applied equally;
the degree of discipline depends on the incident, e.g. boys are suspended
for smoking, girls are usually given detention for the first offense;
vandalism and heavy drugs are usually the biggest problem with White boys;
discipline is primarily left to the classroom teacher, then to the student
advisors, and at the highest level to the principal; Black students present
no unusual problems. At the all Black school teachers reported the follow-
ing: discipline problems tend to be personal, not racial, e.g. Black
students who give trouble to White teachers also give trouble to Black
teachers; sometimes White teachers have discipline problems with Black
students; and, if White teachers are too nice they have difficulty dis-
ciplining Black students.

Some random samples of teacher comments on student discipline at the
elementarY, school level follow: "White teachers have difficulty in dis-
ciplining Black kids," "There is too much favoritism for Blacks," "Not
much of a problem for me, but ploblems with discipline have increased
since corporal punishment was arbidden," "White.students require direct,
immediate attention...Black students need a lot of help in coping with
home problems,"'"Discipline is more difficult with Blacks. I can't com-
pensate for home instilled behavior."

Counselors on Discipline

Counselor responses are only represented at the high school level
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as there were.no elementary counselors in the schools the study team
visited. Comments showed little variance across schools. Some were:
"Blacks feel Whites get preferential treatment in terms of discipline,"
"There are few racial problems,"."The ninth graders seem to have an ad-
justment problem," "There are no problems between students and teachers
not even White teachers and Black students.,,I have not seen White
teachers afraidof Black studints," "Drugs predominate. in this area."

Students on Discipline

A group of Black and White students in each of the three high schools
and in two of the elementary schools were asked whether rules and cirscipline
were equally enforced at their respective schools. In generarthe students
indicated equal'treatment. However, views were not always consistent.
The high school students gave the following responses: "Black students
get away with stuff the White kids would be suspended for, e.g. fighting
in the cafeteria," "Drugs is the biggest problem and it's getting worse,"
"Advisors should advise not give out discipline," "There afe quite a few
pregnant girls and pot smoking, but the situation is getting better than
last year," "rIew Black and White teachers_bave problems disciplining
students, it's an individual teacher thing c"

Students interviewed in the elementary schools gave answers similar
to those of the high school students - when asked about equality of dis-
ciplifte they tended to talk about behavioral problems more than the dis-
ciplinary action., Some examples of their responses follow: "There are
some Black-White fights but they're no racial fights," "Both the Black
and White students call each other names but Miss 'Smith" makes them..
apoligize," "There are lots of fights between Blacks and Whites," "Some
Black students say that White teachers are always hollering at Blacks -
But that is not true."

Advisors on Discipline
,

Boys' and girls' advisors in each of the three high schools were
asked about the nature of discipline administered to the students and their
view of how fair such disciplinary actions were received by students of
both races., Some responses follow: "This year I get a lot of coopera-
tion from Black students, -they accept their punishment alone with everyone
else. Last year they were looking to see if they were going to be treated
fair," "The major discipline problems have to do with students cutting L

classes, or being considered insubordinate to teachers. There are con-
stant comments about a child being disrespectful over very minor affairs.
Teachers seem to push too hard on insignificant issues," "Truant cases
are the greatest problem," "The students don't care for science and English
and take it out on these teachers. In the science department the problem
is mostly between the Black students and the White teacher," "The major
problem is that the Bladk girls are belligerent and the matriarchial system
is the cause," "This year we can talk about problemsswithout

J
t being racial."

Principals on Discipline
lo

The following are examples of typical comments by principals on stu-
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dent discipline. They are so homogeneous that it is not necessary to N1'.,

separate responses of elementary schOol principals frOm high school
principals. "Discipline is nondiscriminatory. The girls are more of g
problem than boys:_ Black girls are less submissive thaA'White girls.
The majority of the problems are non-racial fist fights, Black on Black,
and White on White. Mixed fights don't appear to be over racial matters,"
"Major discipline problems result from outsiders, 18-21 yeafolds, who
are not in school. .There is a pioblem in not beipg able tp3police the
r-ounds," "My biggest problem is class-cutting. My teachetgrare becoming
too lax and not caring about the whereabouts of kids," NotiOnly is it
true that many Whites cannot handle Black kids, but it Is also true of!
Black teachers. HoweVer, I do think that more Whites haVe that problem'
than Black teachers," "The major problems Are cutting class and smoking
cigarettes, there is only a trace-af'drugs4nd drug probleMS, are not-a
concern since it doesn't happen on school property," "MOst of my, problems
are trifleness, like talking in class. And most problems Came from kids
just moving into the district. One or two teachers have sent,dispropor
tionate numbers of Blacks,in for misbehavior. I talked.to the teachers
about it," "We have no big racial problems as far as integration. I'm
determined that children treat each other with respect. I'm 4 Christian
and I demand that everyone be treated with respect," "We do'have some'
problems...I believe in building a behavioral contract with a child after
talking to that child. On the third time the child is broughtinto the
office, he gets paddled. We will refer the child to the Board-only in
extreme cases. Visiting teachers are usually very effectiVe."

SPECIAL FUNDED PROGRAMS

Special funds were provided for the human relations training pro-
gram for the 1970-71 school year which has been degcribed elsewhere im
this study.

In addition, Birmingham Public Schools receives Title I funds to
support educational programs directed at children with special educational
needs. On page XXXIV and XXXV, the1972-73 report, submitted by the
Birmingham School District, is provided to describe the nature of those
services provided with Title I funds. If other specially funded programs
exist within the district they were not identified.

Student Achievement

The recent past has produced evidence that many factors other than
innate intellectual potential influence student's performance on stan-
dardized achievement tests. -Page XXXVI represents an example of how one
educator in Alabama has attempted to account for some of these 'other"
variables when comparing Alabama seudent.achievement results with that of
the national norm sample. Note that four variables contrdl economic
status while the other accounts for the ratio of Whites and Blacks. It
is well known'that income level of individuals and communities is highly
related to social status and opportunities for upward mobility; also,

39
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SUZIMARY REPORT OF TITLE I PROJECT, ESEA, P.L. 89 - 10

1972.- 1973

Name. and address of Local Educational Agency Telephony number:

tirminghar Public Schools 1

2Q15 7th Av'nue, North

Birmingham, Alabata 35203

Brief Title: Services for Children, with Special- Educational Needs

Cost: .$1.880,932.00

Numbei of Partizipants: 8,374

Grade Levels Included: K - 11

Ext. 245-246-247 .

Brief description of approVed Title I activities degigned to meet the special
needs of educationally deprived children partrcipatin in this project:

Birmingham's Title I project ,is an u.'prella type ,program with a number of
different components designed to meet needs of pupils from pre-school through

eleventh grade high school'. Though the v'tious component 'parts diffqr speOLi-
cally in emphasis and in techniques used to accomplish their particular purposes,
they share a common two fold goal of enabling disadvantaged learners to acquire
and improve academic skills and to d velop'habits and attitudes needed to cope

lore effectively with everydayprobl

During the 1972-73 School year, 20 ki derarten classes, each staffed by a
certificated teacher and an aide, enrolled 371 pupils. At the endof the year,
sdOrds on-the Metropolitan Readiness'Testfell in the A-C categories for 63%

. of the pupils.

Readiness classes developed, for the mmature '6-ye'ar old child provide a year

of experiences-and activities designed'to "ready" the.child for the formal
first gradt the following year. -381 pupils were enrolled in 25 classes. End

of year testing, using the Metropolitan Readiness Test, indicates that 86% of

I the children had Acores falling in the A-C category and on this basis should

be successful in first grade.

The developmental reading program in which 4043 pupils from grades 2-8 parti-'
cipated supplements the regular reading program and provides an opportunity
for poor readers to have individualized instruction at their on reading level.
The 51 teachers located in 52 schools have an average load of approximately
80 pupils who are seen in gro9ps ranging from 10 to 20. Pre and Post testing
using appropriate forms of the Mettopolitz.1 Reading Tests chow a mean gain for

all pupils of .9 in Word Kno;:ledges 1.0 in'Rendin.,; and .9 in Total Reading.

At the high school level, 663 pupils wei e enrolled in trades 9-11. Extrem4
disabled readers, with long histories of frustration and failure, 410 of this

grovp pressaS.for Pre and Post testing the' year with 'a mean grade score

of 4.8 in Vocabulary (California Test of DasiNkills) and 4.6 in Comprehension.

4 0-
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End of the year mean scores were 5.3 and 4)3 respectively. Progress as measured

by achievement tests has been poor'. However, data included in case studi* written
by teachers, and questionnaires completed by students, reflect changes in attitude
which are significant but which cannot be measured objectively. 650 9th and 10th
grade pupils in 5 schoolsere enrolled in the Writing Lail Program. Progress as
reported by pupils and teachers was significant. Skills developed in theWriting
Lab enabled pupils to meet subject matter' requirements in other areas more effective-
ly, thus improving grades and attitudes tciard school and learning in general.

The Basic Skills program provides a "growing place "ifor boys and girls lost and
stunted in the regular classroom w have more than the average number of. learning,
emotional and/or social problems. These youngsters get individual help in basic
reading; number's, and communication skills for approximately one-half day in the
Basic Skills room. The remainder of the day, they "travel" with their peers and

TI isgroup of disadvantaged problem learners come to the Basic Skills room. Tlls
year 570 pupils in grades 1-8 participated in this program in 18 schools. The mean
gain in Total Reading for 313 students in grades 3-8 present for Pre and Post
testing usinTBS, was .7. . .

. .

Mathematics improvement is a, goal in the Basic Skills program a elementary level
and in the Mathematics program i-high school. The can grade score gain in Total
Arithmetic (CTBS) for 304 Basic Skills pupils in grades 3 -R was .6., 450 pupils in
6 schools, working with 6 teachers and 2 teacher assistants,.participated in the
high school math program. Students came to the Math Lab for assistance with work
which ,they could not handle adequately in the regular Math class. Review, practice,
reinforcement and support on an individualize(' basis enabled a number of these

pupils to return to the regular class and perform successfully. A median raw score
gain of 3.4 on Cooperative Arithmetic tests administered Pre and Post was reported
at the end of the year.

5'

PAL, a cross age tutorial program developed fQr pupils in grades 3-5 and staffed by
7th and 8th grade students working under the direction of 5 superVising PAL teachers
serving 26 schools, enrolled 392 tutorees and 402 tutors. On Pre and Post testing,

using the Slo

C
OA Oral Reading Test, the mean gain for tutOrees was 1.1.

r
. .

. .

SOS, another cross age tutorial progra in which older( disabled readers helped
younger disabled readers, thus differing from PAL, in which older able readers assist
younger poor readers, enrolled 249 pupils, 131 younger and 118 older. Mean grade
score gain on SORT at the end of the year fat 100 pupils -Pre and Post tested was
1.2'for the yottiger pupils and 1.0 for the older. Four teachers working in 8
schools served the pupils in this program.

Support personnel undergird and provide rvices to assist the various components
of the program in reaching their goals, Tt elementary counselors working in 55
Title I schools, administered 5303 individua mental tests (495 Dinet - 4808 Slosson).
They reported having 2322 child conferences, 1119 parent conferences, and43321 con-
ferences with teachers. The two Title I nurses reported-screening 1667 children for
visual acuity. 781 bearing tests were given. They referred 118 pupils to clinics,
made 53 follow-up visits and had conferences with students and teachers concerning
student health problems.

More than one thousand contacts are reported for the two Title I visiting teachers.
These contacts include initial and follow-up home visits, conferences with teachers
and with pupils. In addition to working wish attendance and conduct problems, the
visiting teachers assisted poverty level families in securing food, clothing and

transportation.
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ALABAMA EDUCATION STUDY COKMISSION (AESC)

REPORT ON, STUDENT PERFORMANCE AND PER CENT OF EXPECTANCY
7.t

t

Comments from Dr. B. D. Whetstone, as reported iA the Birmingham News
of 7/31/73:

.,While Dr. Whetstone was working on the AESC report, he attended several
nationwide education conferences, at which considerable concern was
expr'essed that achievement test scores are to a, great extent a reflection
of a.person's economic and social background.

"The evidence was pretty strong that high test (scores) were made in
school systems where the students were from families,with higher economic
and social status. In faCt, the tests not only reflected what the schools
had done but what the parents had done for the child."

Several states Werelbuilding into the test scores socio-economic factors
if they appeared to be affecting student performance. Whetstone became
interested and decided to do the same for Alabama. -"Lboiled down from
about twenty-five possible factors, five that definitely Seemed to be
influencing the Alabama scores. These included:

the wealth of tht, community, based on assessed evaluation of 14operty;

the amount of income tax paid by the area served by-the school system;
the percentage of the population earning more than $10,000 annually;
the percentage of the population earning $3,000 or less annually;.
and the white-black ratio:"

He used a mathematical formula to determine how much each factor reduced
or increased test scores and came up with an "expectancy table," which
showed how a school should be ranked in comparison with the national norm
considering the number of strikes against it for attaining that norm.

Whetstone feels raw achievement test data Nften put-6 school systems "in a
bat light when actually they are doing an extraordinary job, considering
the odds with which they have to work."

"I think it's been conclusively proven that the schools can bring achieve-
ment test scores up only so far. The rest has to be done by raising the
economic status of the community."

4 2
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especially in the Southern region, that traditionally. the color of a meals
skin has imposed a'great inhibitiAg Impact on his economic and,social oppor-

, oTherefore the following page should be considered with a respect-
ful,regara.forits validity when looking at Birmingham:Achievement scores.

It hag already been described that Birmingham has a reasonably good,,mun-
icipal,intome in spite of a_vast'exodus of upper income White families, that
many White children inBirMingham.attend private schools, School funds are
unevenly allocated, and that Che city-is becoming heavily populated with
minority,nitizenS. Giventhese-conditions one could easily predict that as

. a whole student achievement is befoFthe national norm, and that within the
`Aity itself the predominantly Black-Schools wbuld yield lower achievement
results than predOminantlyWhiteeschocils.

Thesecondinseit indicates the expected performance levels of Alabama
. students On the California Achievement 'est at. the 8th and 11th grades, based

on the results of the study reported on the pane preceding it. For example,
the national norm for',8th graders would be&about 8:1 in Reading, Language -

and Mathematics subtests, llow&mer, Zpr Alabama students the average Torras
on these three subtests are-6.7, 6.5 and 6.7. these figures indicate that,
given he income and minority'status,of.AlabaMa, Alabama students who Ter-.
form-more than bne giade level below the national norm are still doing,as
well,as could beexpecteai,given their status'as citizens of Alabama.

1111k

A summary'sheet is provided-thatshows the results of the 8th grade stu-
dents_on the

-4

Reading Comprehension. section of the California Achievement Test
_taken in Sepl:ember of 1973.

`'.Also included is a summary of ail 8th grades shoWing the average of all
.SUbteSts of the California Achievement test by schobl and their rank compared
to each'other. *These summaries were distributed to each elementary 'school.

- Upon close inspectionone finds that the average of all subtests ranked from
1 to, `20 is 9.20 to 7.17. These average results,are higher than that expected-.
of students- in Alahpa as a whole. Seven of these schools have all White
enrollments, ten have More than.90% White enrollment, two have 80-907 White
enrollMent.ind 'oe-tas a 70% White enrollment. .Three 'of the all Black schools
ranked from 29 to 19', the highest'avrageobeing:6-50 which is about what is
expectitkeIA Alabama. Eighteen other all Black schopls and twelve having 90%
or more lack enrollments ranked from-40.5 to 74 and had average results from r,
6.04 to 4.44. .Clearly then, - ..these achieirement results indicate- that greater

percentages of minority students',in schools-is related-to lower ackievement.
Information was not secured to suggest that familYincome levels are in fact

'highly related to the lei.rels,nf.students' performance although one could
easily, speculate that such is the case.' Also, one ^could suggest that zoning
has done litte to distribute students in a manner that has provided better
eduCatiOnal opportunities for the poor and minorities. Two tore observations
can be inserted here: (),.The unequal apOortioninn.of school budgets could
be,a factor that accounts Jor some of the lowest achieving schools being so
equipped that the tqoching\paterialsare inadequate, And (2) as,a number of
mindrity per4ons indicated iTkinterVfews, that the best Black.teachers had
been assigned to predominantly White sehOol and the poorest Whitc teachers
has been assigned to predominantly.B1d4 schools.

4 4
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44) Aot,L it, I 1, :.; ail

GUIDANCE DEPARTIENT

CALIFORillA ACHIEVE-1MT TEST ..PDADE 3, sErrtsErt 1973

AVERAGE OPSUBTESTS BY SCHOOL
4

The firrt,column gives the name of the schodt. The second column is the
.average grade placement scone of all of the subtest grade placements for
each school: Reading. Vocabulary, Reading Comprehension, Mathematics:

'ComputatiOn, Uathematics: Concepts, Language: mechanics, Usage and Struc-
`ture, and S?elling. The third column provides the rank of the school on
the achievement test compared with other elementary schools in Birminghaa.

national WOrm: 8.1
i I

note: The average grade scores for Robinson School and Central Park
School include the 8th grade enrichment classes in those schools.'

School
Average of
all Subtests Rank

Arthur
Avondale
Baker
Barrett
Brown
Bush
Calloway

7.37
7.77

6.34

6.80
7.91
6.85
5.47

13

15
33

25.5
12
24

46.5
Center Street 6.04 40.5
Centfal Park, 8.04 8 op

Christian: 8.60 2

Comer _7.95 9.5
Councill 4.61 71-
Curry 6.24 37
Davis 5.30 57
upuy
Edgan ye.

'5.64

5.47
45
46.5

Jig
Elyton 6.42 32
Fairmont 6.80 25,5
Fairview 7.31 14

0

Finley Avenue 4.80 66
Ghte City' 5.72 44
Gibson 6.60 28
Glen Iris 7.00 22
Going ' ' 8.41 5

I Gorgas 6.31 35
Graymont 5.34
Green Acres 7.47, 18
Hemphill 6.30 36
UilkV ,5.41 52
flolman' 7.74 16
Hudson 4.81 65

I
4i
-39-

t.



"ow

/ .

BIRMINGHAM PUBLIC SCHOOLS
GUIDANCE DEPARTMENT

READING SKILLS OF EIGHTH GRADE STUDENTS IN THE BIRMINGHAM PUBLIC SCHOOLS

AS SHOWN ON THE READING CO:..TREHENSION SECTION OF THE CALIFORNIA ACHIEVEMEN TEST

6

Date of Test: September 1973

National. Grade 41acement: 8.1

Mean Grade Equivalent of Birmingham City Students:. 6.7

. .

Tfie frequency distribution of scores made by 8th grade students .in the BirmtnghamL;

. .
:

c.

Public Schools on the Reading Comprehension section of the California Achievement

Tests show that:

1. 71 percmt, or 3,468 students, were
for 8th grade pupils.

2. 1,675 students, or 34 perbent (more
students enrolled in the Birmingham

reading below the national norm

than onethiid of the 8th grade'
Public Schools) were reading on

a 4th grade level and below. . . .

3: 9 percent, or 422 students, were reading at 8th grade level. ....

4. 21 percent, or 1,013 students, were reading above 8th 'grade level,.

.

Total number of 8th grade students in the Birmingham City Schools who took the

Reading Comprehension section of the California Achievement Testn September 1973,

4,903.

46

-100-
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School -
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Average of
all Subtests

.

`

Huffman
Inglenook

.',Jackson

Jones Valley
Kenne4y

4
Kingston
Lakeview
Lees,__

,,, (,,.,

1.110.4: . ,' ,k ,
,4Mi.e, ,...

.

,c'ficArphtir ':
P A '

-McElwain !!'

MiTP,F (7,
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4
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6.77
5i22
5.74
6.44
5.32
6.20
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5.11
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:°701

5.00

a

North Roebuck ' J,
.-. (,.

'P
e=,

4, Noythside ',- - v , 4:,07
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I Oliver';- ' 5.1.4 6. -e-

Pattersofi . '&.:4Z., ,,
Powderly ''., 5.02,

,Powell- '
s;, '5.37.;-

Pratt :=,,'' 4. 70c

,I:rice', 1431
,

Rank_

3

27

59
42.5
31
56

38
21.

69
61

53"'

60

1

20

03
11 .

75 °`/

42.5
/ 50'

-

69

°

r, 0.

r 4
,

7 ,

Princeton r ,
4.98 ,.

"° Putnam :,..'. 8.tq
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.
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,
. !*.
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/ ' 4:50Whatley ,.
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J1X
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1.41am ,'6:32
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The rollowing insert entitled, Comparison of Three Readim* Programs
Used in 'the Birmingham Public Schools, 1972-1973, gives a summary cf first
grade students' deviation IQ's and their reading achievement as measured by
the Gates MacGinities Reading Test. Presumably, this summary is intended
in some way to-illustrate the effectiveness of the three reading programs,
although the summary sheet fails to indicate such. It should be.pointed
out that those clasSes using the Ginn 360 program were from schools having
a percentage of Black students ranging, from 55`7k to 100%. According to the'
8th grade results' previously reported, these schools ranked from 38 to 57
as compared to other elementary schools. The classes using the Harcourt
Brace program and having the highest IQ's and mean percentile reading score,
were represented by two all White, one 907. White, one 90% BIacic and one all
Black school. The eighth grade, rankings of the three 'predominantly White

schools were 9, 11, and 18. Only one Of-the Black schools appeared in the
eighth grade rankings and it was number 50. Those classes using the.Scott
Foresman series were also heavily weighted with White pupils, however, in-
cidence of White pupils was less than in those classes using the Harcourt
Brace program wherethere were five schools which were M% or more.White
and three schools which were 80% or more Black._ It apPears that:these IQ
and achievement results probably are biased by economic and racial variables
such that their comparison is useless in terms ,of evaluating reading programs.

All other achievement and mental abilities reSuLts are included in the
following pages. Since they were givert.in each school in the diStrict snffice
it to say. Chat these results reflect a 59% Black participation in the elemen:-
tary grades and 69% Black participation in the high sChOols. .As these results :

are reported well they can serve the role of being self-explanatory.
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BIRMINGHAti PUBLIC SCHOOLS,

DEPARTMENT
I

COMPARISON OF THREE READING PROGRAMS

USE? IN THE BIRMINGHAM PUBLIC SCHOOLS, '1972 -2973

Reading Programs:

2.- Ginn. 360 Program
2. 'Harcburt,\BraceBoqemark Prograth

13. ,Scott ForeSman System

Tests-Administered:

'2. Otis-Lennon Mental Ability Test, Primary
Grade 1), given in dctober_1972.

2. Gates -MacGinitie Reading Test, Primary A
week of May 1973.

Tiocabulary,.-15 minutes

comprefiensiOn, 25 minutes

Variables:

II (for the first half of

(for Grade 1), given first

1. Quality of'instruction. (Skillof teacher)
BackgioundOf students (readiness for 1st Grade)

3. Number.of students.ih class
4. Test-administration.and scoring:

a. Teacher preparation
b. Accuracy in 'scoring and in converting raw scores

SUMMARY:
.

Name of Program
4

Anaber'nf
/

Number of Median Median Mean %-ile

\- .

. ,,

.

:, Classes Students DIQ* of Composite
Standard
Score oix

Reading
Test**

Composite
Standard
Score on
Reading
Test**

for Mean
.: Students Composite

S lard
Scor

-Ginn ..16 f 11
.

294 87
.

41

1

42.1 21

.

Harcourt' Brace 9 . 251 . 97 50 48.8
....

46

.

.

cSatForesman
.

20 491
.

95 48 47.6 42

11!Based on the Otis-Lennon Mental Ability Test

**Gates-MacGinitie Reading Test

-43.-

.4 9
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\
CRITERIA FOR SELECTION OF LOCAL RIGHT'

TO READ PILOT SCHOOL* SITES

.:.

- .

(1) Evidence that many, students in the Birmingham Public Schools have ,a reading
4

problem is shown by results of the city-wide testing programs. According

to test scores, third grade students i.2 !ay 1973 on the average were
I

reading some .even months below the national norm; 11th grade studfnts on

the average in October 1972 were reading two years below the national

norm. 4

Name of test Grade Date of Actual Grade Deviatio(n

\ .

Test Grade Equivalent for from

.

Placement Paragraph National
Meaning (or Norm

Reading
Comprehension

Metropolitan Reading
Test

3 May 1973 3.8 3.1 (Median) -0.7

California Achieve-
ment Test

4 April 1973 4.7 3.6 (Mean) -1.1

a
Stanford Achievement

Test
5 April 1973 5.7 4.4 (Mean) -1.3

Stanford Achievement
Test

6 April 1973 6.7 5.2 (Mean) -1.5

)

Stanford- Achievement
Test

7 April 1973 7.7 5.9 (Mean)

California Achieve-
mont Test

8 Oct. 2972 8". 1 6.7
.

(Mean) -1.4

California Achieve-
ment Test

14

11 Oct. 1972 21.1 9.1 (Mean) -2.0

IP

5 0
-44-
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READING SKILLS OF FOURTH GRADE STUDENTS IN THE BIRMINGHAM PUBLIC SCHOOLS

As Shown on the Reading Comprehension Section of the California Ach.,evement Tes t

Date of test: April 1973

National Grade PlaceMent: 4.7

Mean Grade Equivalent of Birmingham City Students:, 3.6

Oa

The frequency distribution of scores made by 4th grade students in the Birmingham

Public Schools on the Reading Comprehension section of the California Achievement

Test shows that:

1. 60 per cent, or 2,685 students, scored below the nationa1 norm for 4th

grade pupils.

1,514 students, or 34 per cent of the total number of 4th grade pupils

who took the test, scored 2nd grade or below on the test.

2. 15 per cent,, or 678 students, scored at the 4th grade level.

3. 25 per cent, or 1,097 students,:scored above the 4th grad

Total number of 4th grade students in the Birmingham City Schools who took the

Reading Comprehension section of the California Achievement Test in April 2973:,

4,460.



FREQUENCY*DISTRIBuTION OF SCORES

READING COMPREHENSION SECTION OF THE CALIFORNIA ACHIEVEMENT TEST
zdt

Birmingham Public Schools

FOURTH GRADE, APRIL 2973

5

Frequency distribution of scores, showing the number and per cen of students

scoring at each grade level:

Grade Level Number of Students-
//

Pet Cent of Students

Below 2st Grade 52 2

2st Grade 320 7

2nd Grade- 1,242 26 .

1

3rd Grade 1,272 26

4th Grade 678 25

5th Grade 526 22

6th Grade 222 5

7th Grade 253 3

8th Grade and 297 5

above 4,

TOTAL 4,460 200

-47-
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READING SKILLS EIGHTH GRADE STUNNTS Ill THE BIRMINGHAM PUBLIC SCHOOLS

As-Shown on the Readin7 Comprehension Section of the California, Achievemernt Test

Date of test: October 1972

National Grade Placement: 8.1

Mean Grade Equivalent of Birmingham City Students: 6.7

The frequency distribution of scores made by 8th grade studentth in the Birmingham

Public Schools-on the Reading Comprehension section of the California Achievement

Tests shows that:

2. 70 per cent, or 3,604 students, were reading below the national norm

for 8th grade pupils.

2,678 students, or 32 per cent (almost one third Of the 8th grade students

enrolled in the Birmingham Public Schools) were reading on a 4th 5,,rade

ll 40-

level ad below.

2. 8 pet cent, or 430 students, were reading at 8th grade level.

3. 22 petcent, or 1,144 students, were reading above 8th grade level.

4111,,

Total number of 8th grade students in the Birmingham City Schools who took the

Reading Comprehension section of the California Achievement -Test in October 1972:

5,178.

)f1
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FREQUENCY DISTRIBUTION OF SCORES

READING COMPREHENSION SECTION OF THE CALIFORNIA ACHIEVEMENT TEST

Birmingham Pubgc Schools

Jighth Grade, October 1972

Frequency distribution of scores, showing the number and per cent of students

scoring at each grade level:

gxade Level .

Below 2nd Grade ,

2nd Grade
,

3rd Grade

4th Grade

5th Grade

6th Grade,

7th Grade

8th q'rade

9th Grade

10th Grade "

11th Grade

12th Grade

13th Grade

TOTAL

Number of Students Per Cent of 'Students

70 4 2

39 8

413 8

, 790 15

728 24

447
9

-741' 14

8

38x3 7

381 7

154 3

99

127 . 3

5,18 100

-51--
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C

9 BIRMINGHAM PUBLIC SCHOOLS
GUIDANCE DEPARTMENT

ANNUAL REPORT REGARDING THE OTIS-LENNON MENTAL ABILITY TEST3
GIVEN IN HIGH SCHOOLS DURING SCHOOL YEAR 1972-73

.

The Otis-Lennon Mental Ability Test, Forms J and K, was made available

to high school counselors to be used for aptitude testing of pupils in three

semesters. This was put on an optional basis to meet the needs of the

individual school. Twelve of the high schools took advantage of this testing.

The total number tested was 4;594. The tests were administered by the high

school counselors and raw scores.cowverted into IQ scores by the staff of the

Guidance Department. Test results were recorded in duplicate; one copy was

sent to the individual school and one copy kept for our files.

The attached sheets giVe the results of the tests in tabular form. The

median scores of the schools (in alphabetical order) are as follows:

SCHOOL

Banks

Carver

,Ensley

Ensley

Glenn

Hayes

Huffman

Jones Valley"

Parker

Phillips

Ramsay

West End

Western

Woodlawn

se.

MEDIAN .

r

GRADE TESTED

101 00% Oh 1.-le) '9

81 Oi ll 6 1 ac lc) 9

96 (70% tdhi-1-) 9

95 (7o 96 NhiVe)
.

10

87 0o 90 66(10

80 (R/( eiack) 9

106
.6,764, a; h; /c) 9

89 65 96 (5' /a .0 9
1

83 (I111 6)ack,) 9

-85 (75-% Glack)
9

90 45-% 6 tacq 9

89 66.2, g1o_c0 9

82 &11 6/4( k) 9 55

Did not administer test this year



READING SKILLS OF TENTH GRADE STUDENTS IN'TtlE BIR!fINGHAM PUBLIC SCHOOLS

As Shown en the Reading Comprehension Section of the California Achievement Test

Date of.Test: April, 1973

National Grade 4acement: 10.7

Meat Grade Equivalent of Birmingham City Students: 8.2

t

The frequency distribution of scores made by 10th grade students in.the

Birmingham Public Schools on the Reading. Comprehension section of the California

Achievement Test shows that:

1. 68 perc:int, or 3,005 students, were reading below the national norm

for 10th grade pupils.

(a) 1746 students, or 39 per centiuere reading on a 6th grade level

and below.

(b) 866 students, or 19.percent of the tenth grade students, had

. scores which were on a.4th grade level or below.

2.' 9 per cent, or 420 students, were reading at 10th grade level.

3. 23 per cent, or 1,017 students, had scores above the 10th grade level.

Total number of 10th grade students in the Birmingham Public Schools who

took the Reading Comprehension Section of the California Achievement Test in,

April 1973 Total 4,442.

GO

-54-
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paDi.vcf SKILLS OF E'LOZPTY Ok:APM SIIIDZW,TS 1W. TUE; BIRMIIIGHAM PUBLIC SCHOOLS

As ..tsoWn on tila'.11eaelincr_Cbmor011672Sion

' e

t.zonof the California Achievement Test

of tOtf:: '0.44tobar 1972

",;,iVa4ional'ijradifOaca:M'ant:
V;,'

Mean, grade. Sqlz4Va.lend,O.f 1444ing446., City Students. 9.1.

The frequency distribution of Scores made by 110 grade students in the Birmingham

Public Schools on the Reading Carpx:ehen4Ori 4:ect.i.ora of the California Achievement

Test shows that:

1. 72 per cent, or 3,019 students.

for 12th grade pupils.

level and belOw,

were reading, below the national norm

627students, or 15 per cent, of the llth grade students, had scores which
4 g

wereion a 4th grade level or below.

2. 6 per cent, or 277 students 7"e reading at 11th ,grade level.

3. 23 per cent, or 978 students; had scores above ae12t2 grade level.

Total number of 11th grade students in `the BitmifIgham ity:.schools who took the

Reading Comprehension Section of the California Achievement Test ..t2 October 1972:

4,274.

62
-56-



FREQUENCY DISTRIBUTION OF SCORES

READING COMPRFAENSION SECTIQN OF THE CALIFORNIA ACHIEVEMENT TEST

Birmingham Public Schools

ELEVENTH GRADE, OCTOBER 1972

Frequency distribution of scores, showing the number and per cent of students

scoring at each grade level:

Grade Level Number of students Per Cent of Students

Below 2nd Grkde 7 Less than 1

2nd Grade 73 2

3rd Grade 253 6

4th Grade 294 7

5th Gtade 374 9

6th Grade 351 8

7th Grade 377 9

tth Grade 360 9

9th Grade 485 , 11

10th Grade 445 ,10

11th "Grade 277 6

12th Grade 384 9

13th Grade 594 14

TOTAL 4,274 100

(3 3
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CHAPTER V

PERCEPTIONS, ATTITUDES AND CHARACTERISTICS
OF PARTICIPANTS TOWARD PLAN,

PROGRAMS AND PRACTICES

Chapter V, like Ch4ter IV, is concerned with programs and ptactices
incident to desegregation but with a greater emphasis on perceptions of
faculty, staff and students. This section is more directly concerned with
their impressions of how -informed they were of the latest plan, their role,
and how the plan has been implemented.

The Plan

Teachers' Perceptions

Forty teachers from the 12 schools included in this study were, inter-
viewed, 29 at the elementary school level and 11 at the high school level.
Since their degree of involvement in the zoning plan had little relation to
grade level or elementary or secondary status, this interview data is re-
por'ted as a single group. The questions asked and the responses are listed
below:

1. How were you involved in the desegregation plan?
Not involved, affected by, or just reassigned - 30
Volunteered to go to another school - 4
Not here at the time - 2
Attended human relations workshops - 2
Got a reassignment because of extensive travel 2

Faculty meetings as preparation for desegregation - 1

2. What problems resulted as a consequence of desegregation?
No response - 4
Nothing happened here - 16
White teachers refused to 'leave their prior schools - 2
There has been a decrease in student academic ability -4
Enrollment has decreased - 2
A high turnover of White teachers - 2
Students now take advantage of the teachers 1

We have no music,, art or library - 1
Therewas intense racial animosity - 1
White teachers think Black kids can't learn 1

The poorest White teachers were sent here - 1
There are language barriers between mixed teachers and students 1
White teachers had stereotypes of Black children - 1
Few White college graduates apply for jobs in Birmingham 1

The faculty is more divided than the community - 1
White teachers didn't want to accept Black teachers as professionals - 1

U)
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3. What were some of the major Concerns of the parents-?
Not aware of any or had no contact - 29
Arbitrarity assigning of teachers at a 50-50 ratio - 2
Fear of student hostility toward Whites z 1

Black parents feared that White teachers would not try to help
their children - 1

Black parents feared their children would get hurt - 1
Racially mixed children using the same bathrooms - 1
Lower SES White patents objected the most - 1
Just mixing children was a problem 71
White parents feared that contact with Blacks would socially

contaminate their children - 1
Parents came to sit in my class to see'if I was fair and com-

petent - 1

Parents questioned the ability of Black teachers - 1
Some White parents sent insulting notes to Black teachers - 1

4. What were some of the major concerns of the local community?
NA aware of any, one here, and no response - 38
Privape schools wer opened - 1
One school was pickete - 1

5. What does the school do to promote racial interaction?
Either all White or all Black school, nothing and no response - 35
It is left to the individual classroom to do something - 1
A few rap sessions and one student banquet - 1
Conducted a character building program - 1
Try to do something in faculty meetings'
(an all'Black student enrollment) - 1
Try to get parents committed to PTA - 1

These responses support the information reported elsewhere in this document
which indicated that the articulation of the pain Was primarily one-way,
from the administrative level, that the parents were more involved than
teachers through the neighborhood meetings, that-only a few teachers were
involved in the.human\relationsVprogram, that little has been done at the
individual school level to impvve race relations, and that those interviewees
who were most outspoken did suAest a variety of problems existed but have
resulted in very few physical or forceful consequences.

Counselors' Perceptions

The six high school 'counselors who were interviewed indicated that they
were somewhat familiar with the desegregation plan. They had become familiar
with the plan primarily through conversations with cRlleagues and newspaper
and radio information. They too indicated that teachers had been involved
in, the plan on a selective basis and that a few of the schools had sent
representatives to be involved in its development. The major teacher concerns
were directed toward potential conflicts with students of the opposite,tace;
adminif,trators indicated that they would support the teachers ln order to
tone down this concern. The administration responded to communky concerns'
by conducting neighborhood rap sessions and through the PTA meetings. A few
said that expressed concerns.were ignored by the district schOol officials.

( 3 (1
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All agreed that their schools are essentially doing nothing special to
facilitate integration.

Community Persons' Perceptions

Although attempts were .de to .rrange some group in rviews with
parents, these efforts were unsu ssful. The general tional was given
that parents had invested so much .energy during the st decade over this
issue that the prevailing attitude is to now accept desegregation and to
withdraw as much as possible" from its discussion.' Thus the only interview
data collected from the community level comes from three Black spokesmen,
two affiliated with the NAACP and the third a minister.

Most of the discussion centered around conflicts, sit-ins, demonstra-
tions, etc that occured during the early 1960's. However, some information
was obtained that is directed toward the current plan and its effectiveness.
A summary of these findings follows:

It was agreed that duringethe time of the zoning plan the rough days
were a thing of the past. During the drawing up of the zoning plan there
was some degree of concern expressed by Black parents over the arbitrary
establishment of zone lines that created inconvenient distances for their
children to travel. White parents expressed a concern that the quality of
the schools would diminish after they were integrated.

In terms of their expression of current concerns these three individuals
clealed a variety of issues and'spoke of them with varying degrees of in-
sity. The following concerns will be categorized according to the speaker.

Number 1 - "I don't seem to hear them (Black parents) talking about a
whole lot of things. They are concerned about drop-outs and students becoming
disenchanted with schools. Some White teachers haven't learned to relate to
Blacks and some aren't trying. Some don't want to be in predominantly Black
schools. They appear to be unhappy and they take it out on the Black students.
The predominantly Black schools are getting poor White teachers. On the other
hand, the predominantly.Black schools are losing someof their best teachers
to White schools. All of this is a part of the drop-out problem."

"The State still has not been effective in setting up human relations
programs. They are still resisting and footdragging. Birmingham is ready to
go, but the State is still prohibiting certain things."

"It looks like the Black principals' hands are tied when it comes to
dealing with White teachers."

"Blacks are excluded form many social situations and others have been
taken out of the schools. Some issues have concerned majorettes and the
election of all White class officers in, and

high schools."

"The PTA is integrated' but not taking any bold steps to deal-with the

school problems."

.00



He felt that a strength lies in the fact that there are two Blacks
on the Board of-Education who are aware of the problems. Because of their .

presence the situation has been helped. He continued to say, with respect
to the two Black city council members, "We have a few people in legitimate
places. That makes the situation look a little hopeful." Also he mentioned
another hopeful sign, Operation Birmingham, which has equal proportions of
Blacks and Whites who deal with some of the problems of the city. When

;asked about the new superintendent, he responded, "I don't know to much
about him. I read about his new program. I am kind of skeptical about it.
They are concerned about Blacks teaching Whites. As long as Blacks were
teaching glacks, everything was, allowed."

Number 2 - This interviewee also spoke of the inequity of transferring
the best Black and poorest White teachers. In addition he said that with
respect, to parent concerns, such concerns depend "on the area in which
schools are located and the kinds of staffs that are there. There are some
communities with very few problems" (e.g. some are less hostile, the principal
is fair and honest, the teachers realize this is the law and they may as well
accept it). He indicated that he had been'well4eceived as a speaker in a
predominantly White school. He also said that when Black kids were demon-
strating at a high school the principal called him to help get the kids back
in class; a grievance list was drawn up and they went back in. He further,
stated that "Most problems occur when it is hot wehater and during election
time," and that there should be some ratio established at each school for a
percentage of students equal to the minority enrollment to participate in
clubs, offices, activities, etc.

"Black kids in the high schools are very,* very belligerent. They resent.

White teachers and carry a chip on their shoulders. We have to get them to
behave for Whites as they do Blacks. There are only a few occasions when
there are problems with Whites hot respecting.,Black teachers."

"There are going to be more plans around designing the curriculum of
individuals around what their future plans are" (kids that want to go to
college will get college prep courses, etc.). "They will have inservice
workshops to train teachers to more adequately deal with students around
their needs."

Number 3 - He expressed concerns over the drop-out rate.of Black stu-
dents and the transferring of the best Black and poorest White teachers'.
Along this line he said, "Black teachers knew the problems of Blacks and
inspired them to achieve. Whereas, White teachers try to denigrate Black
sudents and compare them with middle-class Whites. Many Blacks thought that
White teachers were better qualified because of their preparation and educa-
tion. Now, they know that this is but a dream." Also, "Black educators have

-lost esteem im -Black neighbarboods-aince-BIacks now have to go across the
tracks to school. White

4
eachers are so concerned about making it through

the day that they are t :hing Blacks that the system is working for them
as well as for Whites. S a lot of Blacks are finishing and becoming dis-
illusioned when they find that the opportunities are not there."

"There are many concerns, but little action because there is a lack of
power. In the past there was only lay power (boycotts, demonstrations).
But this only stimulated the establishment (police) to counter with more
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weapons. Also the Black lay demonstrztors are disillusioned; they see no
progress; they are still makingminimutifuTageisi The Black leaders, however,

are satisfied. Whites are naw appointing Black leaders (gooptation), but
only to powerless boards and commissions. Our only hope is in the new

leaders returning from colleges, army, etc. Also, the middle-class Black `

who now is making a decent wage may feel that he is comfortable and doesn't
want to 'rock the boat'. Whites have very leverly allowed for Blacks to

move into very wealthy neighborhoods a evice to coopt. Race is used
as a device to exploit the poor."

How Is The Plan Working

Counselori and teachers were asked: "In general, how successful would

you say the integration efforts have been in your school?" Samples of their

answers follow:

Counselors:

"Tbe desegregation plan is working in Birmingham and in the

school as well."

"Student interaction and rapport is good to a certain extent. Groups

tent to pull together in a natural way. With,the faculty it is pretty gdod

but there is still a pulling away."

"Blacks are not represented much in school leadership positions or extra-

curriculars."

"There are good student-teacher relationships."

"I think that students in grade ten and above are not place in classes

where they can make a good livingli

"Uptown (central administration) gives little support at the individual' .

school level."

'Teachers

1

,

Thirty-four of the teachers interviewed indicated that the plan was

working well, fine Ovgood. The other six responded that it was either not

working or Was "so-so." Examples of positive and negativt responses follow:

Positive

"It works fin , but I-don't always like it. Education doesn't meet the

standards it once did', but I don't want to go back to segregation."

"This is a good school, and the principal is working hard to keep it

that way. It s a pleasure to be here."

"It's wo king well, there's lots of interaction."



.
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"Things are going Smonthly, there's a no
the academics are falling."

Negative

"My-daughter went to a school where she was in a small minority and
made good grades but she became withdrawn due to an adverse social climate.
It won't work unless you have integrated housing."

(,
-

"The instructional level has really declined due to poor quality of
students and teacherA,"

tit

emotional climate, but

"I have taught 35-36 years in Birmingham. These are the worstcultured
and belligerent of all the children I've taught."

"The school is still in a position of coping with change."

"In the three years Black students have caused it to work through demon-
strations and have demanded.that they be given things and they have gotten
them."

Key Factors in Success o Plan

Counselors and teachers alike, who indicated the plan was working well,
consistently suggested three factors that had led to successful desegregation:
(1) The initial preparatory sessions, (2) a good understanding between the
principal and teachers with respect to the kind of support the staff could
expect, and (3) the PTA and other student organizations.pre becoming integrated
enough to include the concerns of all people.

Improving the Plan

Parents and teachers were asked to suggest recommendations that they
would make if the integration process were to be done again. The few parent.
comments were already presented in a previous section. Briefly, they said
that there need to be more Black administrators, a better apportionment of
the higher quality and.poorer,teachers of each race, and that attitudes of
White teachers toward BlaCk students needs improvement.

A few teachers said that Birmingham did as w(11 as could be
and offered no recommendations. Bowevet, most did offer suggestions; a few
of those follow:

F

The response Most frequently, given was likehis one, "I would start
in the first and second grades and slowly add the others."

4
"We should be integrated with a significant namber.of White students;

the Black students lose by not having cultural contact with Whites."

4.

"1 would change the zoning procedures and consider that a student could
go to any school he chooses as long as the school was not overcrowded."

-64-
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"The biggest gripe for Black faculty, is the fact that many of them
are better qualified for supervisory positions than many of the Whites
who are put in those positions."

"In the integrated schools. there are no Black principals. The sit -

'uation needs -to be changed."

"Teachers weren't'preparei_iroperly, psychologically. A lot of in-
security resulted from the Board telling you your assignment at the last
minute."

"There is needed a concerted effort for more teaching materials and
teaching methods to promote a better understanding among races."

. ,

"There should be more attempts to correct White parent misconceptions
about Blacks that has filtered down to their children."

g' "Make it a rule that parents would have to spend at least one full
day. in the school with their child." .

"Special classes should be provided in each school for especially
d high achievers. It is unfair to the teacher for too wide a spread

in ,abilities."
4

"Large 'classes should be avoided'at all costs."

"We need more information meeipings just to discuss styles of learn-
ing, culture and knowledge about different experiences."

Social and Friendship" Patterns

The preceding chapter gave some attention to the social and friendship
patterns of students as'perceived by the principals, teachers and counselors.
Here, student responses are given.. Some of these are summarized while
-others are verbatim. A total of 25 students from three elementary schools
were interviewed and thirty from the high schools. Equal Rroportionsscof
Black and White students were interviewed; they were from the 6th to the
12th.

Elementary Students - White

There,was a general consensusthat all have Black friends but there
is no mixing outside of school. One boy said that he didn't like a Black

boy in his class because he, "tells lies and is dishonest."- Another White
boy mentioned that a Black boy had visited his house and it was Q.K.
even his mother spoke to him. A few White girls felt that they would be
upset if a Black boy sat next to them, their parents would be especially
upset. Another White boy said that he was the only White on the basketball
team; he laughingly said that he was a token White and was treated kindly
by the other players. Other interviewees felt that it was important for
Black and White Students to be in school together because it would help
them get along when they became adults.

-65-



a

Elementary Students Black
(-

For the moat part the Black students confirmed the general negative
view Whites have of them. For example, one child said, ."The White stu-
dents au O.K. but they think they are better than we are." Another said,
"We have lots of arguments. A White girl called me a nigger." A student
said there are lots of fights 11tween Blacks and.Whites, but not many
between Blacks and Blacks or Whites and Whites. Most students indicated
that the reverse was true. Also most said that Blackaild White students
separate themselves in. the cafeteria, on the playground aria at activities.

High School' Students - Whit

In general, the majority of White interviewees seemed to resent the
fart that BlackL.students Were..in their schobl.and participating in actives
ities. In4he most desegregated high school it seemed that competition
from Blacks was the major issue, While in-the high school with only a few
Blacks the negative attitudes seemed, to be based specifically in prejudice.
Those who were not against Blacks ,being in the schools were strongly in
favor Of desegregation, there 'appeared to be no middle ground opinions
,expressed. One student declared, "Blacks now demand two of everything,
two homecoming queens, one Black and one White; we must now-have a Black
majorette." At the same time a girl was obviously upset that, a Black girl
-had not been selected as a majorette even though she was the best of all
those who tried out.

ro

There is no interracial dating at either of these two schools. One
Black boy has parties attended by Whites but there is no mixed dancing.
Others claimed to have close Black friends but did not visit their homes.

Some random comments follow: f

Mean everyone would be a lot happier if Blacks and Whites went-to
their own school. I mean I like them now but why do Blacks and Whites
have to come legether; if they wanted to, they just would."

"Integration is alright but I don't like to be into it."

Speaking of student government offices, a White boy ommmented, "It's
ridiculous to give a colored person an office like that, and a sense of
power. This is a White school and the Whites should run it." A girl
responded, "I don't think it maeters unless, that person bates White people
and I don't think that's true of-most colored people here." The same boy
arr!wered that he's prejudiced Ind feels.it Its the general attitude.
Another student disagreed' by saying that hetelt-it was nearer to,,being
half are and half aren't.

;

"If they moved` into my neighborhood; I would move out."

"They just sitsiOack on welfare and take, money from the.Federal Govern-
ment."

"It doesn't matter how a Black treats me, I just couldn't lit'

with one. My father says that I say it too."

7?
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"My father use to say thattoo--but he doesn't any more." /0."

The students also expressed a fear of Black students because they
felt they are violent. In addition, they said Blacks stick together
and so do Whites, they're "almost obligated to do so." Finally, 'some

Whitescompalined that' they had to attend "Biotic" programs during Black
History Week and on Martin Luther King Day. 1

High School Students - Black

The social and friendship attitudes of Black students toward White
students are illustrated by the following comments. ,

"Some of them are 0.K.,bUt some, of them are prejudiced, about half,
and half." t,

"We have some White friends. I have one." Only one other studeat
said they had a White friend. Some said, "I don't have one;,"

"There is separation, between the BlaCks and Whites." Students in one
school said that students segregate themselves by race in the cafeteria
with the exception of one table. These students also said that theiBlacks
and Whites had separate proms because they could not compromise-on naming.
a band, place, price or time.

"I don't htink you should get too close to these people (White students).
All they do isf tolerate you and then behind your back they ,talk about you."

"I get together in groups to talk about class stuff; otherwise, I don't
have no White friends,"

Given the attitudes previously expressed by White students, itbappearS
as if those attitudes are perceived by the Black students and they respond
according in affect apd in social circumstances.

Attitude Toward School and Teachers
A

The same students who responded to the previous section also responded
to questions relative to their feelings about their school and teachers.

Elementary Students - White

Students, from two, of the three'schools said that they,liked their

School. Those who viewed' their school in a negative fashion did so in
a joking way as if its were too pathetic to be taken seriously as a school;
for example, it had no library and the textbooks; for the' most part, were

ten years old. They also felt that their teachers were poor and_ the prim-

cipal was incompetent. All expreSsed iety'over not being properly pre-

pared for high school. (Note: This spiool was indeed the most depressing
and poorly equipped of all those our research team visited).

Students from both of the other schools indicated a dislike for the
dress codes. Also, both had a new principal; one was like better than

the predecessor, the other less. Both groups said that their teachers were

'7 3
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one of the better aspects of the schools. Generally, two factors accounted
for the liking of teachers offering a variety of activities and a per-
sonal regard for he students. They indicated that Black and White teachers
treated them fairly. However, like the group that disliked their school,
both of these complained about having old textbooks and old library books.

Elementary Students Black

The general impressions of the Black interviewees was the same as those
of the White groups - two favorable, one unfavorable. All groups expressed
that the White students were O.K. but thought they were better than Black
students. They also felt that teachers were more strict with Black students.

.However, all liked their teachers with only a few exceptions not related to
race. Only one group liked their principal.

High School Students - White

Both groups expressed that their schools were pretty good. One said that
half the students who went to college had to be placed in remedial classes.
The other group said that the teachers didn't seem to, care much about the
students. One'group said the school had run down with an influx of Black
students who "tear stuff up." Both felt that Blacks get away with behavior
that Whites would be suspended for doing. In one school the counselors were
perceived as busy workers doing scheduling, etc. while in the other they
were more personally oriented. Both felt a lack of contact of students with
the principal. They felt that some older Black and White teachers showed
prejudice toward students. Students in one school said they got along better
with Black teachers than White teachers. Some Black teachers don't understand
White students and are viewed as too strict, just tying to show off their
authority over White boys, but most are O.K.

High School Students Black

The students interviewed in the all Black high school were not pleased
with the educational experiendit they were given. They also felt that they
were being treated like younger children. One white teacher was viewed as
being especially prior, even if he taught White students. However, there,
was some feeling expressed that the school was O.K.

Some comments about the school in general follow.

"It's alright. They need more BlaCks in school. Then we'd have Black
football players, cheerleaders and majorettes."

When asked, "What's wrong with White majorettes and football players?:'
the reply was, "They don't represent me. I have no feelings for them what-
soever. I don't even go to the basketball games. The only reason I go to
the football games is because I play in the band."

"I don't like it. Everybody's prejudiced t4 me."

. "If there were more Black students over here we could have more programs
like Black History Week."

7,1
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"I think it'a a good school but there-are adjustments that need
to be made...like our lunchroom, the food they serve is supposed to
*e healthy but it don't look healthy."

Both groups said they dislike their principals. When asked what
kind of support he gave them they unanimously answered "none."

The following comments were made about the teachers,

"My history teacher is prejudiced all the way."

"We'll come out better with a White teacher than a Black teacher."

"Black teachers expect more of us than a White teacher."

"I got this teacher (Black), she will let a White-get away with
anything but let a Black do it she's all upon your back telling you
what you should do and shouldn't do."

"They have some understanding teachers up here and this year they
have the best counselors we've had in a good while."'

"It's the older teachers who cause the trouble (Black and White)."

When speaking of good and bad teachers the common response was like
this one, "it's not a color thing, some are good and some are bad."

Interview with thA4Superintendent

It seems appropriate to conclude this chapter with a summary.of

an interview with the superintendent. During the time bf bur field
study he had held his present position for less than one year. He said

that the major factors that led him to accept his assignment evolved
around the progress Birmingham had made over the past decade and the
sincere concern arnicommitment on the part of the town fathers and
school board toward making the public school system one of high'quality.

Some oil his impressions of the effectiveness of Birmingham's deseg-
regation plan follow. In terms of race relations he feels that a
breaking down of racial stereotypes has begun. In the area of faculty
desegregation, there has been considerable progress. And, from all in-
dications, the various communities seem to be accepting desegregation
passively. Although the school system is not very well balanced with
respect to student enrollment, he feel that the system may be as balanced
as it can be due to the characteristics of the district itself, i.e.
housihg patterns; shifting population from city to county; White flight;
uneven growth within the city; decline in the student population clue to
highway and airport construction, and a declining birth rate. He dlso
feels that the achievement has generally declined and the quality of
the school system has gone down, yet therq,has been little pressure to
improve in these areas:
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He also pointed out some problems that currently exist. Some of
the building facilities are in a state of,disrepair, especially in the
poorer neighborhoods. The annexation of a few surrounding areas is
needed. And the allocation of monetary resources is unequally dis-
tributed among the schools.

Some major priorities were also summarized - a comprehensive re-
organization of the district, from the administrative level on down;
encourageing individualization of student instruction; and introducing
a plan of continuous internal assessment. Some of these priorities
are stated more specifiCally in outline form below.

I. Improve Quality of Instruction in all the Schools for all the Students.

A. Accredit theElementary Schools.

Establishing libraries in all schools, including staff, books
and equipment, reducing pupil-teacher ratios; creating an elemen-
tary guidance program; and increasing amount of per pupil expendi-
ture.

B. Establish an extensive staff training program.

To provide 10 days of training for one-half the professional
staff each year.

C. Establish a "Mini- grant" program to support teacher innovations.

D. Provide ar'.equate time for teachers to plan instruction by varying
the length of the student's day.

E. Reduce clerical work of teachers thereby freeing time for in-
struction.

II. Achieve a Masterylof the Basic Skills by all Pupils.

A. Establish a Kindergarten for all five-year olds who qualify
under Federal ESEA, Title I Guidelines.

B. Increase the amount of time devoted to basic skills instruction
for those children who have difficulty with mastery.

C. Increase teacher's abilities to teach the basic skills.

D. Establish a special program for third graders who have not mastered
the basic, skills to the 2nd grade and 6 month level.

E. Establish "Continuous Progress Instruction" as the main instruc-
tional philosophy in the school system.

TTI. Provide a Curriculum aml Tn.:Lrucaorl Program Appropriate to Youn:',
Adolescents by Establishing Middle Schools.

7
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IV. Modify the Curriculum, of the High Schools to Increase.the Range of
Opportunities and Relevance to Modern Society.

A. Upgrade and extend the Career Education/Vocation Education pro-
grams available to students.

B. Establish "Service to Others" as a recognized part of the high
school curriculum.

It was observed that all these recommendations are appropriate and
needed. We were extremely impressed with the knowledge, intellect, and '
enthusiasm of this man.



CHAPTER VI

ANALYSIS --PLAN, PROGRAMS, PRACTICES, PROCEDURES

A Summary of Birmingham's Plan

In 1969 a decision by the United States District Court decreed that
the freedom of Choice plan was no longer adequate as a method for deseg-
regating dual school systems. Consequently, Birmingham wa§ directed to
submit to the Court a plan intended to disestablish the dual school sys-
tem. This directive came subsequent to Birmingham to utilize the free-
dom of choice plan.

The third plan, implemented in 1970 and still in effect, was developed
jointly by the Birmingham Board of Education and the court's designated
collaborator, the Auburn University Center for Assistance to School Sys-
tems with Problems Occasioned by Desegregation., Also, member of the
NAACP and the Justice Department assisted in developing the plan beforeit was submitted to the court.

The proposed plan was diVided into ftur major parts that were dis-
cussed in Chapter II and are repeated below:

Student Assignments. Birmingham continued to employ the same organ-
izational structure consisting of elementary schools (grades 1-8) and
high schools (grades 9-12). Eight previously all Black elementary schools
were closed and the remaining 76 divided into attendance areas, and one
previously all Black high school was closed and the city derided into 13
high school attendance areas. A provision was provided for majority-
to-minority student transfers at both levels; such right to transfer de-
pendent on the capacity of the receiver school. An additional provision
allowed high school students to transfer to a school offering a particular
curriculum that was unavailable in his designated school zone. Twelfth
graders were allowed, if their parents desired, td continue in tha school
they attended in 1969-70 in 1970-11. Finally, a small number of students
from the county were allowed to continue in particular city schools.

Faculty and Staff Assignments. The board's intention was to assign
staff so that 25-33 1/3% of each school's facility would be in the racial
minority.

Buildings and Facilities; Construction and Site Selection. The plan
porposed 18 improvement projects for elementary schools and six projects
for high schools in order to facilitate the achievement of a unitary school
system.

School Activities. The plan merely provided for a merger of all sc1l
sponsored functions, i.e. athletics, clubs, leadership groups, etc., in-
suring equal opportunities.

Minor modifications were suggested by the court but at a later heari
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most were ruled inappropriate and the court concurred with the school
board's proposal..

As the' school district had not bused students prior to submitting the
new plan, busing was not an issue.

The reassignment of teachers resulted in minor resistance, primarily
with Whites, but no one lost a job as a consequence; those who left the
system did so voluntarily. Principals and administrators too were re-
assigned and did not lose employment.

Attrition of White students began in 1963'and 964 and had reached
8,500 by the end of freedom of choice. Since 1970 an additional 8,500
have left. With such a rapid and substantial loss of students and the
subsequent shifting Black population, it has been impossible to achieve
complete desegration with a'one plan. Thus, more than 25% of the public
schools now have either an all Black or all White enrollment.

Birmingham City, School District -- A Comparative
Desegregation Study Site

Birmingham City School District was selected to participate in this
study because it was identified from a.collection of resource data as a
district tivt developed and implemented a conflict-free (the current plan)
and effective plan. Also, it is located in .the southern region and is
reflective of a large school system, both criteria for comparative pur-
poses. The.major purpose of the-project was to identify districts that
has been effective and successful in their attempts at desegregation and
to describe the processes that led to its effectiveness and/ox success.

Seven criteria and accompanying indicators were used to assess the
degree to which a district was effective. The following is a matching
of the findings in Birmingham against these criteria.

Criteria I. Evidence that majority and minofity students and staff
are strucetrally integrated* into the social system Of
the school so, both hold statuses and plan roles that are
equal in power and prestige.

C-1
Indicators 1. Composition of the student body in each school --

As earlier indicated, Birmingham is a partially de-
segregated school system with more than 25% of the
school being all Black or all White in enrollment.
This finding is not unusual in larger Urban cities.
Of the 89 schools only four had racial distributions'
within the 60%-40% range. Most-often distribution

*Structural Integration (definition used by the California State Department
of Education)...that situation in which staff member, children and parents
of all ethnic groups hold statuses and play roles throughout the school
system that are equivalent in power and prestige to those statuses' occupied
by member of other ethnic groups.
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ranges were 80% or more of either race in a rar-
ticular school.

2. Ethnic composition of staff in each school --
The Black/White staff ratio of 50% each in each
school is well wipin the expected range. There
are a few more Black than White teachers in the
system. Also, there are more Black teachers in the
elementary schools, but more White teachers in the
high schools. This difference was justified in
terms of the availability of certified subject
specialists. Information on principals was not
obtained.

3. Distribution of majority/minority group students
in each class -- The court did not mandate the dis-
tribution of students Within each school nor across
classes. Observations in elementary school class-
rooms indicated that each class had distribution
comparable to that of the school at large. Classes
observed in the one well-integrated high school also
reflected good distributions. However, it was in-
dicated that classes in ROTC and foods were primar-
ily Black while classes in trigonomentry, physics
and chemistry were almost all White. It was also
found that homogeneous grouping for reading caused
some resegregation at the elementary level, and that
tracking at the high school level resulted" in a vast
majority of Black students being in the general
diploma program.

4. Discipline - Students, teachers, principals, advisors
and counselors generally agreed that discipline was
equally administered.

5. Integration of minority group members into organiz-
ations and activ ies of school Organizations and
activities at t elementary level were meager.
Student partici tion seemed to be based on the
racial ratios in a given school, or by the ethnicity
of the-coach. It was indicated here, as well as at
the high school level, that nothing specific was
being done to encourage more student participation.
Most elementary activitkes, are sports related. One
school had racially mixed class officers as decreed
by the principal.

The high school having less than a 5% Black enroll-
ment only had Black members participating in one
athletic area, track. Blacks in clubs are few and
limited. At the best integrated high school most
teams and activities were relatively well integrated;

exceptions were the all -Black Pep Club and basketball
team and the predominantly White choir.
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6. Patterns of students/student interaction 0 - Few
friendships were reported, almost none at all
beyond the school grounds. Blacks were frequently
resented in the high schools. There was little
mixture in the cafeterias or libraries. There
was interaction in the classrooms and on the play-
grounds. The school made little provision for
social interaction.

Criterion 2. Evidence that cultural racial isolation has been re-
duced and is reflected in the heterogeneitYlof aCademip-
and nonacademic activities.

C-2

Indicators 1. (In addition to all the above indicators) A sense
of fellowship and mutual respect, as demonstrated
by staff. and student planning exists -- All obser-
vations and marginal interview data indicated that
the planning function was maintained by the teachers.
Neither observations nor interviews were long enough
or great, enough in number or adequately tap this
criterion.

2. Evidence of a dance of'academic stereotyping --
Teachers at the e ementary level stereotyped more
on economic and social variables that on race; how-
ever, the lower socio-economic students were Black.
At the high school level students select a course
of study that tracks them. Again those in the gen-
eral track were greatly saturated by Blacks. If we

can say stereotyping was in effect, it was so in-
directly.

3. Evidence that teachers have the authority that en-
ables them to work confidently and flexibly with
students of varying abilities and talents - Obser-
vations indicated that teachers have the authority
and flexibility to work with students of varying
abilities, but only a few did so. Teachers appeared
to be rigid, traditionalists who could benefit from
staff development in-service programs directed toward
this issue. A few teachers relied less than most
on the outdated testbooks and attempted to make the
subject content relevant and on a personal level.

Criterion 3. Evidence of mutual understanding and positive interaction
between majority and minority students and staff.

C-3
Indicators 1. School's atmosphere - All of the schools had a

peaceful aura during our'visits. At the same time
there were no indicators of brotherly love to be
seen. The situation is best descxibed as peace'fuL
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coexistence. Interviewees could not recall any
racial incidents over the past year and only do
over the past four years.

2. Student attitudes With the exception of one
school the students generally said their schools
were fine or good.

3. Counseling and guidance services - These services
were available to both races. Individual counselors
were viewed as either good with :,records, transcripts,
advising, etc. while others were viewed as more per-
sonally oriented. Black and White students alike
held this view and it included counselors of both
races.

Criterion 4. Evidence of Curriculum offerings and materials reflecting
cultural diversity.

C -4

Indicators -- 1. Curriculum offerings related to minority experience
or to majority/minority relations - Nothing uniform
has been dons 'by the district to incorporate minority
experiences iho the general offerings although the
majority of stutdents are Black. Textbooks are old-
and very little multi-ethnic materials were in the
classrooms or librens. Nothing seems to be done
besides the celebration of Black History courses
in the high schools.

2. Library volumes related to the minority experience --
This area was not ivestigated intensively. The little
data we secured suggested, that such materials were
minimal.

3. Evidence of varied instructional techniques, designed
to meet the different learning styles of students -
All instruction was either traditional or in homogeous
grouping. Teachers were aware of learning differences
but had no idea how to assess, understand or teach
to them.

Criterion 5. Evidence of successful academic, achievement by bo'th major-
ity and minority students.

C-5

Indicators -- 1. Achievement Data on Students in school All achieve-
,

ment. data collected indicates that the White students
(at least those in the school having White majorities)
perform higher and the,reverseds true of Black students.
Generally, their achievement is separated by the
equivalent of two grade levels.
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Criterion 6. Evidence of comprehensive efforts to develop and offer
programs aimed at equalizing educational opportunity.

C- 6

Indicators -- 1. Evidence of Titre I, ESAP or other funds to develop
compensatory programs - Many special funds were
'Provided for students from grades K-11 and special
funds were secured to conduct human relations in-
service workshops.

2. Evidence of the use of resources within and outside
the school district to help devise programs aimed
at equalizing educational opportunity - Early in
the human relations programs resources from Auburn
University were called upon. Evidence of other
resources were minimal.

3. Attempts at in-service training aimed at program
development --Other than the human relations training
there was no evidence of attempts to improve programs
through in-service procedures.

Criterion 7. Evidence of parent and community involvement in the de-
segregatiOn process.

C-7

Indicators -- 1. Existence of a citizen's committee, or advisory, com-
mittee, to assist with desegregation plans - The only
committee established was for the purpose of holding
rap sessions in various neighborhoods prior to the
implementation of, the plan in order to articulate the
new plan and to disspell rumors.

2. Evidence of bi-racial school committees - No committees
existed at the schools visited.

3. Evidence that parents and school community are kept' %
informed about problems and successes in the integra-
tion process - School news as reported by the news- It

papers and radio are the major methods for keeping
parents and communities informed. The degree to which
these media were utilized was not ascertained.
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CHAPTER VII

"INTEGRATION" IN RETROSPECT

Some Concluding Observations

Jane Mercer, a Sociologist,at the University of California at
Riverside, California, uses in her studies of school district's de-
segregation a five stage policy model designed to determine where on
the segregation to integration continuum a district falls. Since her
model has' implications for this paper it is briefly described below:

Stage 5 - Moving Toward Integratipp: Philosophic Stance--Equality
of educational output, cultural pluralism.

Stage 4 - Comprehensive Desegregation: Philosophic Stance--Schools
should have the same ethnic proportions as the district's
population, students should have equality of educational
opport ity--the latter defined in terms of input, same,
tea , schools and texts.

segregation: Philosophic Stance--District no longer
responsibility to desegregate, it alters boundaries,

s new schools, moves toward open enrollment and uses
the underlying theme freedom of choice.

tage 2 - De Facto Desegregation: Philosophic Stance--The Board of
Education does not have the responsibility to change a

, 1 pattern that it did not cause. The main theme is the neigh-
borhood school.

Stage 1.- De Jure Desegregation: Philosophic Stance--It is not the
legal responsibility of the Board to desegregate. The ques-
tion.is Ailed as to whether the responsibility belongs to
.the stet to the district.

The Birmingham School District, prior to 1963, was a Stage 1 of the
model. From 1963 to 1968'; under the freedom of choice p an, the district
was at a point some where between Stages 2 and 3. Curre tly, it is this
writer's opinion, the district is operating between Stag s 3 and 4, closer
to 4. This opinion may be viewed as too liberal by some, but due to .the
following qualifications -it is felt that Birmingham deserves this rating.
In the first place, like most models, Mercer's Stages contain descriptors
extensive enough for a district lot to be able to meet all the criterion
at one stage but, at the same time, meet some,criteria at a more advanced
stage. In addition, as a comparative study, smaller districtS character-
istically find it-more manageable due to size and manpower to make rapid
advances through a stage model. Finally, the model itself'can be more
restrictive than its oril;inni intent, and therefore, doesn't make appro-
priate allowances for districts operating at a different level of criteria.
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In terms of the Stage 3 criteria, Birmingham has long accepted. the
stance that it was their responsibility to desegregate. It has changed
its boundaries, closed ,some inadequate facilities and improved others
in orddr to disestablish a dual school system. Although it expresses a
philosophy of open enrollment, it was d-emographically impossible to
desegregate all schools in 197,0, an observation concurred with by the
court. Acting.under the orders of the court, a zoning plan was produced
which would have desegregatedalmost every school had the parents complied
and maintained their housing sites. Also, under the sanction of the court,
busing was not considered appropriate because the system had no busing
program and the city is.s6 large that desegregation of schools in some
,communities other than by busing was and is an impossible task. Therefore,
under the existing constraints, Birmingham attempted a program of Com-
prehensive Desegregation as it was able to do so. An additional factor
that best lies in the Comprehensive Desegregation category is the extent
to which they have, desegregated the staffs . Opinions suggest that this
was not done in an equitable manner but, nevertheless, all students are
in schools with completely desegregated teaching staffs.

Some of the Mercer criteria are difficult to interpret consistently.
One such criterion, at Stage 4, is that students should have equality of
educational opportunity. At one level one might correct y observe that,
even in the most homogeneous of educational settings th opportunities .

afforded, children at the individual level show great variance. At another
level, the one 'in force in Birmingham, equal opportunity means that at
the building level all students have access to the same materials, facil-
ities and comparable teachers. Iri this sense there is equal opportunity.
At the same time there were observed discrepancies in quality and budgetary
allocations across schools. In this sense, opportunities are not equal,,
but not directly because of the race of the students. If one were to in-
terpret equal opportunity in accord with the current educational jargon;
the position would be that all students should be taught individually and
through techniques appropriate to a variety of learning styles, be they
related to race, culture, income level, etc. This position is an ideal,
not a technologically practical ability. But up to the current investiga-
tion Birmingham has not recognized this view as an objective and for that
reason should be rated between Stages 3 and 4.

Another consideration when using the Mercer model to explain or discuss
the status of a district's desegregation plan is that one must refrain
from assuming. that all segments of the community are at the same point on
the continuum. It. is conceivable that the Board of Education And the dis-
trict .administration could be at a more advanced stage or level of under-
standing, operation and/or acceptance than parents, other persons in the
community or even members of the professional staff in the district. This
is often true because of obligations placed on boards of education and school
administrations as legal entities to desegregate or otherwise rectify some
ill that might heretofore have been perpetuated. An indicator of such a
discrepancy is vividly ialustrated by the White withdrawal from the public
schools to the surrounding county and private schools.

One of the warmest feelings the study team was left with was the poten-
tial for improvement within the Mercer model in Birmingham. In spite of
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Many observations of ineffective education the new leadership and the pro -

pose Priorities for improvements are incredibly well founded and conceived.
If eneexpested educational quality accompanies these proposed modifications
one could easily speculate that children will return from. the private and
county schools. Another vitally important factor is the soundnes and
liberal leadership of the municipal government which goes hand-in-hand with
education in Birmingham. 4°

f

Final Remarks

001
The data in this report were gleaned from prepared documents, formal

and informal observations,, and from structured and unstructured interviews:
As a study team of five spent, five days in only 12 of the 91 schools, this
report is by no means exhaustive. Many constraints, primarily time and

.money, prevented a more thorough study. However, the team attempted to
collect the most relevant data and report it in such a fashion that others
,might learn and benefit, from the story of Birmingham.-

4.
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XN THE UNITED STATES DISTRICT COURT FOR THE NORTHERN

DISTRICT OF ALA.DAMA, SOUTHERN DIV/SION

AFC:STRONG, ET AL,

Plaintiffs

t;

I-

VS.

BOARD OP EDUCATION OF THE
CITY OF JEFFERSON
,CDOWI'Y, 'ALABAMA, ET AL,

Defendants

I

I

I

I

I

CIVIL ACTION

NO. 9678
FILE) 1:; CLEWS

C/F::cEAUTYLlt;
Ci fig

MAI 6 1.'357

(
Tn .ebni"orhity with the mandate of the United States

Court ot, Appeals for the Fifth Circuit, sitting en bane,

s1 the,tase-'6? United States. et al v. Jefferson County

Board of F-'4-.1.c.atien, et al (March 29, 1967), the decree of

thisseOurt: entered .herein on July 28, 1964, is hereby

araenieer,aild correcsed to read as follows:

.

It is ORDERED, ADJUDGED and DECREED that the

deDendants, their agents, officers, enployees and successors
. ,_ "

and all thbse.in z.."'ive concert and participation with. then,

be and they 'are tierhaftently enfoined, from discriminating on
4,

-the basis of race or ncoAr in t.heoPeretion of the

.Birrainghan,Public S.chool,Systei. As set out .:ore particularly

. in the body, of the decree; they s511.take affirmative action

to disestablish all- school ser,:-.-etation and to 'eliminate the

effects of the dual schoP1 systc7:

.-
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x.

SPEED OF DESEGREGATION

Commencing with the 1957-G6 school year, in accordance with

this decree, all grades, including kindergarten g:'ades, shall be

desegregated and Pepils assigned to schools in thee., grades without

regard to race or color.

XX.

EXERCISE OF CHOICE

.The following provisions shall apply to all grades:

(a) Who tray: :Exercise Choice. A choice of schools may be

exercised by a parent or other adult parson serving as the student's

parent. A student may exercise his own choice if he (1) is exercis-
..

- ing a choice for the ninth or a highei grade, or (2) has reached

the age of fifteen at the tine of the exercise of choice. Such a

choice by a.ftudent is controlling unless a different choice is

exercised fo him by his parent or other adult person serving as

his parent during the choice period or at.such later time as the

student exercises a choice. Each reference in this decree to a.

student's exercising a choice means the exercise of the choice, as

appropriate, by a parent or-such other adult, or by the student

(b) Annual Exercise of Choice. All students, both white

and Negro, shall be required to exercise a free choice of schools

annually.-

(c) Choice Period. The period for exercising choice shall
1.1), 15 Mny 31

eommence tle:xxl, 1957 and end .7%;;;NX1, 1957, and in subsequent years

shall commence March 1 and end March 31 preceding` the school year

for which the choice is to be exercised. No student or prospective

student who exercises his choice-within the choice period shall be

given any preference because of the time within the period when

such choice was exercised.
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(d) WIndatory of Choice. A failure to exercise

a'choice within the choice period shall not pr'eclu'de any studen'e

'from exercising a choice at any time before he commences school

for the year with respect to which the choice applies, but such

choice may be subordinated to the choices of students who exercised

choice before the expiration of the choice period. Any student who
"'1

has not exercised his choice of school within a week after school

opens'shall be assigned to the school nearest his home where space

is available under standards for determining available space which"

shall be applied uniformly throughout the system.

(e) public Notice. On or within a week before the date the

choice period opens, the defendants shall arrange for the conspis

ous publication of a notice describing the provisioni of this decree

in the fiewpaper most generally circulated in the community. The

text of the notice shall be substantially similar to the text of

the explanatory letter sent home to parents. Publication as a

legal notice will net be sufficient. Copies of this notice must

also

4
be given at that time to all radio and television stations

4 t located in the community. Copies of this decree shall be posted

in epch.school in the school syStem and at the office of the

' Superintendent of Education.

(f) Emplanatory Letters and Choice Forms. On

the first day of the choice period there shall be distributed by

first-class mail an explanatory letter and a choice form to the

parent (or othevadult person acting as parent,'if known to the

defendants) of each student, together with a return envelope,

addressed to the Superintendent. Should the defendants satisfacto-

rily demonstrate to the court that they are unable to comply with

the requirement of distributing the explanatory letter and choice

form by first-class mail, they shall propose an alternative method

which will maxtmize individual, notice, i.e.e peri:cinal notice to

9 0
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parents by delivery to the pupil with adequate procedures to insure
, .

the delivery of the notice. The text for the explanatory letter

and choice form ;hall essentially conform to the sample letter and

%-choice.form appenled to this decree.

(g) Etra Ccpien of the F.:6lnatory Letter and Choice Rom,

Extra copies of the explanatory letter and choice form shall be

freely available to parents, students; prospective students, and

the general public at each school in the system and at the office

of the Superintendent of Education during the times of the year

when such schools are usually open.

(h) Content of Choice Fo-r. Each choice form shall set

forth the name and location and the grades offered at each school

.

and .may require of the person exercising the choice the name,

address, age of student, school and grade currently or most recently

attended by the stude:, the school chosen, the signature of ono

parent or other adult person serving' as parent, or there rpprop.-iete

----the signature of the student, and the identity qf the person sign-

ing. No statement of reasons for a particular choice, or any

other information, or any witness or other authentication, may be

required or .requested, without approval of the court.

(i) Return of choice Form. At the option of the.person

completing the choice form, the choice may be returned by maiiip in

person, or by messenger to any school in,,the school system or to
.

et the office of the Superintendent.

Choi'ccs noton official Form. The exercise of choice-
,

may also be made by the su',:mission in like manner of any other

writing which contains information sufficient to -identify the

tio has Once

student and indicate;; that he has made a choice of school.

(k) Choice roroi ninding. Uhc a choice fo

been submitted and the choice period has e,:sired, the choice in

binding for the entire school year and may not be changed except



in cases of parents making different choices from their children

under the conJitio:la aet forth in paragraph II (e) of this decree

and in exceptional cases where, absentee consideration of race,

a change is educationally called for or where co,lpekling hardship

ii shown by the student. A change in family resiaence from one

neighborhood to another shall be considered an exceptional case

for purposes of this paragraph.

'(1) Preference in Assienment. In assigning students to

schools, no preferences shall be given to any student for prior

attendance at a school and, except with the approval of court in

extraordinary circumstances, no choice shall be denied for any

.reason other than overcrowding. In case of overcrowding at any

school, preference shall be given on the basis of the proximity

of the school to the homeS of the studentschoosing it, without

regard to race or color. Standards for determining overcrowding

shall be applied uniformly throughout the system.

(m) Second Choice where First Choice is Denied. Any

student whose choice is deniedmust be promptly notified in writing

and given his choice of any school in the school system selwing his

grade level'where space is available. The student shall haCe 'seven

days' from the receipt of notice of a denial, or first choice in

' which to exercise a second choice.

1

t*,

(n) Transportation. 'Where transportation is generally pro-

vided, buses must be routed to the maximum extent feasible in light

of the gcographie distribution of students, so as to serve each

student choosing any school in the system. Every stude-nt choosing

either the formerly white or the formerly Negro school nearest his

residence must he transported to the school to which he is assigned

under these provisions, vhdther or'not it is his first choice, if

that school is sufficiently distant from his home to make him

eligible for transportation under generally applicable tran:porta-,

tion rules.

AS
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(o) Official^ not to InfluenTe Choice: At no time .shall

any official, teacher, or employee o the set 1-system influence

, -

any parent, or other adult person serving as a.parcnt, or any

student, in the e%ercise of a chdice or _favor or penalize any per-

son because of a conice made. f the defendant school board employs'

proAnmional guidance counselors, such persons shall base their

guidance and counselling on the individual student's particular

personal, academie, and vocational needs. Such guidance and coun-

selling by teachers as well as professional guidance counsellors

shall be available to all students without regard to race or color.

.(p) Protection of Persons Exerc; incr Choice. Within their .

authority school oiticials are responsi e for The protection of

persons exercising tights under or otherwise affedted by this decree.

They shall, without delay, take appropriate action with regard to

any student or staff me;iber who interferes with the successful

44.

operation of the plan. Such interference shall include harassment,

intimidation, threats, hostile words or icts, and similar behavior.

The school board shall not publish, allow, or cause to be published,

the names or addressed of pupils exercising rights or otherwise-

'affected by this decree. If officials of the school system are not

able to provide puffIcient protection, they shall seek whatever

assistance is necessary from other- appropriate officials.

PROSPECTIVE STUDENTS

Each prospective new student shall be required to e2ercise

a choice of schools before pr at the time of enrollment. 1.l such

students known to defendants shall be fu<lif.hed a copy of the ri-r-

scrilled letter to parents, and choice form, by mail or in person,

on the date the choice period opens or an soon 'thereafteklfter as

the school system learns that he pleas to enroll. ilhere there

no pro-registration procedure for newly entering student so copies

A6 93



of the choic%forms shall be E'vailable.at the Office of the.Superin-
,

tendent and . at e-2ch school d=ing th tim2 the school Jr.ay.:ally

open.
. .

r

Iv.

TRANSFERS

, .

(a) Tr-for Any student shall have the

right at the beginning of a new, tern, to transfer to any school

fromwhich be was e%oluded or kmuld otherwise be excluded on account

of -his race or color:

(b) Transfers for Spcial. Needs. Any'stddent who requires

a course of study not offered at.the school to which he:has been
- .

OP.

assigned hay be permitted, upon his written applIcation,.a

.

beginning ca.:1' any schoolterm or semester, to -transfer to

/2.

another

sehOol which offer* courses for his ;pecial.peeds.

(c) 'Trans; ersto Clastes or'gchools. if tha.

fendants Wrote -and maintain special classes .or schools for phyii..

. 2

cony handicapped, nentally retarded, pr gifted children, the'de-
.

fendints may assign children to sugh .schools'or classes on a basis

related to

,

other than
,

be made On.

. ,
,

:.,

the function of the special elAts'or school that is

, -
.

4 .
freedom of choice. In nob event shall such assignmentt

i
,

the basis of race or color or in'a manner which tends
,

.

to perpetuate a dual school system based on race or coloro

V.

SERVICES, ACTTVITIV.1-AND PnOGRAS

No student shail be segregated or discriminated against on

account of race or color Ih any service, facility,:acti:/it'y, or

program (Including transport-5tion, athletics, or other e;:traeurr.i.

cular activity) that may be conducted or sOonsoreeby,the school

which he is enrolled. A Student attending school for the

time on a desegregated basis may not be subject: to any,

. 94
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I

disqualification or waiting period for participation in activities

and programs, including athletics, which might otherwise apply

because he is a transfer or newly assigned student except that "such

transferees shall be subject to longstanding, non-racially basod

rules of city, lourn./, or' state athletic associations dealing with

the eligibility of transfer students for athletic contests. All

school use or school-sponsored use of athletic fields, meeting rooms

ancl all 'other school related services, facilities, activities, and

_programs such as commenveme0Nercises
and parent-teacher meetings

which are open to persons o ar than enrolled students, shall be

open to al
icce or. co or. All specia

_educational programs conducted by the defendants shall be conducted
.

without regard to race or color.
-

.4.

VI.

scum. EqUALIZAT/CCJ

-(a) Inferior SO-tools. In schools heretofore maintaiaed for

Negro students,-the defendants shall take prompt steps necessary to

_ ,provide physical facilities, equipment, courses of instruction, and

, instructional materials of quality equal to that-provided in schools
4

Previously maintained for white students. Conditions of overcrowd-

sing, as determined by pupil-teacher, ratios and pupil-classroom

ratios shall, to the .extent feasible, be''distributed evenly between

schools formerly maintained for Negro students and those formerly..

maintained fer white students. If for any reason it is not feasible

to improve sufficiently
any kh5ol'formerly maintained for Negro,

students, whe?e such imDrovenentwould otherwise be required *this

paragraph,- such school, shall be closed as soon as possible,Vind
a

4

students enrolled In'the scheol shall be reassigned on the basin of

-freedom of ChoiCc.. 15)y)ctol-r-of
each y,:ar, defendants shall report

to the Clerk of the Court pupil-teacher
ration, pupil:-classroom

A8
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ration, and per-pupil exp^nditures both as to operating And capital

imprevemcnt costs, and shall outline the steps to be UZ,en.ac4d the

time within which they shall accomplish the equaazation of such

'schools.

(b) Rerndial ProAffm-.. The defendants shalt' provide

remedial education programs which permit students attending orwho

hava,.Aeviously attcnded,segregated.schools to overcome past in-
*:

adeipllacies in their education.
.-

.

-VII.

NEU CONSTRUCTION

The defendants, to the extent consistent with .the proper ..

operation of the school system as a whole, shall locate-any new--

Ischool and-substantially expand any existing -schools with -the

I

objecti4e of eradicating the vestiges of the-dual system.,

-

-

.FACULTY AND STAFF

P

c

(a) Faculty Emoloimant. Race or color, shall not be ,a facto:-:

in the hiring, assignment, reassignment, promotion, demotions or

dismissal of teachers and other professiOnal staff sl,.:ers, includ-

ing student teachers, except that race may be taken into account for:
.--.

the purpose of counteracting or correcting the effect of the secre--

gated assignment'of faculty and staff in the dual system. Teachers,._

principals, and staff members shall be assigned to schoolS so that

he faculty and staff is not composed exclusively of members of one:

rtiect, Wherever possible, tpachers shall be assigned so that more

than one teacher of the minority race (white or lygro) shall be 'on

desegregated faculty. Defendants shall tal:e positive and affix-we

.

'tive steps to accomplish the desegregation of their school faculties.
-

and to achieve substantial desegregation of facult-ies, in as many of .
.

the schools as possiblb .for, the 190-S3 r:chool year notwi.thstanAwi--
,

. 9 G
.
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that teacher contracts for the 15G7-53 or 1953 -G9 school years may

have already been signed and approved. The tenure of teachers in

the system shall not be used as an excuse for fal.lure to comply

with this provision. The defendants shall establish as an objective

that the pattrn tf teacher assignment to any particular school not

be identifiable as .1ilored for a heavy concentration of either

Negro or white pupils in the school.
.

(b) Dismissals. Teachers and Other professional staff
s

members may not be discriminatorily assigned, dismissed, demoted,

or passed over for retention,promotion, or rehiring, on the ground

of race or color. In any instance where one or more teachers or

other professional staff members are to be displaced as a. result of

desegrgation, no staff vacancy i he school system shall be filled

through recruitment from outsid the system unless no such displaced

Staff member is qualified to fill the vacancy. If, as a result of

desegregation, there is to be a reduction.in the total professional

staff of the school system, the qualifications of all staff members
-

the system shall be evaluated in selecting the staff member to

released witliout consideration of race or color. lk repoit cor1.7-

taini:igany such proposed dismissals, and the reasons therefor,

shall be filed with the Clerk of the Court, serving copies upcn

'opposing counsel, %rithin five (5) days after such dismissal,

demotion, etc., as proposed.

(c) Past Assfrrvents. The defendant:3 shall take steps to

assign and reassign teachers and Other professional staff members

to eliminate,the effects of the'dual school system.

;X.

REPORTS TO TUC COURT

(1) Report on Chafe P:riorl. The defendants shall serve

upon the opposing parties and file with the Clerk of the Court on
July 1.

.or beforeX.ny:-15, 1957, anr)..IrKIn.111c,TO<YZMIloccic,',,Kx19, and in cacti

9
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subsequent year on or before June 1, a repor.t tabulating by race

the number of choice applications and transfer applications re-

ceived for enrollment in each grade in each school in the system,

and the number of choices and transfers granted and the number of

denials in each grade of each school. The report shall also state

any reasonsrelied upon in denying choice and shall tabulate, by

school and by race of student, the number of choices and transfers

denied for each such reason.

In addition, the report shall show the Percentage of pupils

actually transferred or assigned fry segregated grade's or to

schools attended predominantly by pupils of a raceiother than the

race of the applicant, for attendance during the 1936-67 school year,

with comparable data for the 1%566 school year. Such additional

information shall be included in the report served upon opposing

counsel and filed with the Clerk of the Court.,

(2) Report After School Opening. The' defendants shall, in

Addition to reports elsewhere described, serve upoli opposing _cot sel'
on'or before October 1st

and'file slith the Clerk of the Court utthi-maa--Nde:yt after the

opening of schools for the fall Semester of each year, a report

setting- forth the following information:

(i) The name, address, grade, school of choice

and school_ of present attendance of eachstUdent who has

withdrawn or requested withdrawal of his choice of school
, -

or who has transferred after the start of the school year,

together, with a description of any action taken by the

,defendants on his request and the reasons therefor.

(ii) The number of'faculty vacancies, by school,

that have occurred or been filled by the defendants since

the order of this Court or the latcst.report, submitted

pyrsuant to this sub-paragraph. This report shall state

the race of the teacher employed to fill each such

9 ar
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vacancy an indicate whether such teacher is newly

employed pr was transferred from within the system.

The tabulation of the number of transfers within the

system shall indicate the schools from which and to

which the transfers were made. The report shallals6

set forth the number of faculty mem:oars of each race

assigned to each school for the current year.

(iii) The number of students by race, in each

grade of each school.

MZPI,A14ATORY LETTER

____ (School Sysipro Name and Office Address)

Mate Sent)

Dear Parent: .

All grades in o setol system will be desegregated nert

year. Any student who wit be entering one of these grades next%)
year may choose to attend any school in our system, rev.irdless of

whether that school vas formerly 41-white.or all-Negro. It, does ,

not matter which school yiur child is attending this year. You

and your child may select any school you wish.'

Every student, white and negro, must melee 'a choice of

schools. If a kd is entering the ninth 6s higher grade, or if

the child is fifteen years old or older, he may make the choice

himself. Otherwise a parent or other adult serving as parent must

signthe choice form. qi child enrolling in the school system for

the first kime must ma%e-a.choice of schools before or at the time.

of his enrollment.

The form on which the choice should be made is attached to

this letter. It should be complelod and returned by June 1, lD57:

YoU may mail it in the enclosed envelope, or deliver it by

messenger or by hand to any school principnl,or to the Office of



L.

1

the Suparintendent at any time bctucen nay 1 and June 1.

may require you to return your choice form before June r

preference is given for returning the choice form early.

No one

and no

No principal, teacher, or other school official is permitted

to influence anyone in making a choice or to require early return

of the choice form. No one is permitted to favor or penalize any

student or other person because of a choice made. A choice once

made cannot be changed except for serious, hardship.
0-

-
No child will be denied his choice unless for reasons of

ekercrowding at the school chosen, in which case children living

nearest the school will have preference.

Pi

no matter 'that school is chosen. [Delete if the school system--

Transportation tall be provided, if reasonably pO7iblc,

does ilot provide transportation.]
v.

0

Your School Board and the school staff will do everyttn 3 we
\

can to'see to it that the rights of all students are protected,

--- and that desegregation of cur schools is,carIed out

successfully.

Sincerely yours,

Superintendent.

CHOICE Forza'

This form is provided for you to choose a school for your

child tocattend next year. You 'have 30 dtys to mal:e your choice.

It does'hot matter which school your chile; attendeTlast year,

.and does not matter whether the school ycu choose was 'formerly

a white or Negro school. This form must be mailed or brought to

the principal of any school in the system or to the office of tha.

Superintendent, (address], by June 1, 1SG7. A choice is required

for each child.

10D.
Al3



11

I,

Name of child

(Last) - (First) (tiiddle).
Address ***** i 1.

M.Name of Parrit or other
adult serving as parent

If child is cnterin7 first grade, date of birth:

S.

Grade child is entering .

School attended last year .

(Month) . (Day) (ysar)

Choose one of the follming schools by marl:lug an X beside, thename.

st
Name of School Grade Location

lir

Signa tore

Date O OOOOO

OOOO . ,

To be filled in by Superintendent:
.

School Assigned
14

vs

Dotie, this the 8th day of MAY', 1967.

/s/ Seybourn H. Lynne
. Chief Judge.

1 In subsequent years the dates in both the explanatory letter
'and.the choice form should be changed to conform to the choice
period. (

OP
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APPEND DC B

Notification.,of and Application for

Thi Exercise of.the Freedom of-Choice
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TO THE STUDENTS OF 'TILE BIRMINGHAM PUBLIC SCUQOL SygEM
lfHOSE RESIDENCES MU IN' THE BIDIMEAM gdHOOL DISTRICT

UNDER TILE SUPEpISTON OF TILE, CITY OF BIRMINGHAM
BOARD OF EdUCATION, THE PARENTS OF SUCK[ "STUDENTS,

THE TEACHERS MDIOTHER SCHOOL PERSONNEL:

.The following Desegregation
4 Civil'Actio'n No. 9678, signed by

will be continued for the school
made available .for public notice

A

Plahhursua.nt to Court Order andDecree,
JudO.Seybourn H....ynne,end filed May 8, 1967;
year 1S68-69. the following information is
in accordance with the requirement's.

All grades in our school system will be desegregated again next' year. Any.
student who will be entering one of these grades next year may choose to attend
any school in our system, regardless*Al whether that school was .fprmerly all-
white or ail- Negro. It does'not mattei which school your child is attending

'thf's year. You and your 'child -dray select any school you,wish.
.

Every student, white and Negro, must make a choice hools... If a child'.
is centering the ninth or a hig er grade, or if,the child is'.'fifteen years old
or o/der, é may make the cho'ce himself. Otherwise a parent or other adUlt

4,'serving as arent must sign e choice form." A child enrolling in the school
system for the first time mu, t make a choice oft schools before or at the time,
of his enrollments,

The form on which the hdice should be made, b'e at;..kched to the letter
to be sent to the parents n March 1, 1968. It should be completed and returned
by March 3/, mail it or deL.ver it by messenger or by'hand to any

your choice form beforen

school principal or to the

may require you to return
ffice of the Superintendent at any time between

March 1 and March 31. No
March 31 and 'no preference is given for returning the choice form early.

No principal, teacher, or othet school official is permitted to influence
anyone in making a choice or to require,early return .of the choice form. No
one is permitted to favor er penalize ani,student or other person because of'a
Choice made. A chOice once made cannot be changed except for serious hardship.

No child will be denied his choice unless for reasons of overcrowding at'
the school chosen, in Which case children living nearest the school will have
preference. -- ,

YOUR FULL COOPERATION IN EXERCISING A CHOICE DURING THE MONTH OF MARCH
WILL ENABLE THE BOARD OF EDUCATION TO MARE ADE6UATE PLANS FOR TILE ,OPENING OF'
SCHOOLS ITT SEPTEMBER.. PARENTS OF PROSPECTIVE FIRST GRADERS ARE ENCOURAGED TO,
MAKE A CHOICE VI MARCH ALSO. . 1

103-
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Sinderely y,curs, -

Raymond Chriseian

Superintendent

1.
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BIRMINCH.WPUBLICSCHOOLS
2015 7th Avenue, North

P. O. Drawer 114
Birmingham, Alabama 35202

Dear.Parent:

(
Desegregation

Form 1-68

March 1, 3168

All grades in our school system 4ill be depegregated again next year.
Any student may choose to attend any school in'aur system, regardless of .

whether that school was formerly all-white or all-Negro. It does not matter
which school your "child is attending this year. You and your child may select
any school you wish for the year 1968-69 which begins September 3, 1968.'

Every student, whiteand Negro, must make a choice of schools. If a
child is entering the ninth or a higher grade, or ifYthe,child is fifteen
years old or older, he may make the choice hin*elf. Otherwise a parent or
other adult serving as parent must.sign the choice-form. A child enrolling
in the school system for the first time must make'a choice of schools before
or at the time of his enrollment. This includes new first graders.

The form on which the'choiceshould be made is attached to this letter.
It should be completed and returned by March 31, 1968. You hay mail. it, or
deliver it by messenger, or by hand, to any school princlipals or to the Office
of the Superintendent at any time between Merel.. 1 and 'March 3j:. 'No one may
require you to returnyour choice form belt...? 1:arch 3 an.i no preterence is
given for returning the choice. form early within the choice period.

L.. No principal,, teacher, or other school official is permitted -to influence'
anyone in making a choice or to requireearly return of the choiCe form. NO

I:

one is permitted to favor or penalize any student or other person because of
a choice made. A choice once made cannot be changed except for serious hard-
ship.

1,...

No child will be
.

denied his choice unless for reasons of overcrowding at
. .

the school chosen, in which case children living nearest the school will have,
preference. A student whose first choice is denied may make a second choice. -

L
,

.

Your'School Board and the school staff will do everything we can to see
to it that the rights of all students are protected,.

I., YOUR FULL COOPERATION IN EXERCISING A CHOICE DURING THE MONTH OF M,P,CH. WILL.
ENABLE THE BOARD OF EDUCATION TO MAKE ADEOUATE PLANS 'FOR THE OPENING OF SCHOOLS

.1-.

IN SEPTEMBER. PARENTS OF PROSPECTIVE FIRST.GRADERS ARE ENCOURAGED TO ,MAKE A
CHOICE IN MARCH ALSO.

p

-.Sincerely ours,

I

I Cr,

Raymond Christian
.Superintendent
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CLIOtCE FORM
BIRMINGHAM. PUBLIC SCHOOLS

1968-69

Derrego:.*1
Form 14-411

1.)" r 1 , ,.,,Irj for sou to ch...4 a school tor 1,our child to attend next year, You base until March 31, 1948, to
,e, It does not matter which school your child is attending now. and it dues nut matter uhethrr the school you

e..hoose was formerly a uhite or Negro school. This loon rnu.t he mailed or brought to the ttnneipal of any school in the
systao or to the office of the Superintendent. 2013 7th .Avenue. North, Birrninitham, ALthazna, in March 31, 1968. A CHOICE

"IS 'RE:MIRED FOR k:.1Cil CHILD.
>

Name of child.
(Last) (First)

Add

Name of parent or other adult servinz as parent

If chill is entering" firt,4' grade, date of birth-
(Mods)

(Zp C.d.)

(Day) (Year)

Grade child will enter in September, 1968

School attended 1967

CHOOSE ONE OF THE FOLLOWING SCHOOLS BY MARKING AN X BESIDE THE NAME:
Place X

By School
Chosen
(0s. 01y)

- Name of School Giades Location

SCHOOLS

( ) Banks 9-12 721 86th Street, South, 35206
( ) Carver 9-12 3400 33rd Terrace. North, 35207
( ) E9sley 9-12 2301 Avenue J, Ender, 35218
( ) Glenn 9-12 901 16th Street, %Vest, 35208
( ) flayes 9-12 L. 505 43rd Street, North. 35222

(
Reiman High 9-11 950 Springville Road. 35215

) Jones Valley High 9-12 000 31st Street, S. W.. 35211
Parker 9-12 300 8th Avenue, North, 35204

( ) Phillips 9-12 ,2316 7th Avenue, North. 35203
( ) Ramsay 9-12 1800 13th Avenue. South. 35205
( ) Ullman 9-12 625 12th Street, South. 35233
( ) West End 9:12 1840 4'carson &true. 35211
( ) Western 9-12 510 12th Street. k.nsle. 35218
( ) Woodlawn 9-12 5620 First Avenue. North, 35212

ELEMEN1rARY .SCHOOLS

( Avondale 1-8 4000Sth Court. South. 35223
( Baker 1-r 3013 Ascnue F. En.ky. 35218
( ) Barrett 1-8 7601 Division Avenue. 3206
( ) Brown 1-8 4311 Court J, 35203
( ) Bryant 1-8 6446 1Vashington houiesard. 35212
( ) Bush 1-S 1112 25th Street. Ensley, 35218

1218 45th Street, South. 35222I( ) I- Butler

) Calloway I 1-8 3417 34th Terrace, North. 33207
( ) Cameron 1-3 Avenue II and 14th Street. South, 33205\
( ) Center Street 1 -S 1832 Center 1ay. 35205

1-8 4915 Ascnue Q. Central Park. 3520S( ) Central Park-
(
(

)
)

Christian ., 1-8 701 Sunset LIrisc, 3320o
Comer 1-8 1220 50th Street, South. 35222

( ) Councill 1-8 1400 Ascnue M,
( ) c%4 Curry 1-S 7900 8th Ascnue, North. 35200
( ) Dasis 1-8 417 24th Street, South. 35233
( ) Dudley 1-8 4308 42nd $ttect, North. 35217
( ) Dimuy 1-S 4500 14th A.enue., North. 35212
( ) Eagan 1.8 1710 31st Acnuc, North. 35207
( ) East Lake 1-8 7525 Madrid Asenun East I-21.c. 35206
( ) Elytetn 1-8 6 scrak,osa Ascnue. 35211
( ) Eureka 1-8 812 15th Was, 8. NV.. 35211
( ) Fairmont 1-S 4320 1..-wih4r1; Road. 35207

) Fairview 1-8 2623 29th Strert.Erislev. 35203
( ) Finley Ascnue 1-8 135 Finley iti.ertue. 3:404
( ' ) Gate City 1-8 6910 Georgia Road. Gate City. 35212

B3

{OVER)
('LEASE SIGN`ON BACK 105
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Place X
By School

Cho'en
..(Oat Only)

4

Ls.e.MENTARY SCHOOLS

Name of School Grades

(Co tinutd)

Locati n

( ) Gibson 1- 8 956 50 h Street North, 35212
( ) Glen Iris 1.8 1115 S uth 11th Street, 35205
( ) Going 1.8 1015 N rth Martirtssood Drive, 35235
( ) Gorgas I.8 930 2Ist Avenue, West, 35204

) Gra)mont. 1.8 300 8th Avenue, Wet, 35204
Green Acret 1-8 945 Yineyiew Road...5228

( ) Hemphill 1.8 1240 Cotton Avenue, 15211
( ) Hill 1-8 507 3rd Street, North, 35204
( ) Holman 1.8 5130 8th Court, South, :t5212
( ) Hudson 1.8 3300 Huntsville Road: No.th, 35207
( ) Huffman Elementary 1-8 517 Huffinadltoad, 35215
( ) Inglenook 1.8 4120 Inglenook Street, 35217
( ) Jackson 1.8 1401 16th Way, S.W., 35211
( ) Jones Valley Elementary 1.8 2921 Dowell- Avenue, S. W., 3.)211
( ) Kennedy 1-8 125 63rd Street, North, 35212
( ) Kingston 1-8 801 46th Street, North, '35212
( ) Lakeview 1-8 2801 Clairmont Avenue, 35205
( ) Lane 1-8 410 13th Street, South, 35233
( ) Lee 1-8 630 18th Street, S.W., 35211
( ) . Lewis 1-8 2015 26th Avenue, North, 3523-e
( ) Lincoln 1-8 901 9th Avenue, North, 35204

( _. ) McArthur 1-8 2418 17th Avenue, North, 3523
( ) McCaw I.-8 1020 Avenue M, Ensley, 35214
( ) McElwain 1-8 4447 Montevallo Road, 35213
( ) Minor 01-8 `2425 Avenue S, Endo'', 35218
( ) Moore 1-5 1401 Avenue G, Ens Icy, 35218

( ) North Birmingham 1.8 2620 35th Avenue, North, 35207
( , ) North Roebuck 1-8 300 Red Lane Road, 35215
( ) Northsidc ' 1-8 2301 11th Avenue, North, )5234
( ) Norwood 1-8 3136 Norwood Boulevard, 35234
( ) Oliver 1-8 6871 6th Court, South, 35212
( ) .Patterson 1-8 210 64th Street, South, 35212 .

( ) Powder ly 1-8 ' Dawson Avenue and 20th Street, S. W.. 35211

\ -
\

( ) Powell 1-8 2331 6th Avenue, North. 35203
( , ), Pratt 1.8 306 Avenue U, Pratt City. 3521.'
( ) Price 1.8 532 28th Street, S. W., 35211
( ) Princeton 1.8 .1425 2nd Avenue, West, 35208
( ) Putnam 1-8 1757 Montclair Road,. 352117

( ) .Riggins 1-8 3177 44th Court, North, 35207
( ) Riley 1-8 2801 35th Street, &W., 35211 ,

( ) Robinson 1-8 8400 First Avenue, South, 35206
( ) Scott 1-8 0:..herry Avenue & Hibernian Street, P. C.. 35214
( ) Scars 1-8 500 93rd Street, North, 35206
( ) Sherman Heights 1-8 2000 'Pleasant Hill Road, 35224
( ) Shields 1-8 3969114th Avenue, North, 35234'
( ) Smith 1.8 1124 Five Mile Road, :352I5

( ) South East Lake 1-8 720 86th Street, South, 35206
( ) Spaulding I;8 1720 12th Street, S.W., 35211
( ) Thomas Furnace 1.6 833 8th Street, Thomas, 35214
( ) Tuggle 1.8 412 12th Court, North, 3)204
( ) Tuxedo 1-8 .2U09 Avenue Q, 35218
( ) Washington 1-8 115 4th Avenue, South, 35205
( ) Welton 1-8 3716 5th Avenue, Ensley (Wylam), 35224
( ) West Center Street 1-8 1712 3rd Street, S.W., 35211
( ) Whatley 1.8 549 43rd Street, North, 35222
( ) NVilkerson 1.8

1.8

116 Ilth Court,e4ttorth, 35204
1030 4th Terra , West, 35204( ) Wilson

( ) Wylam 1-8 701 41st Street, Wylam, 35214
( ) Zinn Heights 1.6 1 39th Avenue, North. 35207
( )

Signature-.---.
of Pews Making the Chime

Relationship to Student.

Date

This space is reserved for the Superintendent of Schools.

'B4
School Assigned
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OFFICE OF SUPS. INTENDENT June 19, 1968'

To Principals, Teachers, and Registrars in the.Birmingham*Public Schqols:

, The United States Court of Appeals for the Fifth Circuit has ordered the Birmingham Board
f- of Education to desegregate the staffs of all schools in the system. Since the Board has

no choice in this matter, it is inquiring of each..staff menber as to his or her willingness
to accept a transfer or assignment to a school in Pirmingham which, in the past, has been
attended by puiAlsand/or staffed by members predominantly,of the race other than his or
her ,pwn.

Insofar as possible, the Board plans to place teachers who volunteer to change so that two
or more teachers of the minority race will be in a school. The Board,does not wish to make
'involuntary assignments. However, unless the Board obtains a sufficient number qf volunteers
or expressions of willingness to accept such assignments, it may be ordered to make- involun-
tary assignments.

The Board, therefore, solicits yoUr cooperation and requests that you fill out the informa-
tion recotested below and return it to the Personnel OffiCe over your signature (in the
enclosed stamped self-addressed envelope). Your immediate attention and reply. Are urged
so that the Board nay* net its deadline in making its report to the court.

With appreciation,
/f

aylbond Christian, Superintendent

I. Would you be willing to-accept a transfer r assignment (for the school year beginning
in September 1968) to a school in Birmingh which, in the past, has been attended by
pupils and/or staffed by members predomina tly of the race other than your own?

CIRCLE ONE: YES I NO.
2. IF theBoard were ordered to make involuntary transfers and assignmen

so assigned, would you accept?

CIRCLE ONE:

a
SIGNATURE OF Eni'LOYEE

YES NO

* * * ** * *

and you were

[ RACE SEX DATE

APPROXIMATE TOTAL YEARS IN THIS SYSTC't

L PRESENT SCUOOL X1968-69)

PRESENT GRADE; SUBJECT, OR JOB

I r
I

(PLEASE RETURN ONE COPY - KEEP 'ONE COPY)
108





a

ti

BIRMINGHAM MIMIC SCHOOLS
A REPORT TO THE' COURT ON STAVE INTEGRATION AS OF JUNE 21, 1968

Pursuant to the Court 4iler of May 8, 1967, an intensive effort was
made by the Administrative Staff to induce teachers-to teach in schools where

/the staff Dembers Were predomi9pntly of the opposite race.' During the summer
months. of 1:',7, Mr. Claude McLain, Mr. N. P. Ardillo, and Dr. W. C. Matherson
interviewed some 200 people.

As a result of these interviews, 31 Negro teachers were assigned ,to
, predomiriantly white schools and four white teachers we're assigned to Negro

schools. These teachers were assigned to, eight white high schools, three Negro
high schooIS4 and three white elementary schools.

Student teachers were placed in cooperation with the colleges and ,

universities on a non-discriminatory basis. 'Twenty-sii Negro student teachers
from Alabama A & :t College were placed in predominantly White schools. Five

.-white student teachers from the University of Alabama were placed in predomi-
nantly Negroschools.

STEPS TAKEN IN PREPARING FOR TIIE SCHOOL YEAR 1968 -69 MINI' BEGINS SEPTEMBER 1968
(JANUARY 1, 1968 UP TO AND THROUGH JUNE 21, 19'68)

1. Every new t?acher applicant interviewed for employment, both Negro and white,
was asked this question: "Will-you accept,an assignment inn opposite race-
school where the staff members are predominantly,of the opposite race? Tt is-
estimated that some 450 people were intez7iewed in this manner. Thes .?. interview:,
were zonducted by Mr. Claude McLain , Dr. W. C. Matherson, Mr. N. P. Ardillo, avid
Mr. James Goodson.
2. As a result of these interviews,-26 white applicants expressed a 'willingness
to teach in a school where the'staff members are predominantly df-the opposite
race. All 26 of these applicants were sent contracts.

.
(

.

Thirty-five Negro applicants who expressed a willingness to teach' in schools
where the staff members are predoniinzlatly of the opposite race are being assigned
to teaching positions,as they become available, takinginto considerati.on the fact
that volunteers within the system will be assigned before the n2;1d for additional
new teachers can be determined, and giving consideratiOn to the fact thqt the over-
all enrollment cf, the school system is declining, thus necessitating fewer teaehors

.

for next year than were employed this year..
.

3. Borginning in May 1963, Dr. Raymond Christian, Superintendent, invited
.

each
,

principal in the school system, both white and Negro, to send thte to'five teachers
from his school to meetings to be held in the Board of Edue4tion building, so that
he personally miek explain to them thcf into lit of.,the Jefferson Decree sPecifically
as it relates to staff dese.,..regation.. Ile. madle a direct appeal to all 417 peoplo
who attended thesc raotilw; to con!iidocteaching'in a school where staff member
are predominantly oe'ch,. oppo!;ii0 ra'ee:

Confetence:: were held as follow:. in the Board of Education building:
Date 'No. Present ' . .

Tuesday,' May N. 83'
7 .

Wednesday, May 22 , 83. .

Friday, May 24. ,, 4-'785

Tuesday, May 28- 84

Wednesday, May 29 . 82

417
I .1;0 '

pl.
it



In order to get this message to all staff members, Dr. Christian asked the
school representatives to go baCk and give the same information theyhad received
_to the other staff_members in their_s,chools_.

All 41' persons were invited to give this matter.serious consideration and
to express their willirigness to transfer. They were asked to give their decisions
to either tk. McLain , Dr. Matherson, Mr. Ardillo, or Mr. Goodson.
4. As a result Of the Superintendent's personal appeal to these 417 people

(a) Thirty-one Negro teachers and four white teachers volunteered to1
reach in schools whZ-re the staff members are predominantly of
the opposite race.

(6) These 35 teachers will be reassigned for the school year beginning
September 1968 to schools where th6 staff members are predominantly
of the opposite race.

5. In another effort to acquaint all the teachers with the Jefferson Decree la nd
to induce them to consider teaching in schools where 'the staff members are pre-
dominantly of the opposite race, questionnaires were mailed (first class :nail

with an 'enclosed stamped self-addressed return envelope) to- 2,672 principals,
,teachers, and reestries. They were asked: "Would you be willing, to accept a
transfer br'assignment (for the school year beginning in-September 1968) to a
school in Birmingham which, in the-past, has. been attended by pupils and/or
staffed by members predominantfy-of the'race other than your-own?" and, "IF

,

the Board were ordered to make involuntary transfers' and assignments, and you Af'
Were so assigned, would you accept?" (See copy attached). Further reports
will be made as to replies received.

Although the teachers who have already expressed a villingness will be assigned
to a school attehdedpredominantly by pupils opposiLe to the race of the teacher,
until all replies are received and attitudes expressed, it is impracticable at
this time to make definite assignments in,regard' to a particular school or grade.'
6. In day-to-Jay interviews; a contlhous effort is -being Made to get net/
applicants to teach in schools where the staff members are predmoinantly of the,
'opposite race.

7. A number of very fine workshops are being held during the summer at the
Board of Education building in which teachers of both races are participating
in the preparation of curriculum guides, instructional materials; etc., for the
school year 1968-69: . .

S.

t .
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1968-69
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r 0 TARGETS FOR THE SCHOOL TEAR 1968-69

It is the intention of the - Birmingham Board of Education to comply
with the'Jefferson Decree.

(a) It plans to have one or more teachers, and two or more where possible,,
in each school in Birmingh,p where the staff ember are predominantly-

' of the opposite race.
(b) It plans to continue its program of interviewing with a view to

peksuading teachers to teach in schools where. the staff members ate
predominantly of the opposite race.

(c) It intends to assign as many teachers to schOols where the staff members
are predominantly of the opposite race as available positions permit,

;realizing, of course, that teachers will be assigned in their major area
of competency.

(d) Student teachers will continue to be assigned in cooperation with
colleges and universities based on the racial composition of the college ,

or university classes..
' (e) A list of substitute teachers of both races will be supplied to all

schools.

(f) Throughout the school year as vacancies occur due to resignOtions, deaths,
moving out,of the city, etc., continukngeEforts will be made to assign
teachers to schools where the staff tnelrers are predominantly of the
opposite race.

The Board of Education feels that progress is being made in staff
integration. The number of teachers who are willing to teach in opposite race
schools is increasing significantly and as success is evidenced in the over-all
program of staff integration, it will make it easier to increase the number of
people who will make these changes willingly in the future.

It now looks as if more than 125 teachers-will be teaching in schools
where the staff'members are predbminantly of the opposite race.. This represents 3
a marked increase over the first year in which the program was put into operation.

Raymond Christian
Superintendent

"e.

\

Nip
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Court Decision Containing guidelines

For the Establishment of a Unitary
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UMITA STATES DISTRICT COURT FOR THE
NORTHERN DISTRICT OF ALAIWtA, SOUTHERN DIVISION

L DWIGHT ARMSTRONG, et al., )

: .

)
. i .

[I.

Plaintiffs,
)

)

UNITED STATES OF AMERICA, ) CIVIL ACTION

L.
Pla:mtiff-Intervenor,

)

)

)

NO. 9678

vs. )

)[ THE BOARD OF EDUCATION OF THE CITY
)

OF DI IINGITAH, JEFFERSON COUNTY, )
FEUD IN CIIRK S OFFICE

NORTHERN DISTRICT OF AUkDANA

[I

ALAS %, et al.,

.

)

) JU N 1 9 1970
Defendants. ) it

0.

I
nyCLVIK. U. S. Di:attICT COURT.

WILLIAM E. DAVIS

LIC.JUT Y CLURK

FINDINGS OF FACT, CONCLUSIONS
OF LAW AND FINAL JUDGMENT ,

[-.

FINDINGS OF FACT .

1 4.

The defendant Board of Education of the City of Birmingham, 4\

Alabama, has been operating a freedom of choice plan of desegre-

[I

gatiOn under the model decree prescribed in United States v.

Jefferson County Board of Education, 380 F.2d 385 (5th. Cir. 1967).

In conformity with the mandate of the United States,Court of

Appeals for the Fifth Circuit inUnited States v. Board of. Education

[...

.

of the City of Birmingham, 417 F:2d 846 (5th Cir. 1969), and United

[..-
.

States v. Jefferson County Board of Education, 417 F.2d 834 (5th

Cir. 1969), holding freedom of choice to be inadeqd:te for the
i . /

Lclisestablishment of dual school systems and directing the considera-

tion of zone assignments, the defendant board on September 5, 1969, //

7and file on Deceniber 30, 1969, plans tc dis-Was ordered to prepare an
[..".

1

.

\ 4.

establish the dual school system in the City of Birmingham effective

L,
for the beginning of the 1970 -1971 school term. Also in accordance

fw

E,

with the requirement of United States v. Je ffers= County Board of

Education, supra, and the later decision of theme fifth Circuit Court

115
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of Appeals in Sinqieton v. Jackson Municipal Sqprtrxte School Dis-

trict, A19 F.2d 1211 (1909), the board was instructed to request

tlhel6ffice of I;(0.c.Lion of the UniCed !Mates Ticprtment Or Health ;'

Education andtilfaxe to collaburate in the preparation of the

. -

plans and to direct such plans to%student and.faculty assignment,

facilities, athletic and ether school activities, and school.

location and construction activities to the end of achieving con-

version toa unitary, system. Transportation, which is the remaining
1

area in which the elimination of racial_ identification is required*

.by Sincaoton and by the Supreme Court's, decision in Creen v.

County School Board of Illva ;:cnt County, 391 U.S: 430 (1968), is

»not a factor here since Birmingham has no school transportation

system.

Pursuant to that order the board requested the Office of
.

Education of the Department of Health, Education and Welfare to

collaborate in preparation of the plan, and it was agreed by the.

Office of Fdue..tion that ?hell collaboration would be with its

designee, the Auburn Universitz_Centor for Assistance to School

Systems with Problems Occasioned by Desegregation. The school

- ;
*board's plan was developed over a period of several months with

full participation and collaboratieriby personnel of the AubUrn

Center. The plan as prepared by the school board and the Auburn

Center was filed on December 30, 1969,' as directed-'by the court's

order.

-SCHOOL nozom NAN

The school board plan is divided into five major parts re-

lating to student assinm2nts, rerzenm.11 (incluing faculty and

staff assignmento), buildings and facilities (incluaing new con -

Struction and site acquisition), school activities (including.

athletics and other extracurricular activities), and proposals

for dissemination of inforNatien and techniques to aid in

F2 116



mentzNion of.the plan.

Stndr,.nt P.ssiinlm:ti. The Dirminghamif:ehool system histori-
.

cally has useA an P.7.4. Organizational si.Eucturp..1 cenSising of
.

elewniLark sahool:: .(grades 3.-0) and 11.4,h (grade:: 9-12) ,

. .
and the pl.eff retains this structure. j The enrollment in the Birm-_

0

ingham schools for the 1969-1970 school year totaled 66,174

studon, consisting of 19,6-3 high school. students and '6,511

elementary school students. The racial composition of the 1969-

1970 cnrollement wan 31,252 whites end, 34,922 Negroes, of which '

9,991 vhites add 9,672 Negroodyere id high schools and 21,261

whites and 25,250 grocs were in elementary schools'. During

the 1969-70 school year the school board operated 84 elementary

schools and 14 high schools. The Birmingham school system does

not provide transportation for either elemeptnry or high school

students. It is proposed by the school board'plan that eight

previougly all piaci:: elementary schools will be closed and the

city divided intc 76 elemnLary scheel atteneence area and that

one previously all black' high schvl will be eliminated and the

city divided into 13 high school attendance areas. For the ele-

mentary schools attendance areas proposed by the school board

are those shown on the board's revised eldmentary school map intro-

duced in evidence as defendants' exhibit 13; for the high schools

the proposed attendance areas are those Shown on the board's re-

.wised highschool map in evidence as defendants' exhibit 12. The

plan also includes majority-to-minority.transfer provisions for

both elementary and 1)igh sehools, with the right to transfer limitv3

by _the capacity or the school to which transfer is song:A:. For

high school student's (but not for elementary school students) tho

plan provides additionally for curriculum transfers when a course

6f study is not available in a student's attendance area but is,

available in anot her area and will pc.rmit twelfth graders whose



,parcntsso desire to ompleto in the 1970-71 school year their

schooling at the no school attended by them in 1969-70. The

\lan also will permit, during the1970-71 school year only, a

smarl numbor.of students residing in Jefferson County who attended

certain Birmingham schools in 1969-70 to continue attending thbse

schools.

A
.

Faculty and Staff Assignments. The board intends to assign

personnel so as to achieve "a range of 25 to 33
1
/3% of ar.:. teachers

,

to work in schools where their race is in the minority."
I

Buildings and Facilities; Construction and Site Selection.

The plan states t;tiat the school board will use its present

ties and will "construct new facilities, -and acquire new sitcs,in

-accordance with its policy to establish a'unitary school' system."

With respecti, school construction and site selection the plan

enumerates and describes'18 projects for elementary schools and

'six projects for high schools. which are necessary to the overall
.

effectiveness of the unitary plan. It was made known at the hearings

thatthe board proposes to modify itt plan with respect to site

expansion for Parker High School. Under the plan as modified the

,board will acquire 111/2 blocks of property east of Harker -'s present.

site across 4th Street North ;4nstead of the block north of the'

: present site as stated in the plan) and also will acquire, if the

wads are made available by the next bond election, 1/2 block of

property north of the present site. (A map of the property' to be

acquiredwas introduced as defendants' exhibit 10.) All other

paAs of the plan's construction and rite acquisition program will

remain unchanged.

School activities. The plan provides for the merger, Of and

equal opportunities in all school activities, including athletics

and atbleticcontests, school sponsorcdclubs, school sponsored

leadership grout's, and othcr school sponsored. functions. 418
0 .
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ODJECTIONS TO nciloor. BOARD PLAN

V

The plaintiffs filed no objections or proposed modifications

to the school board plan. At the scaring onJunc 5-9, 1,970, ib

was shown that the plaintiffs had no objections to any portion, of

the school board plan except (1) its provision for personnel assign-

ments and (2) its provision for,the continued attendance during'the

1970-71' school year of 229 Jefferson County residents at Jones

Valley High School pursuant to an agreeMemebotacen the Jefferson
4

CO4nty and Birmingham boards of education. The plaintiffs were

in accord with the school board in regard to student assignments'

and school construction and sites.

The United Statesas plaintiff-intervenor on January 12, 1970,

filed a motion setting forth specific and limited suggestions for

modification of the school board plan. These suggestions originally

included proposals for the pairing of two high schools and 12 ele-

mentery.schoolsV Subsequently and at the'hearing on June 5-9, 1970,

\
the.original objections or suggestions of the United States were

subttantielly narrowed to consist of only the following: (1) With

respect to student assignments in elementary schools the only

;

changes suggested wereproposals for the pairing of the Tuxedo and

Eush schools and the pairing of the GibsOn and Kingston schools.

With respect to student assignment's in high school the only

. change suggested by the United States was that the zone line /

dividing the attendance areas for the Enslcy and Western (Olin)

high schools.be drawn as shown on defendants' exhibit 5 instead/

of as shown-Ion the school board's revised high school attendance
.

4.11
area map (defendants' exhibit 12). (3)' With respect to the pro-

posals in the school board plan for school'construction the United

States' objection, which was

`

limited to the proposed improvemerfts
11 119for Parker High School, was that construction and site location

,

. ,
e

. N

or Parker might serve to minimize desegregation. (4) With respect
--...

$
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'to-faculty and staff anignments the United States, as did thcqc
tea

(plaintiffs, urged that the plan WYould incorporate the provision

7
for faculty and staff assignments prescribed by the Fifth Circuit

Court of App als in Singletonty. Jackson monicipnl Snpnrte School.

District, sup, 419 F.2d at 1217-18. (5). With respect.o attend-
.

,nce by non-residents the unated States' position was the same as

that of the plaint4rs as stated above relative to the 229 jefferion

county students attending Jones Valley High School .n the 1970 -7].

t
school. year.

4'4

The evidence which was presented at the healing on-objections

to the plan held by the, court on Jurk 5-9, 1970,.!. was confined to

the several issues in controversy raised by the United States! sug-

gestions a$ subsequently narrowed and outlined above.

A UNITARY SYSTEA

The plan and theevidence'taken with respect to the limited

areas of disagreement have been viewed in",the light of the standards

P

for diSestablishmont of dual schools and for conversion into a.

.unitary school system as set forth in Alexander v. Holm& County

Board of Education, 396 U.S. 19 (1969), and Singleton v. Jackson .

Municipal Separate School District, supra, with recognition that
.

each school system must be judged on its own facts. In view of
A

the suggestions in United States v. Jefferson County Board of

Education., 417 F.2d 834, 836-37 (5th Cir. 1969), that "the develop-

ment of such a (disestablishment] plan in e ch System can be readily

accomplished by local effort" with considera ion to be given. to

the views of "plaintiffs . . represented by\Negro lawyers who

reside in the Birmingham area and are familiaryith the school

systems and the neighborhood patterns," the cou t also .has been

mindful of the fact that the plaintiffs aro.id harmony with the

it board plan in' every respect except faculty assigmonto and attend-

1 2( )
anco at Birdingham schools by a few Jefferson County residents.



The United States itself, furthurore, made only limited suggcJtions

for changes in the board plan and its witness agreed that "in many

areas the plan was indeed' quite good." The specific svggdsticins or

objections which were made and es to which evidence was presented
4 0

Vvrill.-bc examined below.

.Student' Assignments in Elementary Schools. The only elementary

school attendance areas as to which there was any dispute Were

those for Kingston and Gibsob and for Bush and Tuxedo. The school

board plan proposes that students be assigned to these schools in

accordance with the zone attendance areas as drawn
b
for these schools

on the board's revised map for elementary schools (defendatilts'

exhibit 13). The plaintiffs concurred in the school board's pro-

posal. The United States suggests the pairing of Kingston and
1

Gibson schools (with grades 1-4 attending Kingston and .grades 5-8

attending Gibson) and the similar pairing. of Tgxedo and Bush schoo

While recognizing that the United States' proposal would con

.stitute a dcparture, for only 4 of the 76 elementary schools,

the 8-4 organizational structure existing in the system, the g ern-.

ment's-witness (who visited Birmingham approximately ono day only

for examination of its schools) stated that a 4-4-4 organizational

structure had been used in some syttems in other parts of the

country. However, there was substantial and convincing evidence

through testimony of educators and traffic engineers familiar with

the Birmingham schools and traffic conditions that the pairing of

. t cpools as proposed would be educationally unsound for a
.

number of reasons; that it would result in a severe increase in

the exposure of these children, for whom no school transportation

is provided, to traffic; hazards and accidents; tha\ t it would re-
.

sule in additional costs caused by duplication of facilitievand

1
n.i instruction and by necessary changes in physical plant; and that

the ube of a different organizational structure for Only 4 schools

F7
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would create admini...ptrative problems. ,oreover, the propoped

special treatment of only 4 of the 76 schools could affect adversely

the acceptability of and results achieved under the entire plan

throughout the system. As against these considerations, it is

evident that the degree of additional mixing iii the system as a

whole which might be achieved by the proposed pairing would be small

indeed. 'Three of the 4 schools for which pairing is proposed are

already mixed. It may be noted also that the predominantly black

character of Tuxedo and Bush schools under the board's plan is the

reault of bladk'or predominately black federal housing projects,

a condition for which neither the school board nor the former
4

system of dual schools is responsible..

It is concluded from all of the evidence on this issue that

the pairing of these,4 schools proposed by the United States,--4s

tot jUstified in view ohlthe resultant educational, tety, and

nt of additional

cl

other problems as compared with the minimal

mixing which it Would xlchieve and would of be consistent with

the "proper operation of the schoq Y system as a whole." United

- States v. Board of Public Instruction of Polk County, 395,F.2d 66,

(5th cir. 1968). The "school board's proposed attendance areas for

the Kingston, Gibson, Bush and Tuxedo schools therefore will be

approved.

The court acc rdingly approves the attendance areas for-student

assignments in elem ntary schools (grades 1-8) as shown on the school

'board's revised map lementary schools (defendants' exhibit 13).
ti

Student Assignments n High Schools. The school board proposes

the assignment of students to Ensley and Western (Olin) High Schools

in accordance with the attendance areas shown on the board's re-

vised high school zone map (defendants' exhibi4t, 12). The plaintiffs

agree with the board's proposal. The UnitedStates suggests am 09
k.##

alternative zone line between Ensley and theWestern.(01in) schools

F8



as shown on the niag)/ar the Ensley.area.ie:duccd as defendants'

exhibit 5.

Both of these schools also will be desegregated under the

board's proposed attendance areas. The evidence revealed that

the'government's'proposed zone line would Cause severe overcrowding

of the capacities of tie, non-vocational facilities of Western (Olin) ,

whereas the board's revised zone line would be substantially con-
.

sistent with the capacities of both schools. Western (Olin) is

composed of two separate buildings, anon-vocationaibuilding and

a vocational building, and i:he capacity of the non-vocational buildin

is limited. It was shown thatthe government's proposed zone line

would result in a substantial increase at Western (Olin) in the

number of students who would elect non-vocational studies, thereby

causing the overcrowding of i6 non-vocational capacity. The board's

plan achieves the maximum amount of desegregation consistent with

prober educational praeticesand administration.

The court accordingly approvesthe attendance areas for student

assignments in high schools (grades 9-12) as shown on e school

'.

,

bard's revised map for high schools.(defendants' exhibit 2).
.

v.-

; .

School Construction and Site Selection. Among the con tw.c-

tion projects set forth inthe school board's plan is the proposed

construction for Parker High School, donsisting'of the replacement

of a part of the old buildings, remodeling part of the existing

facilities, and the expansion of the site as stated in the modi-

fied proposal of the board as stated at the hearing and described

above:? The plaintiffs are in agreement with the reconstruction

of Parker as proposed in the school board Plan and as thus modi-

fied. The United States, which has objected only to the Parker
. .

construction project, believes the proposed construction and site

loc&tion of Parker will serve to minimize desegregation and as

presently planned doeS not meet the requirements of United States v.

F



. -

Jefferson county nocird'of Education, 380 F.2d 305, 395 (5th Cir.

1967) , and Unitcd staLos v. Board of Public Construction of Polk

County, 395 F.2d 66 (5th Cir. 1960). -

,

The propriety of rcdonstructing Parker at its present site

was first questione0 by the United States,in early 1969. After a

hearing in February 19E9 in which some evidence regarding Parker

was adduced, the school board was directed by the court to study

and submit a report concerning the school construction program:

A study then was made by the board staff, with participation by
.

members of the board, to determine whether there was any alter-.

native to the proposed construction of Parker which would achieve

greater desegregation. From this study and the evidence developed

at the hearing on June 9, 1970, it was slur that the school board

did seek to find alternatives to the reconstruction of Parker whidh+

would be consistent with the proper operation of the school system

as a whole. It is readily 'apparent that some high school facility

is necessary to serve the students livp.ng in the Parker area. Be-

cause of the concentration' of Negroes and the presence of only a

f6w whites in the surrounding areas it simply is not possible to

locate a high school facility/at any place which coup properly

serve these students and at the same time achieve an increase in

t

the degree of desegregation. The elimination of Parker at its

present site not only would achieve no greater desegregation in the

surrounding areas, but it also would cause overcrowding of other

high schools. Moreover, the acquisition of a new site would be so

expensive that the remaining funds would be insufficient for con-

strudtion of a building. The existii?g plant for Parker unquestionab1

is,illadequate'and needful of replacement, the board's efforts to '

provide these students with a proper facility already has been

1
/114

delayed more than 11/2 years by the objection of the United States,

and the acquisition of another site and construction there would
F10 --



require- another eyears of delay. -The .court concludes .from all

of the evidence that the construction for Parker as proposed by'

the board will further desegregation to the extent possible and

consistent with the goper_operatibn. of the school 'system as a

whole, whop judged in light of the 'capacity' of exiling facilities,

the residence of the students, and the alternative 1.-ites available.

The school board's proposed construction and expansion of the site

will therefore be approved. No objection has been made as to

any of the otlier construction projects set forth in the school

board's plan and they also will be .approved.

The court therefore approves the Construction program on pages

9 and 10 of the school board plan including the proposed recon-

struction of Parker High School.on its site to be expanded through

the board's acquisition of 11/2 blocks of property east of the

present site across.4th Street North (block 6 of the north half

of block,7 of the North Smithfield Survey), and its further aequisi-'

tion, contingent on funds being made available in the. next bond

election, of 1/2 block of property (the north half of block .9 of

the North Smithfield Survey) north of the present site.

With respect td all future school construction programs, site
_ .

acquisitions, and

and made a part of

solidations additional to that described in

e school board plan, the school board,will

be goyerned by the following provision prescribed inSiTleton v.

. Jackson Municipal Separate School District, supra, 419 F.2d at 1218i

Fll

SCHOOL CONSTRUCTION AND
SITE .SELECTION

All school construction, school consoli-
dation, andsite selection (including the location
of any temporary slasSrooms4 in the system shall be
done in a manner which will pievent the recurrence of
the dual school structure once this desegregation
'plan is implemented.

125.
Faculty and Staff Assiqnmchts. The United States requests thd

for faculty and staff assignments the'boatd plan be changed to pro-
/
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O

Jachnon Municipal Separate School Dintrict, suprat 419 F.2d' at

1217-18.41Thc plaintiffs ogre the position of the United

.126Siatc

,Alt ough evidence presented at the hearing casts doubt on

the ability of the school boar

by Singleton fox thc-1970-1971

.,,,,,..mentatiori of that -'ratio in the

.

d to achieve the, ratio -prescribed

school, year ;arid indivates that imple-
,

Birmingham'systeM woula result in

significant losses of expeilenced and 4ualified teaching personnel
."

and in misassignments of teachers to the detriment of the systeM's

educational programs, the decisions of the Fifth Circuit Court of

Appeals have made it clear that the provisions for desegregation
.

of faculty and staff as set forth in Singleton must be incorporated

uniformly in the plans of all school stystems in the Fifth Circuit.

See, e.g., Valley v. Rapides Parish School Board, F.2d (5th.

Ciao, No. 29237, decided March 6) 1970); United States v. Board of

Education of Baldwin County, F.2d (5th Cir., No. 28880,

decided March 9, 1970); Da,is, et al v. iiboard.of School Commissioners

of Mobile Country, et al, F.2d (5th Cir., No. 29332, decided

JUme 8, 1970).

Accordlalgly, and'in conformity with the mandte of the deci-

sions of the Fifth Circuit Court of.Appeals, this court must require

that, in lieu of the provision at page 8 of the school board plan

\:
(for, assignment of personnel, the plan shall incorporate t e following
provision prescribed, by the Fifth Circuit COurt of Appeals in Single-

.

ton v. Jackson Municipal Scpaeae School District, supra:

If

F12

DESEGREGATION OF FACULTY
AND OTHER STAFF

The School Board shall announce and implement
the following policies:

1. The principals, teachers, teacher-aides and
'other staff who work directly with children at a
school shall be so assigned that in no case will
.tho racial composition of a staff indicate that a
schoel is intended for Negro students or whito
students. Tho district shall assign the staff
dpseribed above so that the ratio of Negro to white
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teachers in each school, and the ratio of other
staff in

4!

each, are substantially the same as each
such atio is to the teachers and other staff,
respectively, in the entire school system. The
school district shall, to,the extent necessary to
carry` -out this desegregation plan, direct members
of its staff asa condition of continued employment
to accept new assiAbments.

2. .Staff members who work directly with children,
and professional staff.who work on the administrative
level will be hired, assigned, promoted, paid, demoted,
.dismissed, and othvwisc treated without regard to,race,
color, or national origin.

4

3. If there is to be a reduction in the number of
prinicipals, teachers, teacher-aides, or other pro-
fessional staff employed by the school district which
will result in a dismissal or demotion of any such
staff members, the staff member to be dismissed or
demoted must be selected on the basis of objective
and reasonable non-discriminatory standards from
among all the staff of the school district. In
addition if there is any such dismissal or demotion,
no staff vacancy may be filled through recruitment
of a person of a race, color, or national origin
different.. from that of the individual dismissed or
demoted, until each displaced staff member who is
qualified hashad an opportunity to fill the vacancy
and has failed to accept an'offer to do'so.

"Demotion" as used above includes any re-assign-
, ment (1) under which the staff member receives less

pay or hasless responsibility than under the assign-.
ment he held previously, (2) which requires a lesser
degree of skill than did the assignment he held pre-
viously. or (3) under which the staff member is asked
to teach a subject or grade other than one for which
he is certified or for which he has had-substantial
experience whithin a realonabli current period. Yn
general and depending upon the subject.m4,tter involved,
five years is such a reasonable period. /

4

Transfers and Attendance Outside System of Residence. The schoo

,, board plan also will incorporate the model provision prescribed by
S

-

. .

Singleton v. Jackso:punicipal Separate School District, 419 F.2d

i

.

at,1218-19, relating to the attendance outside' the system of residenct.

The plan already provides that, with certain enumerated minor ex-

ceptions, the Birmingham system will not accept non-resident pupils
..00- .

,

- -' from other school systems during the 1970z71-school year. The ex-
..- .

//
ceptions provided for bx the board plan relate to (1)_twelfUlgrade.

. pupils who attended Birmingham schools in the eleventh grade during

F13
128
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tho 1969 -70 school year, and (2) the continued
attendance during

only the 1070-71 school year-of certain Jefferson County residents

in two Birmingham schools pursuant to an exchange agreement of long

standing between the Birmingham and Jefferson County Boards of

Education (estimated to Alude only 229 eleventh and twelfthgraders

at Jones Valley Nigh School and 52 students at Sherman Heights

Elementary School). No ,xty objects to the first exception or to

the studs is at Sherinan Heights, but both the United States and the

plaintiffs contend that the Singleton provision governing attendance

outside the system -of residence prevents the attendance during the

1970-71 school year of the few Jefferson County kesidqnts at Jones

Valley Nigh School. This contention is predicated not on the effect

of such attendance on desegregation in the'Birmingham system but

rather on its effect on desegregation in the Jefferson County syntem.

The court however is unable to conclude from the evidence that the

Birminpam school board must discontinUe for the 1970-71scheol

year its accommodation of the Jefferson County students at Jones.

,-----Valley because: (1) there was no evidence presented in this case

that these students' enrollment at Jones Valley in 1970-71 would

reduce desegregation in the Jefferson County syst6t; (2) these

students are transported by the Jefferson County school system by

bus to the two Birmingham sch6ols and appropriate relief, if necessary,

could be obtained from that system; find (3) it does not appear that

the continued accommodation of these few'students for the limited
.

period of the 1970-71 school year could.have,, any appreciable effect

on desegregation of either system.

The court approves the provisions of the school board plan for

transfers (to which no objection was made), and the plan also will

be deemed to incorporate the following provision prescribed by.the

'Fifth Circuit Court of Appeals in Singleton:

129
F14
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ATTENDANCE OUTSIDE SYSTEM
OF RESIDENCE

If the school district grants transfers to
students living in the district or their attendance

6 at public schools outside the district, or if it
permits transfers into the district of students
who live outside the district, it shall do so on a
non-discriminatory basis, except that it shall not
consont to transfer; where the cumulative bffect.
will reduce desegrccation in either district or re-
enforce the dual schlol system.

Other Frevisions of the Plan. All other provisions of the

board's plan are approvcd, no objections to them Saving been made

by any party and it appearing to the court that they are designed.

to achieve and promote the conversion to a unitary,:school system.

It 'is apparent, and the court so concludes, that the school

board plan, as modified in the particulars to which reference is

-

made above, establishes a unitary system of public schools in all

respects.

CONCLUSION OF LAW

The plan outlined in the section " :oaf thin *pinion headed "A

.Unitary SysteM" constitutes a unitary public school sy3'..m forthe

City of Birmingham, Alabama. school district.
.4

FINAL JUDGMENT

It is ORDERED, ADJUDGED and DECREED by Cdurt thee:

1. The Board of Education of thelpity.of Rirminghdm, Alabama,

and 'its officers, agents, servants and employees shall henceforth

operate a unitary school system as described in the section of the

foregoing Findings of Fact headed "A. Unitary System." .Thelioundaries

of the student attendance areas shall be as described and shown on

the school board's revised attendance maps for hiqnschools (defendants

exhibit 12) and elementary schools (defendants' exhibit 13) re-
..

spectively.
)

. . .

- 2.. Tho assignment of students and of faculty and staff in
f

accordance with tho foregoing plan for "A Unitary System" shall be

.1 3 0

pis .
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offecUve for the 1970-71 school year beginning Septcyber 1970

and thereafter.

3. On November 1, 1970, the Board of Education of the City

of Birmingham, Alabama, will file in the office of the clerk of this

court a report containing the information speafied in Appendix A

hereto concerning students, faculty, transfers, attendance outside

system of'residenee, and construction, and the court ill retain

jurisdiction to review the progress of desegregatiort.

Done, .this the /47.!Y day,of June, 1970.

e.
*.

'

/
CHIEF JUDGI-.;(i

131
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APPETIDTX A

The reports to the Court shall include the following
.

information:
-.

(a) The number Of students by race enrolled in the school

district; 0

(b) The number 'of students by race-enrolled in each school

of the district.

II.

(a). The number of full time teachers lay race in the de.strict;
- -

0 The number of full time teachers by race in each school

in the district;

-%.
(c) The number of part time teachers by race in the district.

State the number of interdistrict transfers granted, the race

of the students who were granted such transfers, and the school

district to which transfers were allowed.

.IV.
r

Eescribe all intradistrict transfers requested, granted, denied,

together with the reasons therefor, the race of the student involved

and the school to which and from which the transfer was requested.

V.

State the additional courses added to each school pursuant to

item 2, page 7, of the school bpard plan, and the reasons for adding

such courses.

VI.

Describe.aw present or proposed construction Or expansion of

facilities, and the effect of such construction on the desegregatiOn

of the school system.

, 132
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APPENDIX_ G

Procedure for Compliance with Federal Court

Order Regarding Faculty Assigntent

A

133 42
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a/ J. CI. 00.1n ttit .R REGARDING FACULTY. ASSIGNMENT

The primary purposesof.all re-assignments will be tocomply with, he court 134
'requirements and to retain a program of quality education in every scho41. Thefollowing procedure is designed to achieve'the.se purposes.

1.. Althcugh Judge Lynne's order requires that the staff shall be assigned so,that ta, ratio of negro to white teachers in each school, and the ratioof other staff in each, are substantially th same as..each such ratio is'to the teachers and other staff, respectively, in the-entire school systemit is deemed necessary dhata stabilizing nuMber of personnel be retainedat each school to assure stability and continuity of programs, high-levelinstruction and operatipn and effective assistance to newly assigned staffmembers. Therefore, a committee composed of the principal and appropriatecentral office staff will determine the personnel in Each school that isto comprise thig stabilizing nucleus.

2. Principals, Administrative Assistants,. CounselOrs, special personnel anditinerant teachers will be assigned
administratively'as required. Insofaras possible, these groups, especially principals, will be considered in thestabilizing nucleus and retained.in their present assignments.

3. Transfer of teachers of the visually impaired, the-hard of hearing, thosewith speech problems, the emotionally disturbed and the educable mentallyretarded will be made only after careful consideration of their specialty,the availability of qualified replacements,, and related considerations.

4. Once the stabilizing,nucleus is determined for each school, teachers willbe considered for transfer based on qualifications
and experience in theBirmingham Schools. Teachers qualified for positions available who haveless BirmUgham School experience will be considered first for such re-assignments. This procedure will add othei qualified teachers to thestabilizing nucleus in each school, thereby assuring a well rounded facultyat' every school.

5. As ratios of "substantially the same" are calculatedy fractions ofegiamberswill be dropped.

6. Personnel already working in schools with faculties predominately of theopposite race will be considered in the ratio but eliminated from re-assign.;.:.
7. Teachers may volunteer for re-assignment before assignments are made. Theymay list two choices and be assigned on the basis of qualifications, seniori:yand available positions.

8. Informal arrangements may be made between two teachers so long as they setts:I"?'the requirements of the Court Order and are approved by the Administration.For example, two teachers may swap assignments if both find commuting toschool an extreme hardship.

9. In schools Warn-a-large percentage of teachers may have long experience,should it become necessary to transfer teachers of oe.:: race to other srhec7.:formerly for pupils.of the same race as the teacher in order to create openpositions so as to comply, with the "ratio",,provisions of the Court Order inall schools, such transfers will be made on the basil of qualifications,
seniority and nced.

10. No salary redueltions will be maderegardlesslof re-assignment.

11. A review committee will be get up to hear hardship and grievance-cases.,,

r

12. Final selection for re- assignment wilObe made by the same committee estabi::::,::for determiningthe stabilizintc nuMber oC nersonnol rn h., ,,t. I

135
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Teacher Transfers
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A.

TEAC1U TRANSFERS

\
The practice followed by le Personnel Department of the Birmingham Boa0,

Education is connista t with the mandate as set forth in the Court orele t
dated June 19, 1970.

Desegre;ation of Faculty, And other Staff (Page 12).

1. Toe principals, tetachers, teacher-aides and other staff who wink
1

directly with the childrat a school shall be so assigned that in no cafe
will the racial composition of the staff indicate that a. school intendAl
for Negro students or white students. The district shall assign the star
described above so that the ratio of NegrO to while teachers in ezell school,
And the ratio of other staff in each, are substantially the same each iuh
ratio is to the teachers and othetWtaff, respectively, kill the entire school

system. The school district shall, to the extent necessa'ri to catry out, thi s
desegregation plan, direct members of its staff as.a condition of continued
employment to accept new assignments.

2, Staff members who work directly with children, and .professional staff
who work on the adminiitfa'tive level will be hired, assigned, promoted, paid,
demoted, dismissed, and otherwise treated without regaxd to race, color, or
national origin. -

Also: Section 355 of Chapter V'of the RuleS and Regulations and Policies
of the Birmingham Public Schools reads as fdllows:

. Section 355 - Transfers of Teacher - Any teacher on continuing service statuz.
Upon the recoMwendation of the superint%..ndent, and the approval of die cmple....-.
Zoard of Education, may be transferred for any succeeding year' from one positz-%,
school or grade to another by being given written notice of such intention to
transfer by the employing board, except that such transfer shall be without
loss of status or violation of Contra4-, and such transfer may not be for
political or personal reasons.

e
.

..,
B. 1 .PROCEDURES:

.
. .

1. The transfer of a teacher Can be.coniidered.only wl n it conforms first,
to the best interest of the total schoOl progrAM.

2. All requests for transfers must be/Made in writing by he teacher requesting
the transfer giving his reason, showing how the transfer wi confon to the
best interest of the total §chool program

3. Any teacher or kther personnel has right to request a transfer.
-..,.

.

,..

4. The decision to effect the requested transfer will be made by the
Superintendent and his staff With the ap royal of the Board of Education.

5. All requests for transfers should be in the office of Personnel before
) June 1. However, some consideration might be given to requests made fortyycive
/ "days prior to the opening of school.

6. The teacher requesting the transfer will be notified in writing if the

137.



transfer is opprowd.

C. The following,lists.the priorities uncler which tra sfer'is cotvadered,

1. The best interflt of the,. total school "prof;

40
2. Teacher's trainiep and experience in the area of request.

3. Ability of the ,personnel Division to fili, position vacated if transfer is

made..

4. 'Seniority of teachers requesting transfer to the po ition:

D. When a teaching.positicfn becomes available because of retirement, resinatio::,
leave of absence, etc: the following practice is followed. in filling the
position.

1. The principals of the schools involved in the teacher transfi :r and plac.::=...nt,
are\consulted so thatrany change in faculty will be made in the best inter,s..:

of the pupils.

2. 1* qualified teacher wift....the.lonzost serviceintheBirmin:tham Sehoon:
whola.l_been_transferred.from the school to another, school to ,11.1tisfy.the

c.QtlXt iequi.Zements, Mill.be offered .the position.

3. If he\reftses, the position will be offered to the.other.quatified LeacIza::,
.who had been transferred from the school to satiety. the court o...der in the

order of their service in the Birmingham Schools.

4. If no Other qualified transferred teachers are available from the school,
then the positIon_will_be_offered.to.transferred teachers from schools in tha
adjoining_ateas_until_the_position.is filled.

5. If no qualified transfer teacher is available, a new teacher will be hired
for the position.

.

. K.
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'APPENDIX I

Enrollment Reports for Blrmingham Public

Schools from 1970-71 throu3h 1973-74.

These reports include a breakdown of
student enrollment and faculty compos-
ition according to individual school.

*^-
Each report was submitted in September
of the indicated school year and reflects
the initital status of enrollment and

'staff assignments subsequent to the
reporting of each to individual schools.
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(a) nnwhe of ntudvi0; by race enrolled in the
school district. Princials' Report 9-14-70.

Birmingham School -

District 27,962 34;081 62,043

(b) The number. of students by race iprollcd in each
school. of the diz4trict.

School White

Banks High 1,465

Carver Uigh 1

Ensley High 1,268
Glenn High 37.8.
Hayes High 37'

Huffman High 1,456
Jones Valley High 799

Parker Iligh 0

Phillips MO 431

Ramsay Nigh"' 568

Vest End Rign .984

Western High 1

Woodlawn High 1,700

Total High 9,088

Ele'Mentary

Avnndale
Baker
Barrett
Brown
Bryant
Bush
Calloway
Center Street
Central. Park

Christian
Comer
Councill
Curry
Davis ,

Dupuy
Eagan
Ely ton

506
300
764

733
7

367
0

. .

569
491

385
0

729
0

75

52

117

. 14 0

Hegro

le

Total

1,566'

1,363 1,364
369 1,637
360 738

1,338 1,375
13 1,469

204 1,003
1,783 1,783
1,264 1,695

604 1,172
763 1,747

1,345 1,346
459 "2059

9,966 3.9,054

155' 661
52 352

167 931
43 776

201 208
223 590
468' 488
786 789

3 572
0 491

' 27 412
1,026 1,026

)01 830
480. 480
323 398
286 338
361 473

k72ST-*.
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t-
School White'

0

Fairmont 212
Fairview . 300
F inley Avenue -5

Cate city: - 431
'---562

G'] en Iris 409
Going 1,089
Corgas 159
Graymont 178
Green Acres 598
Hemphill - 409
Bill
'Holman

ludson

Huffman
Inglenook
Jackson
Jones Valley Elem.
Kennedy
Kingston
Lakevjew
Lane
Lee
Lewis
Lincoln
Martin
McArthur
McCaw
McElwain
Minor
Moore
North Birmingham
North Roebuck J

'Northside
-Norwood
Oliver
Parental
Patterson
FowderIy
Powell
Pratt
Price
Princeton
Putnam
JUggins
Riley
Robinson
Scott
Sherman heights
Shie]ds
Smith
South East Lake

Negro Total

69 281
0 300

403 IC(1t1

251 682
, 59 621
202 631

0 1,089
123: 282
426 604
0 598

105 514
, 0 -., 478 478.

328 90 418
O 4/95 1,795-

655 1 656
630 181 811
390. 576 966
236 228 464
205 119 324

3 725 728
-- 212 185 397

O : 105 105
.

451 147 598
3 14295 1,298

.o 900 900.
. .

o 475 475
31 563 594
0 711 711

631 -0 631
310 0 310
0 205 205

206 260 466
. 835 34 869

53 287 340
,..a320 163 483

..,i - C 403 403
' 15 15 30

.. 41 248 289
27. 559 586

3.37 138 -275
44 471 515

439 0 439
27 142 169
4584! 0 458 .

-7-0 209 209
2 413 415

472 66 538
.3 416 .419
O 205 205
11 629 . 640
Sq8 0 8q8
642 0 642

14f
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1. (b) Continued

Schocil

Tuggle .

Titm.ido
11ast ri lig toil

. West Center Street
Whet icy
11311:e ni on
Wilson
Wylam
Speech E, Hearing-

,

,,Total Elementary

Grilnd Total

.

.

`.

Mate

3+
0
0
3

. 0
. 297

325
31

Negro

927
386

1,041
272
.13G
670
107
161

3.8

Total

386
1,041

275

670
404
486

119

18,874

27,962

-24,115

34,081

42,1)89

62,043

142.'
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(i). The number of full time teachers by race in the district:

Birmingham School
. District "1,193 1,215 . 2,408

.(b) The number of furl time teachers by race in each school
in the district:

School

L Banks High
Carver High
Ensley High
Glenn HighP
Hayes High

[
Huffman High
Jones Valley High
Parker High
Phillips High

[ .

Ramsa$ High
West 'End ig'End Hl-
Western High

[
Woodlawn High

C

C

-J

Total High
b"

White'llegro Total

42 25 67
22 38 60
41 28. 69

29 .14 43
22 39 61

38 25 *63

25 17 42
22 55 77

52 28 80

27 22 49
44 30 74
20 50 70

56 36 92

Elementary
Avondale.
Bak..r

, Barrett

Brown
Bryant
Bush
Calloway
Center Street
Cential Park
Christian
Comer
Councill
Curry
Davis
Dupuy_
Eagan
Elyton

13
7'

'?0,

.11

%

5

12

24

12
32

- 15 . 9 .24

4 6 10.

. \I" 14 8' ;-22

. 8 16 24
18 27

%.11 7 18

. 10 6 16

IY 5 14

13 22 35

17 0 27
7 15 22

6 8 14

-5 6 11
9 6

.

15
4111, ,
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C

C

IX.

Fairmont 4 9

Fairview 5 4 9

Finley Avenue 5 9 14

Gate City 20 8 28

Gibson 20 6 26

Glen iris 15 10 25
Going 18 15 -33

Gorgas . 7 4
Graymon t. . 20

Green Acres 11 9 20

Hemphill. 13 7 20
Hill a 15 20
Holman-- 9 7 16

Hudson 19 36 55
Huffman 13 8 21.

Inglenook 18 10 28

Jackson 18 13 31

Jones Valley 10 8 18

Kennedy
Kingston

7
9

4
16

. 11

25

Lakeview 7 : 6 13

Lane' 2 2 4
Lee 11 8 '19

Lewis . 15 29 44

Lincoln 9 24 33

Mart in 6 11. 17

McArthur 7 14 21.

McCaw 9 17 26

McElwain 13 7 20

Minor 6 3 4-9

Moore . 2 5 7

North Birmingham 11 8 19

North Roebuck 16 1.0 26

Nortliside

Norwood-

4 8
9

1,2

17 or

Oliver 6 I0 16

Parental 0 1 1

Patterson 4 5 9"

'Powderly 6 15 21

Powell 8' 4 12 4"

Pratt 6 13 19

Price 7 8 15

Prince ton 3 9

Putnam 10 6 16

Riggirs 3 5 8

Riley 6 11 17

Robinson 16 6 22

I

- , . .
. Is
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. ..Scott

Sherman Heights
Shields
Smith
South East Lake
Tuggle
uxedo

'Washington
,West Center Street
Whatley.
ilkerson
Wilson
Wylam

,
a

,

Homebound
Elyton-Charlanne PH
Lakeview-Spch. & Hear.
Lewis PH
Slossfield-Spch. & Hear.

Total Elementary

Grand Total 0

6 '10 16

3 6 9

6 18 24

17 11 28

U. 9 20

11 23 34
T 5 13 18

12 .29 41

4 6 10'

9 18 27

'9 13 22

9 7 16

11 7 18
.--

5 2 7

6 0 6

18. 0 18

0 2 2

0 6 6

753 808 1,561,

1,193 . 1,215 2,408

.t

o

I.

14 ,r



I.

(a) The number of students by race enrolled in the
school district. Principals' Reports 9-1071.

Birmingham School
District

White Negro Total

26,076 33,671 59,747

(b) The nambcr of students by race enrolled in each
school of the district.

School

Banks
Carver
Easley

White

1,416
10

1,243

'Negro

151
1;334

416

Total

1,567
'1,344

0
1,664

Glenn 300- 451 751
Hayes ole 27 1,283 1,310
Huffman High 1,727 18 1,745
Jones Valley High 688 285 - 973.
Parker __, 0 ,1,662 1,662
Phillips 270 1,375 1,645
Ramsay 543 429 --972
West End 833 906 1,739
Western 0 1,385 1,3S5
Woodlawn 1,634 613 '2,247
Homebound High 14 6 20

Total'High 8;710 10,314 19,02/-

Elementary
Artho- , 496 0 496
Avondale 465 141 606
Baker 253 44 297
Barrett 679 163 842
Brown 621 29 650
Bryant 7 171 178
Bush 302 223 525
Calloway 0 60S 608
Center Street 9 712 721
Central Park 593 6 599
Christian 449 0 449
Comer 334 26 360
Councill 0 948 948
Curry 632 149 781
Davis 1 459 460
Dupuy 21 349 370
Erman 65 2e.9 154
Elyton 124 313 437
Fairmont 178 72 250
Fairview 268 0 268

146
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OP, a.

1. (b) Continued

School

Finley Avenue
Cate City
Clinws-

Glen iris
'Coiig

Corg-s
Craywon t ...

White

2

377

580.

339
546
156
168

n

liv,ro

350
299

51

200
0

112
370

Total

352
676
631
539
546
268

538
Green Acres 574 0 574
Hemphill 414 100 514
Hill 0 483 483
Holman 323 102 _425
Hodson 0 \--1,500 1,500
Hoffman 593 1 594
IngloNook 550 192 742
Jackson 167 835 1,002
Jones Valley 209 234 443
Kennedy 215 102 317
Kingston 12 662 674
Lakeview 135 192 327
Lee 401 135 536
Lewis 2 1,283 1,285
Lincoln 0

..)

837 837
Martin
NcArAhur

. 2
25

386
,

515
388
540

McCaw 0 651 651
McElwain 595 0 595
Minor 307 `3 310
Moore 0 189 189
North Birmingham 122 302 424
North Roebuck 780 41 821
Northside 66' 295 '61
Norwood 216 294 510
Oliver 0 383 383
Parental 16 12 .28
Patterson 22 228 250
Powderly
Powell

i3°

, 124 .t
576
117

589
241

Pratt 3/.1 549 583
Price 454. 4 458
Princeton 38 128 166
Putnam 439 0 439
Riggins . 0 206. 206
Riley . 3

418 421
Robinson \\

Scott
483

'1

176
388

659
,

389
Shorman Higts .0 128 128
Shield . 13 570 583
Smith 585 0 585
South' East Lake 622 0 622

1447
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r.

C

C

C.

1. (b) Continued

School White Ncjro Total

Tuv.gletn 2 788 790
Tux.:do 0 369 - 369
WasLogton 0 998 998
Vest Center Street 0 253 253
Whatley 37 736 773
Xilkerson 0 620 620
Wilson 289 113 402
Wright 464 0 464
Wylam 308 161 \469
Uomebound 5 2 1 7
Speech and Hearing 41 16 57

Total Elementary 17,366 23,357 , 40,723

Grand Total 26,076 33,671
.

59,747

S
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1971 -72. ZT

(a) The numberof.full time teachers by race in the district:

WHITE NEGRO TOTAL

Birmingham, School

District 1232 1199 2431

(b) The number of full time teachers by race in each school
in the district:

School .Whit

Banks 34
Carver 28
Ensley 35
Glenn 21
Hayes 30
HUffman 37.

Jones Valley 23
Parker 36
Phillips 41
Ramsay 23
West End 39
Western 36
Wood lawn 55

Total High School

Elementary

439.

Arthur 8
Avondale 10
Baker 6
Barrett*. 14
Brawn'' 11
Bryant 4
Bush 10
Calloway 12
Center Street . 11

, Central Park 9
Christian 8
Comer 6
Councril 15
Curry . 14
Davis lb
Dupuy 7
Eagan 6
Elyton 7

Fairmcint 4
Fairview 5
Finley Avenue 6
Gate City 12
-Gibson 11
Glen Iris 12
Going
Corgas

Negro Total

33 67
28' 56
34 69
20. 41
30 60
37 74
22 45
40 .76

35 76
22 45
38 77
40 76
47 1"2

425 864

8 16
10 20
5 11

14 28
10 21
5 .

9

9 19
13 25
13 24
9 18

: 7 15
6 12

17 32
13 27
11 21
8 15
7 13
8 15
4, 8
4 9
6 12

13 25
10 21
11 23
8, 17
5 10

14 `3
t. . .

11-18-71
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Graytasitt

Green Acres
Hemphill
Hill
Holman
Hudson
Huffman
Inglenook
Jackson ilr
Jones Valley
Kennedy
Kingston
Lakeview
Lee .

Lewis
Lincoln
Martin
McArthur
McCaw
;McElwain
Minor
Moore
North Birmingham
north Roebuck
Northside
Norwood
Oliver
Pat erson
Powd ly
Po
Pratt
Price
Princeton
Putnam
Biggins
Riley
Robinson
Scott
Sherman Heights
Shields
Smith
South East Lake
Tuggle
Tuxedo
Washington
West Center Street
Whatley
Wilkerson
Wilson
Wylam
Wright

ix. .

.10 11 21
10 9 19

8 9 17

10 10 20

7 7 14

24 25 49
10 9 19

12 12 24

17 33
8 15

7 5 12

11 .12 23
7 8 15

10 9 19

/5 28 53
18 20 38
8 9 17

10 10 20

13 14 27

10 9 19
5 5 10
4 5 9

9 8 17

13 13 26

6 7 13

9 9 18

7 8 15.

4 5 -%. 9

11 10 21

5 4 9

10 12 22.

8 7 15

5 4 9

7 7 14

4 .5 9

7 8 '15

10 9 19

7 8 15

4 5 9

12 13 25

10 9 19

10 9 19

13 15 28

9 10 19

18 22 40

5 6 11

12 13, 25

. 11 13 24

7 7 14

9 8 17

8 7 15

?opal Elementary -726 '-744 '1470
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[I

xi.
Adult. Workshop Ent 1
Pratt EMR 1
Homebound 4'--

0

.1

4
1

0

1

0.

1

1

1

1

1
2

8

1

1

1

2

3

3

2

3

-,

..

.

\\ -;.-'
\
\,

Galloway EMR 0
Barrett EMR 1
Bryant Da 0 .

.
Bush FMR

.

'
2

Gate City EMR
. 2

Gibson EMR
Hemphill EMR -

2
1

KennedyEMZ 2
Lakeview EMR 1 1 2
Lewis EMIt 1 1 2
Lincoln EMR 1 1 2
Martin DLR 1 . 0 1
McArthur EMR 0 1 1
Tuxedo Ellt 1 1 2
Washington EMR 1 1 2
Enrichment 6 O.- . 6c----
Elyton Charlanne Phys. Hand. 31/2 1 4k
Lewis-Slossfield Phys.11and. lk 1 2k
Lakeview Spch.& Hear.(Deaf Edu.)9 0 9

Lewis-Slossfield Spch.& Hrg. 4 5 . 9
..

Lakeview Spch.& Hrg. 11 2 13
..

Barrett Partially Seeing 1 0 1
Tuggle Partially Seeing 1 1 2
Glen Iris LD 1 0 1
Barrett Blind 1 0 1.

South East Lake LD 1 0 1,1

Total Elm. Special. Edu.' 62' 27 89

Parket H. S. EMR 1 2 3
Phillips H.S. EMR 4 1 . 5

*-Total High School Sp. Edu. 5
,

3
.

- '8
. ,

Total Special Education 67 30 97
Total High School 439 425 864.

. Total Elementary \,.. 4 726 744 1470-

Grand Total 1232 1199 2431

.

6

I

112



C

(a) The number of students -by race enrolled in the
school district. Principals' Reports 9-13 -72.

I

Birmingham Scho61
District

White Negro Total

23,486 34,284 57;779/

(b) The number of students by race enrolled in each
school of the district.

HIGH.
SCHOOLS White, Negro Total

Banks 1,352 132 1,484
Carver 1 1,362 1,363
Ensley 1,139 432 1,571
Glenn 273 452 725
Hayes 12 1,211 1,223
Hu fman I 1,810 18 1,828
JO es Valley 533\ 466 599
Pa ker OM _,1,673 1,673
P nips! 152 \ 1,436 1,588
Ra say .- 348 -635 983
Weir End 653 1,020 1,673
Western 1,370 1,370
Woodlawn 1,601 575 2,176
Hoiebound -19 7 26

Total High' 7,893 10,789 18,682

ELEMENTARY
Arthur
Avondale
Baker.
Barrett
Brown
Bush
Calloway
Center 'Street

Central Park
Christian
Comer
Councill
Curry
Davis
Dupuy
Eagan
Elyion
Fairmont
Fairview
Finley Avenue
Gate CitY.
Gibson

°508

428
219
.629

es

610
290

12
.

515
392
282

61:
-...

10
21

115
144

277
. 3

313
556

115

2 510
115 543
38 257

126 755
39 649

1230 /520
$22 522
650 662

6 521t
4

392
316

826/ 826
165 , 7.73

388 388
387 397'-
387 408'
\226 341
' 74 218

8 , 285
318 321
365 678
70 626

15-2



I. (b) Continued.

SCHOOL White Negro Total

Glen Iris
Going
Gorgas'

Graymont
Green Acres

-
304
539
137
145
521

,

135
--

89

420
--

439
539
226
565
521.

Heiphi'l
. 396 96 A92

Hill -- 429 .,..429'
Holman 282 67 349'
Hudson -- 1,382 1,382-,
Huffman 530 . 1 531
Inglenook 500 187 687
.Jackson 56 939 995 ''
Jones Valley 180 289 469
Kennedy 189 .171 360
Kingston 19. 667 . -686
Lakeview '108 167 275
Lee 349 :145 494
Lewis 8 959 967
Lincoln -- 734 734
Martin 2 348 350
McArthur 20 512 .- 532
McCaw -- 598 598
McElwain ,527 --

' 527
- Minor

Moore
293
---

''.....-

10
199

303
199

North Bire.ngbam 86 385 471
North Roebuck 641 41. 682
Northside 49 253 302
Norwood 122 450 572
'Oliver -- 363 363
Parental 6 15 21
Patterson 23 199 222
Powderly 3 879 882
PoweAl, 89 153 242
Pratt . 42 510 552
Price 364 20 384
Princeton 29 136 165
Ptplam 424 - 424'

-,Riggins 591 591
/ Riley 5 380 385

Robinson 454 163 617
Scott 382 382
Sherman Heights -- 145 145
Shields 7 559 566
Smith - 538 -- 538
South East Lake 572 ...Y... 5;2
Tuggle 2 687

...,..

689

r t

I

153
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f.

1

r.

I. (b) Coiliinued

. SCHOOL

t

Tuxedo
Washington
West Center Street

Whatley
Wilkerson

W
Wilson

Wright
Spaulding

L Homebound
Speech and Hearing

Total Elementary

Grand Total

White Negro Total

396 396

951 951

222 222

11 719 730

.... 573 573

212 144 356

309 148 457

521 , . 521

1.1. 4 ? qii' .490

4.
1.0

43 15 58

15,593 23,495. 39,088

23,486 '34,284 57,770

V r

L .

E
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Birmingham School District by Race and by Schools: r6acticg5

1 SCHOOL NEGRO TITLE PROC. WHITE TITLE PROC. TOTAT. TITLE PRO::

1.

Banks Iligh School
Carver High School

31 0 35 0 66 0
32 .0 . 23 1 55 1Eris ley llg,h School 34 1 36 2 0 3

Glenn High School 15 , 0 22 3.

17
1

1..
Hayes High School
Huffman High School

32 2 . 28 1
33 0 45 0

60 3
./..1 0.

Jonei Valley High School 20 0 25 0 _... 45 ,0
[ Parker High School 43 0 40 2

.

83 2
Phillips iur,h School 27 0' 37 0 74 0
Ramsay High School 20 0 23 2 43 2 ..

C
West End High School
Testern High School

37 0 38 1
46 1 26 2

75 1
'72 3

.

Woodlern High School 41 0 52' 2 93 2

[ Total High Schools 421 4 430 14 851 18

Arthur Elementary
Avondale Elementary
Baker Elementary
Barrett EleMentary
Brown. Elementary
Bush Elementary

C

8 0 9 0 17 0
10 0 10 0 20 0
5 1 6 0 11. .3.
13
10'

10
Calloway Elementary 13
Center Street` Elemen tar3g- 13
Central Park Elementary &
Christ_ian Elementary
Conk Elementary
Counc ill Elementary

Curry Elementary
Davis Elementary
Dupuy Elementary
Eagan Elementary
Elyton Elementary
Fairmont Elementary
Fairview Elementary
Finley Avenue Elementary
Gate City Elementary
Gibson Elementary
Glen Iris Elementary
Going Elementary
Gorgas Elementary
Graymont Elementary
Green Acre.s Elementary
Hemphill Elementary
Hill Elementary
Holman Elembntary
omebound

Hudson Elementary
Huffman Elementary
Inzlenook- Elementary'
Jackson elementary

0 18 1 . 31 1.,
0 1.1. 0 21 0
2 13 2 23 4
'2 \ 9 0, 22' 2
1 12 0 25 1
0 11 0 19 0

6 0 8 0 14 0
5 0 7 0 12 0
20 2 15 ' 0 35 ! 2
14 1 '4 14 2 .28. 3
10 3 6 0 . 16 3
8 0 . 6 0 14 0
8' 1. 7 6 15 1
7 1 11 0 18 1
4 0 5 0 9 0
4 0 6 0 10 0
7 1 . 6 0 13 1
14 6 15 4 29 8
12 2 14 1 26 3--10 3' .,, 11 1. 21 4
8 0 0 18 0
4 '1 5. 0 9 1

11 1 ,_ 9 0 ,20-1.
8 0 10 0 18 0'
8 .0 12 2 20 .. 2 -.
9 3 7 1, "16 4
5 0 7 0, _____ _ 12_ _O 1

4 0 5 0 9 0 . s'
28 3 20 1 48 St8, 0 10 0 18 ° 15512 3 13 3 25 . 6
18 1 '17 0 35 1

(continued).
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BirminOrim School Dir;tniet'bv Race and by Schools '(continued)

SCHOOL

-Jones Valley Elementary
Kennedy Elementary&
Kingston Elementary
Lakeview Elementary
.Lakeview Speech & hearing
Lee Elementary
Lewis ackentary
LincolOOtmentary

_.'Martin Elementary
McArthur Elementary
MoCaW Elementary
McElwain Elementary
Minor Elementary -

Moore Elementary \*:

. North Birmingham Elementary
North Reobuck Elementary
Northside Elementary
Norwood Elementary

-Oliver Elementary
.Patterson Elementaryr 'Powderly Elementarig
Powell Elementary
Pratt Elementary
Price Elementary
Princeto,p Elementary
PutnamlElementary__

C
Riggins Elementary
Riley Elementary
'Robinson Elementary
Scott,,Elementary.
Sheraan Heights Elementary
Shields Elementary. ,

Smithtlementary
South East Lake Elementary
Speech & Bearing Center
Tuggle Elementary
Tuxedo Elementary
Washington Elementary
West Center Street Elementary
Whatley Elementary
`Wilkerson Elementary
Wilson Elementary
Wright Elementary, 8 0

Wylam Elementary
'Spaulding Elementary

Tetra Elementary Schools 764 79

NEGRO TLE PROG. 'maTE TITLE PROC, TOTAL TITLE rRocr

8

. 7

\ 14
5
2

\\25

19

9

9

5
6

10
11 0

7
\\

1

10, \1

,9 -2

18 1

5 0

13 .2

6 0

4
7

11
9 1

8ti

0 \ . 11
1

k\

8
1 12
.0 7

0 21
1 11
2 , . 1,7

A , 13
2 6
2 10,

3_ 11
0 11
0 6

2 4
10
12
5
10
6

4
.

1 }2

7
9

8
5

8
10
7

13
9 2 7

5 "3' 2

14 2 - 9

8 0 10
7 0 11
2. 0 21

15 . 1 10

22 \ 151410

6

6 1 4
13 0 11
12 1 11
6 2 9

7

9

0
0-

....Total nigh Schools

LTotal All Schools

[1, (Holy FaIrtily - Mrs. Cwendolyn White - B)

421' 4

1185 83

10 ,

10
8

.762
. .

430

1192

15(

0
0
0.

0
0
0
0

0
0

0
0
0
1

2 ., 19 2

0 15 1

0 26 1

1. 12 1.

0 23 0

0 20 .t 1

2 40 4
0 32 4
0 15 2
0 20 2

2 23.

0 19 ., 0
0 11 0

0 10 2
2 20 3
0 23 0
0 12 1

0 '20 '' 1'

1 15 3

0 10 1

0 30 1

3
.0

0
2
0

.1
1
0

0
1

0

37

14

51

12 3
22 2
14 0

9 2
15. 0

1

16 2
21 '0

16 2

7 3
23 2

. 18 0
18 0
23 0
25 1

16 1

37 4
10 1

24 0
23 .1.

15 3

18 \ 0
17 , 1

-17

1526

851 18\

2377 134

.
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I.

(a) Me number'of students by race enrolled in the school
district. Principals' Reports 9-12-73.

Birmingham School
District

White Negro Total

20,867 35,621 '54,488

(b) The number of students
of the district.

HIGH SCHOOLS

by race

White

1,291
2

1,064
197

9

1,862
427

.84

315
506
--

1,403
24
8

0

enrolled in each school

Negro Total

128 1,419
1,336 1,338

448 1,512
476 673

1,164 1,173
25 .1,887

530 957
3,574 1,574
1,451 1,535

618 933
1,073 1,579
1,282 1,282

610 2,013
12 36
10 18

Banks
Carver
Ensley
C1 nn
Hayes ...

Huffman
Jones 1./11ey,

Parker
Phillips
Ramsay
West End
Western (Jackson-Olin)
\Woodlawn
-Homebound
Workshop, Inc.

Total High

ELMENT.,RT

7,192

543
344
177
568
545
304

21
502
353
242
OM.*

541,

6

24

87

117
252

,

10,737
t

2'
73
42

125

44 12

494
601

12
.1.

35

755

148
368
364

386
256

89,

17

17,929

545
417
219
693
592
545:
494
622
514
353
277
755
689
368
370
410
443
206
269

Arthur
Avondale
Baker
Barrett
Brown
Bush
Calloway
Center Street
Central Park
Christian
Comer
Councill
Curry
Davis
Dupdy
Eagan
Elyton.

Fairmont'
xFairview

I18

157



I. (b) Continued

SCHOOL White Negro Total

Finley ANienua 289 289

Gate City 200 406 606

Gibson 499 "72 571
Glen Iris 199 86 285

Going 518 .11 518
Gorges. 193 84 187

Graymont S6 458 544

green Acres ' 459 459

Hemphill 339 86 425
hill -- 426 426
Holman 238 64 302

Hudson -- 1,256 1,256
Huffman 470 9 479
Inglenook Y-499 .175 674
Jackson 24 1,007 1,031
Jones Valley 133 306 439

Kennedy 147 139 286

Kingston 13 619 632

Lakeview 92 174 266
Lee' 269 144 413-

Lewis 8 825 833

Lincoln 661 661

Martin 312 312

McArthur 18 531 549

McCaw 111111.0 515 515

McElwain 459 459

Minor 311 14 325

Moore -187 187

North Birmingham 63 479 542.

North Roebuck 557 44 601

Northside 26 229 255

Norwood 60 552 612

Oliver =1.10. 327 327

Parental 16 14 30

Patterson 17 197' 214

Powderly 834 834
Powell 59 182 241
Pratt 41 1. 1.487 528

Price 265 'N 90 355
Piinceton 13 122 135
Putnam 354 354
Higgins 561 561
Riley" Ompama 384 384

Robinson 379 152 531

Scott 379

Sherman Heights .111.. 132 132

Shields 8 543

Smith 502 502
South East Lake 542 2' 544

Spaulding . 511 511
Tuggle 677 477

119
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I. (b) Continued

SCHOOL White Negro Total

Tuxedo ...no 393 393
Washington .

. 895 895
,r West. Center Street ....... 202 202

Whatley 15'. 706 721
Wilkerson 513 513
Wilson 154 194 348
Wright 511 . 511
Wylam 266 142 408
rr is w 71 .., 27 98
Homebound 6 4- 10
Speedhlrld'Hearng 40 18. 58

,-. Total Elementary 13,675 22,884 36,559

Grand Total 20,867 33,621 54,488

4..

ro



C

XI.

(a) The number of full time teachers by race in the district -
1973 -74 (as of October 2, 1973):

Birmingham School
District

White Negro Total

1,125' 1,157 2,282

J
(b) The number of full time teachers by race in each school in

the district:

HIGH SCHOOLS White

37

24

38

27
28

51
24

Negro

29

37

32

-14

31

33

m

Total

66
61

70

. 41
59.

84

45

,-' Banks

Carver
Ensley
Glenn
Hayes

iNkfman
'' Jones Valley
Parker\\it 34 44 78

Phillips 36 36 72

amsy.., 24 20 44

Wgst End 38 36 74

Jackson-Olin 23 47 70

Foodlawn 54 34 88

Holy Family 1 1

Total High .

ELEMENTARY

4f38

sa

415 853

Arthur 10 10 20

Avondale' 8 8 16

Baker 5 4 9

Barrett-- 14 11 25

Brown 11 10 21

Bush 9 9 18
. Calloway 8 10 18.

Center Street 11. 14 25.

Central Park 1.0 9 19

Christian 7 6 13

Comdr. 6 4 10

Councill 13 16 29

Curry 15 15 30

. Davis 6 9 15

Dupuy 7 7 14

Eagan 7 8 15

Elytoft 6 7 13

,EPIC 8 6 14

East Lake Kindergarten 1 3 3 6

Fairmont
Fairview
Finley Avenu'e

a
S

5

6

5

6

.9
. lo

11

Gate City 12 11 23

11 11 22
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I
II. (b) Continued

-School- White

Glen Iris 8
Coing 10
Gorgat; 4

Graymone 7

Green Acres 10
Hemphill 8
Hill 9

r Holman 8
Hudson 21
Huffman 9
Inglenook 13-
Inglenook Dudley Kinder-

/
garten

Jackson
3

18
-Jones Valley 9
Kennedy 5
Kingston 10
Lakeview 5
Lee 8
Lewis 15

' Lincbln 10
Martin 5

_...,... McArthur 9
McCaw 8
McElwain ,---- 9
Minor 6
Moore 4
North Birmingham 10
North Roebuck 11
Northside 4
Norwood 11
Oliver .8

Patterson 4
Powderly 14
Powell 6
Pratt 9
Price 7
Princeton / 5
Putnam 1 7
Riggins 11
Riley 6
Robinson 10
Scott

, 7
Sherman Heights 2
Shields 11
Smith ,

l 9
South East Lake 12
Spaulding 9
Tuggig '10
Tuxedo 6

rl 122

Negro Total

5 13
i

9 19
5 ,9

12 19
8 18
8 16

11 20
5 13

30 51
8 17

12 25

3 6
18 36
8 17

5 10
14 24

,..,J

4 9
6- 14

18 33
14 24

7' 12
11 20
11 39

9 18
5 11
4 8

10 20n 22
6 10 4

12 23
9 17
5 9

16 30
4 10

10 19
6, 13'

5 10
6 13

11 22

10 16

10 20

10 17
5 7

13 24

9 18
10 22
"10 19
14 24

8 14

181

I el
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C

C

C

C

E

C

II. (b) Continued

School

0

White Negro Total

Washiniv.on 12 22 34
West Center Street 5 4 9
Whatley 13 14 27
Wilkerson 9 11 20
Wilson 9 8 17
Wright 10 9 19'
Wylam 9 9 18

Total Element,ry 687 742
....

1,429

Total High Schccol 438 .415 853

Total Elementary 687' 742 1,429
Total All Schools 1,125 1,157 2,282

(Holy Family_r Mrs. Gwendolyn White_x B and 1 B Aide)

/

\ %

1(32

,,---------423
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APPENDIX J-1\
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APPENDIX J-11.

Program Outline for the Preparation
of Approximately 200 P.T.A. Members
and Officers for the P.T.A. Council
for Desdgregation of Schools.
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APPENDIX J-5

Program Outline for the Preparation
of All School Personnel in 1970-71
for Desegregation of Schools.
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